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Semester-1

Childhood and Adolescence

Philosaphical and Sociclogical bases of Educaticn

Educational Technology

Understanding Discipline and Pedagogy: Languages

Understanding Discipline and Pedagogy: Social Science

Understanding Discipline and Pedagogy: Sciences

Understanding Discipline and Pedagogy: Mathem atics

Understanding Discipline and Pedagogy: Commerce

Understanding Disciplines and school subjects

ICT- Basic

Psyche-social tools and techniques

' Language across the school curriculum

Microteaching and Integration of Skiils

Semester-11

Learning, Teaching and Assessment (LTA)

Knowledge and Curriculum (KAC)

Contemporary Education in India

Techniques, Methods and Approaches of Pedagogy (TMAS)

ICT - Applications

Understanding Self, Personality and Yoga (ISPY)

Simulated and ICT based lessons.

School Visits and Reflective Dairy




_ Semester-IT__

nclusive [Leducation

-

Fducational Evaluation

_____-_———'_--_:__
Optional Courses: Guidance & Counscling

e s S ——

Optional Coutses: Valuc Education
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i
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Pedagogy of School Subject : Physies
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Semester-1V

Gender , School and Saciety

Educational Administration and Management

Advanced pedagogy of School Subjects

[Init plan based lessons

Black 1eaching

Field Work and Immersion programme

Practical Examinatian Lesssons




REGULATIONS GOVERNING TWO YEAR BACUHELCR OF EDUC{'&TIDN {B.Ed.) Pliﬂ(;RAMME
UNIVERSITES OF KARNATAKA STATT

T exereise of the powers conferred under Chapter-11 5 A and B ol thie Kamatika State l Higher Eduey
Act 2011\ the provisions made ju the Kamnataka State Universily Act 2000 and as per the puidelines of 1y
in the Gazelte of India Notification extraordinary December 2014, the Government of Kamataka Pravidey )y,
{oHowing Repulations to govern 1wo year B.Ed Programme hereafter called as B.Ed under Choice By,
Credit System [CBCS] and continuous assessment Grading Patiern (CAGP) ng[ﬂmm’a_ﬁ“c"ﬂd  the Ty,
afliliated and consiituent colleges of Universities of Karnataka States irom the academic year 2015-15 ang
omwards. The completion of the programme shall tead 10 B.Ed degree.
1.00 Preamble;-

The Bachelor of Educaiion (B.Ed) Programne is & two year profcssional pmgmn?n't_e in the [eld of
Teacher Education which aims at preparing sehoal teachers, generally known as B.Ed. This 18 a professiong
progranine 1hat prepares leachers for upper primary, secondary level (classes VI -X) and h‘ighcr Secondary
level {classes XI-XI1). also aims al preparing practitioners and other educational professionals ineludin,

manpower for curriculum development, plauners, admnistrators, supervisors, school principals and for exiensian
activities.

11Il:1|}

C1r;

2.0¢ Title, Application and Commencement:-

The regulations shall be cited as Karnalaka State Regulations 2015-16 governing two year BLE4
Programme leading to Bachelor of Edueation Degrec Course. .
These repulations shall apply to Bachelor of Education Degree Programme approved by NCTT: and

ffered in the State Universities and in its affiliated Teacher Education Institules having recognized by
the NCTE for the B.Ed two year

programme,

The affiliaied institutions offering this programme should have the physical infrastructure and {ollow
norms as per State Government Rules, NCTE regulations and State stipulations preseribed for B.Ed twao veur

programme. These regulations come into foree from the date on which they are approved by the Governmunt ol
Karnataksa.

bemng o

3.00 Monitoring and Regulation of the Course:-

There shall be a State Teacher Education Monitoring Board { STEM Board) at the State level constiluwed
by the Kamnataka State Higher Education Council which shall undertake the implementation of B.Ed Progranune
al Stale ievel. The Board sball be respongible to monitoring, regulate and issuing appropriate direction to the
Universibes, colleges and any other appropriaie bodies. The DSERT shall act as the nodal agency for the said
PUTDOSE.

There shali be a Teacher Education Regulatory Moniloring Celt {TERM Cell} at cach University level
which shall take similar functioning as the STEM Board at University level,

4.0¢ Definitions of the Key terms Used in the Regulation:-

a) Semester: Semester is duration of four conseculive months with a minimum of 90-100 Working days.

) Blank Scmester : A Semesier is said to be a blank semester for a candidale if he/she does not enroll lor
that semester

¢) Credit: It1s 2 unil of academie input measured in terms of the study hours. It reflects the number of Study
Hours® in a particular period of time devoted te various aspects of the teaching — learning process suuh‘us
attending classes, engaging in assignmenls, projects, seminars, practical aspecls, filed based actix'iuf:s
Jmmersion, compuler skills, research activities required for the course. A credit is a unit of study 0113
fixed duration. 1n terms of eredits, every one hour session of L amounis 10 one eredit and & minimum of &

two — hour session of T or P amounts to one credit. 1. stands for Lecture session, T stands {or Tulorial
Session and P siands for praclical /Practice session,

<=



d)

¢}

)

k}

p)

q)

Course: A course is o siudy speeified by he coneerned Board of Studics for waching, learniug and cvaluation

d 1.1‘ir:|$:r 1 3 l'vl'.‘.'l..llEl!I: *:clm::l:tc:rrpf‘k course will have @ minimum of two credits and maximum of eighl ercdits.
LA ALl . bl . 5 a o 1 g P .

H c:rj{b:: F:l e oifered will have three compancmis associated wilh teaching — [earning process of the course.
IVCTy cours :

¥ T . . |
I"EJT':[?F :.‘ hlﬂﬂ'ﬁ!]ﬂ i a supplemenlily pructiﬂc o any teaching-leaming process thal may eonsist uf
artat | gl e ¥

! . ! , uninar presentations by students and such olher novel
parlicipatory dlscusamnfsc[t-stud}rfﬂ{f::kb»:r;t;lffn::;::ilampmnm cﬁ"uciiv-::}; ¢ the contents defivercd in the
methods dhot I'I1IIkL"5: a student Il{.‘r abrsc r 1‘ e (- T
lecture classcs, seminars, case study, discussion _ : e A o otk
Practicat/practice: A Practical/proctice 18 r'!mi.[mds: of lmFar1t|[nL'.l L?duE:autm:i t 1:'11:01‘{5155 {:1 e N'-U.E
experience/labaratary experiments/ fictd studies/ study {our, etc that equip students to acquire the recuire
:hlt]:rfiiﬂ’:;:ﬂf ::;Tilintﬂlurﬁi on: 1t is the period where in the candidate visits the Teacher Education [nstitutes.
schools. or any educational [nstitutes and For the [ull day or a part of }hc day rag:ularly and undcrtaku_ the
defined 1Lc11vi'tit:s under the supervision of a guide. The nchwly: xfnll end up in a recorded form. The
assessment is based on his/her performance while doing the activity and based on his/her record, The
foeus is development of competencies, in-depth understanding Through field experience and application
of iheoreticai aspects tearnt.

Enhancing Professional Capacities (EPC): These are the courses where in the student teacher is equipped
with personal competencics that are required Lo do various activities expecied of ateacher.

Engagement with Field Activity ( EF) : Thesc are the courses where in the student teacher

will ge1 the theatrical base through college clusses and visil1o the iield as and when required intermivendly
collect information, and compleles the assignment.

Ficld Work Activities: These are the activities assigned to the student lo undertake in team or imlividually,
The work may in the instilute campus or anywhere as the case demands. The processes of conduct and
purpose are same as {hat of internship,

Hard Core Course: A Hard Core Course is a course that is fundamenta! and compulsory in requirement
for a subject of study in a particular programme. The hard core course of studies preseribed for study ina
programme shall not be replaced by studying any other coursefs. Essential field work, Team work, ate
leading te report writing and project/ dissertation of the main programme of siudy shall be treated as o
hard- core course.

Modalitics of Transaction and Assessment (MOTA): This is the description for the course nperation i
the institute and field, with specification of role of teachers, learner and institutional responsibility.

The assessment procedure is alse specified in this phase

Thenry eum Practice: These are the components of the curriculum where in the transaclion requires
arienlalion on ceriain theoretical grounds and praciice the theory in to practice. The curriculum will have
fifty percent of the course with theoretical aspects and olher fifty percent with practicum. The teacher
::dui:atﬂr will conduel such elasses in to batches of 25 to fifty students as per the facilities available in the
tnslituie.

Simualation praclices: The professional skii%a requited 10 practice in simulation withow going to the
i";t:;'::nr‘?: :E::;{:lc‘c“ courses. The students will practice the compelencies presuming the peers as students
e e ety s i) ko bt
asrappllcation Trofm asious basicAis el ioms, palh to compose the requirement in the education

Ficld Work Courses for which student has 1o viai
t the field collect the require e es§es
and present {all under these type of the courses. tfred dasy sl maEs; proces s

il:l;:f;:;lﬂ:;;:; ?:::fll};l:vhtl:m in Lthc1 student teacher equipped with the required competencics and
£ & school premises 1o handle the lcamer under the supervision of guiding teacher. [e

‘will undertake all the reles ol a full Nledped teacher and equip himself in real situaton



S0 Intake:-

6.0 Eligibilily anel Choice of pedagogic Subyjeiis-

s lly an institation shall be allowed only 4.
o L e P, . whall e 50, Initially an s MR VY e g
I'he basic tnil siAe Lor e progrimme shit . oo . N el iy
Additionad unit in the programme may be permiticd by apphcation al instiulio CCORIlion by iy i
followed by the University allillation
. = + ns preseribed by NCTE and U,
Candidaies secking admission to the B0 programnie should be s preser ¥ d L m

State (overnment s listed below:

Candidates with al least [ifly percent .
Seience/Social Seience/ilumanity, Bachelors in Engincerig 0f
Technology with specialization in Sei
equivalent thereto are cligible [ admission © .
categoriesiype shall be as per the rules nfthe Central Crovernment/islale

-
=

enee ane Mathentics with

ii. The candidate should specil’y whether he desire 1o be a
a. Teacher for 6-8 and 9-10 s1d eligibifity, or

b, Teacher far 8-i0 and 11-12 std eligibility { Only for PG Qualilied). Each one bas 1o seleet twa metlyy

as preseribed below;

Discipline

Subject option available

Content to be practiced as pekagogy

Humanily

kannada, English, Hindi,
Urde Sanskrit, Marahi
{Any other Slae
neighbarhood languapges
provision made by State

Govl}

Respeclive language as {irst. second. snd
third fanguape

Locial Secience

Mistory and
Civics Geography

All the content prescribed in the Social
Science text books of he State with
emphasis on Sociad science perspective
All the content prescribed in the Social
Seiepce texl books of the Slate with
emphasis o Geagraphy arel
Environmental science perspective

Fhysicai
Soclenowe

Physics
Chemisly

All ihe eontent prescribed in the Science
lext books of the stae up to VI and
Physical Scicnce content of 41X and X
std.

All the contert preseribed i the Seience
texl books of the Slate up 1o VI and
"hysical Bcience eontenl of LX aond X
shd.

Biclogical
Scighoe

Biology

All the coment prescribed in the Science
texl books ol the State up 1o Vil and
Biclopical Seience coment ol IX and X

siil

Mathematios

Mathematicy

All the comtent prescribed in the Seicnee
lexl books of the State up toX sl
mathematics ol the State

Y FITY ST it

Caormimeres

The eonlent of X1 and X1 as per Slate
Ciovl provision

narks either in Bachelor's Degree and/ar the Master's Degy, i

55 percent marks orany other qualificu;,,
the programme, $CSTOBCPWIHITIL and any oy,
Government whichever is applical).

The Pest Ciraduale candidates have the option Lo lake higher sccondary level subject aecording to theit |
P'(i guziification along with onc of the secondary sehool subjeet, This specialization exisis for the 111 Semcsier
and Y Semester. For the seeond seinester there ure no pedagogic paper specialized @ any school subjecl. Tl
pedagogic subjeet [or the Tisst semester will be on any 1wo of the lallowings, one cach from any two groups

414

y



Mandatory conditions ta he followed while allotting the pedagogy subjects to the student teachers:

i) The pedagopic subject choice (except languages) ghail be bascd on the candidale qualifying to have studied
the subject as optienal for the (hree year course with due marks equivalent (o the Slate Govt. Degrec
progoramme. Language pedagogy shall be piven based on study of the subject either as optional or as
hasic.

ii) The choice of subject to e given to each candidate shall fall in accordance with the quaiification af the
candidate wilh his optional and languages studies and the state appointment provision presenily in aperation
while advertised State Government of Karnalaka.

i1} The pedagogic subject of Advanced pedagogy of higher secondary shall he given only to the students wath
PG qualificalion and eligible to be appointed at higher secondary.

7.00 Medinm of Instruction:-

Medium of instriction for the eourse is English or Kannada or both. However, eandidates may write the
examination in Kannada for all papers except for language pedagogy papers. The lanpuage pedagogy
paper shall be wrilten in the language as directed in the subject of study.

800 Admission Proccdure:-

1) Reservation and relaxation for SC/ST/OBC/PWD/Article 371 {J) and any other categories shall be as per

" the niles of the Central Government/ State Government whichever is applicable and pravided from time to
time by Lhe state Governnient.

b The Central Admission Cell of the Sate under the Commissioner of Public Instruetion shall monitor the
admission to the Government Seat Quota.CAC eell shall complete the admission processes within the
stipulaled time prescribed by the NCTE admission procedure. Any seats remaining vacant under this catcgory,
afier completion of the admission processes by the CAC shall not be filled in by the University or TEls
without prior permission by the Government,

c) The Admission for management seai shall be made on merit, bascd on marks obtained in the qualifying
examination and in the entrance examination, if any or any other selection process as per Lhe policy olthe
Ceniral Geovernment/State Government/ University Admission from time to time.

d) The University shall prepare the schedule or academic calendar for both Merit and Management Queta
seats in accordance with CAC and STEM Board dircctions. The University and TEl shall foliow the calendar
of evenis, The calendars of evenis 1o be followed are:

i. Dale for the publication of notice inviting applications for admission by the University along with [isl
of recogmzed colleges by the University.

ii. Lastdatc of receipl of the applications for admission to the respectlive Colleges.

iil. Dalc of seleetion by test or interview ;{if any)

iv. Dale of publication of 1st, 2nd and 3rd list of candidales and last dale of closure of admission,

v. Provisional approval of (he admission by the Collepe and declaration on the collepe website

vi. Last date for admission,

vii.Final list of seals admitted and (orwarded to the University, for approval



. - p (asion of cach college with
viii. Approval of admission by Universily and notilication al adni

eligibility numbers on the websile. apdh il remain short ol attendance due 1o deluye
. : A sC CONTMENCE, &
ix. Stodent admitted afier e coutse coin

ity 1o condone Lhe shorlage.
admission, the Universily shall not take any rc:.pm-.snhihl.y

il - iversity:-
9.00 Approva) from Stale Govi. of the admission list by L z.| jl'l he submitted o the STEM Bogyeg
The list of the ndmitted candidate endorsed by the University sha

teeiom elizibili d stale policy.
shall take necessary mouniloring in aceorduanes 1o the admission eligibilily an policy
10.00 Carriculay Compoungnis:-
The cowrse shall have the curricular components namely:
Perspeetive Courses (Per-C)
. Pedagogic Courses (Ped- C)
Enhaneing Professional Courses {Prof-C}
Engagement with Field Courses (Enga-C) . . . |
Fﬂfhgcmnpnneul of the -::urricuh::m will have sub compenenl with course litles of m“‘_j}’ WLl specifiy.
eredits and scheme of examinalion us mentioned. Further each of tho courses shall be 1 anfmulud h‘- the
made specified in the seclion Mode of Transaction and Assessment’ (MOTA). The details are in
proceeding table preseniud semester wise:
Details of Working Duration, Credits and Marks;:- )
The details of total number of working days and its distribution with credits and currictilar componenis age

i

& B

B &

as follow:
Semester | Werking Worklog mMark Total
Days Hauwurs/Credit g Murks
Theory Practicum EPC & EF
I ({11] G024 400 200 Gan
n  [iT1] G002 e 240 600
I 100 GO0 24 400 200 GO0
1Y 100 624 200 408 G0n

Each credit has cquivalence of 25 marks. In case of 100 marks 1hchr}r course there shall be 60 periods af elass
room presentation.

11.00 Credits, Marks and Passing Standlards:-

The details of courses offered in cach samester with credits, marks and passing stand

ards shall he as
Biven below;

Semester T

Course Coame Tivles Crelit loternal -hlurks Ext-hlarha Tat
Code 1 al
Mlax | Mlinimum Ptz &t imnm
{0 YIRS to puisa
Per-C1 Chilthoml Al 4 o B 8 3 1
Adolcscence !
& Per-r2 Philosophicsd Aml 1 b ] ED 1 il
E Sovivlopical Bazes
ﬁ al
Edocution
Per-c3 LEdueatinnal teelinolopy 4 ] & &0 1 [1'T]
Pob-c:1& | Understandiag Discipline H1 | ek 4+d A1) 16414 £
Ped-c:2 and pedapugy { Any Iwa ) u L
| EFC-] 1CT Basic 1 L1 15 LT
. EFC-2 Fsycho Socind Tonls spl 1 L 15 e
I technlques
ErL-3 Langusge wernss (i F) in 1% 0
C Schaal Currs )
& athial Curriculum
g EWr-1 Micro tca ching wnc . = 1% S
lulegraiion of shills
W
F
Y Gl




Semester T

— c““.-r_“_. Conle Onrse Vitkes Clrealily Iniernal -hlarks Exi-Aarks Tutat
MMux Mininn Mlarx Mininn
n ni
10 Pss 1 sy
Ter-C7 Inclusive Eduention 4 20 B il 2 1t
g ifer-C8 Ednentivnl Bvaluation 4 20 8 80 32 M)
=
3 Ped-c:d& | Pedagogy of Sehool 242 | 10410 4 il lerld S+
Ped-c:8 Sulbjects{ Any iwa )
orc Optional Course (Any d 20 4 80 32 100
onel
EPC-6 Understanding Dranit 2 50 25 S0
and Art in Education
EPC-7 Research Project 2 50 25 50
o EPC-8 Reflective Reading and 2 50 25 S0
wriling
EPC-9 Teacher placement anid 2 50 25 S
CET
24 [ JLE;
Semester IV
Course Cotle Course Titles Credits Imernat «Narks Ext-MLarks Tirnl
Max | Minimum Mux Minimum
to pass LD [aSs
Per-C9 Gender , School and 4 - 20 8 80 32 1ho
Society
.| Per-cio Educational 4 20 8 80 32 Lo
E Administration snd
= Management
| Ped-c:6 & | Advanced Pedagogy of
Ped-c:7 School Subjects (Any 242 | 50450 15+25 x x S-S0
fwo)
EWF-4 Urnit plan based Lessons 2 50 25 i
EWF-5 Block Teaching 2 50 25 Sl
b
=l LWF-6 Field work and 4 10D 50 Lun
Immersion Programme
EWF-7 Practical Examination 4 (2+2) - S0+80 15+15 10}
Lessons F & 1)
- 24 Al




Assussment Paltern:

Conrsc
Title

pa———
4

CHILD HOOD AND ADOLESCENCE

SEMESTER-T
i e e
Field

M;ign mcnt

Tesl

Cominar’
T utarinl

Unlversity |_'_"“"'-

Txungnidl
fn

| ——

5

3

By

I
Ly

Ty
|

PHILOSOPIICAL AND
SOCICLOGICAL BASES OF
EDUCATION

5

30

EDUCATIONAL TECHNOLOGY

R0

Theory

UNDERSTANDING DISCIPLINE AND
PEDAGOGY ...l

44

140

i

an

UNMDERSTAMDING DISCIPLINE AMND
PEDAGOGY ... 2

40

i \

~ EPC: - ICT BASIC

Sl

liems

[niemal
Marks

l Exletial
Marks

Asgignment / Lab Records

15

One Test

10

Led | pod | —

Practical Exarm

25

Tatal

50

EPLC: -PSYCHO SOCIAL TOOLS AND TECHNIOUES

Sk

Course input / exam scheme

Credits

Assessment Marks

Int

Ex

t M imimum
{3} PHSR

Conduct of Practicum in lab sttation

Conduct of Practicum higld based and

presenting as report

Record submissiom

Examination in lab work

La| Lo 3| b

Viva-voce

2 170

5

5

20

10

| e

Total

2 20

30

EPC: -LANGUAGE ACROSS THE SCHOOL CURRICULUM

Sr.d

PARTHCULARS

MARKS

Activity in unit -1

0

Aclivity in unit -2

LG

Activity in unit -3

if)

Activity in unit -4

10

L | e | L | ted | b2

Reporl Sulbnission

1a

Taotal

30




EWF:-MICRO TEACHING AND INTEGRATION

sl PARTICULARS MARKS
No )
| Practicing any 6 Micro Teaching Skills —Three in each pedagogy bx5=30
T Two school based lessons on integration ol skills.one in each 5x2=10
pedagops ]
3 Two Collcge based lessuns on integration of skills.one in cach 5x2=0)
pedagogy
Total 50
SEMESTER-IE
Course Title Test | Field Test Seminar Universily
. S Tatal
Assignment Examination
LEARNING AND TEACHING | & 5 5 " 30 100
PRGCESSES
KNOWLEDGE AND b 5 5 5 a0 108
= CLURRTICULLUM
2 > CONTEMPORARY 5 5 3 5 80 100
= EDUCATION [ INDLA
TECHNIQUES METHODS 5 3 5 3 a0 100
AND APPROACHES OF
PEDAGDGY
EPC:- ICT APPLICATIONS
Sixa | Course inpul f exam scheme Credits Assessment Marks
Int Ext Minimum | Total
1o pass
| CONBUCT OF PRACTICUM IM LAB 04 20
SITUATION
! CONDUCT OF PRACTICUM FIELD [0
BASED AND PRESENTING AS REPORT .
3 REPORTING THE IOURNAL RECORD = 04
AMND SUBMESSION
4 EXAMINATION FOR IN LAR WORK 20 L0 20
3 VIVA-VOCE ON ICT WORKS L0 [
TOTAL 3 |50 25 30
EPC:-UNDERSTANDING SELF SPERSONALITY AND YOGA
SEND | AREASN MARKS
I INTERNAL TEST/EXAM (THEORY AS PER THE SYLLABUS ) 20
A RECORDS -{ABGUT YOGA AND AS PER INDIVIBUAL H}
SELECTION OF CONTENTS FOR PRACTICAL TEST)
3 PRACTICAL TEST & VIVA {10+10) 20
{AS PER THE PRACTICAL TEST CRITERIA)
TOTAL | 50
EWF: SIMULATED AND 1CT BASED LESSONS: (Either schiool or college bascd)
5.0 | PARTICULARS MAHKS
l Six nen ICT mediated lessons on Integration of skillsthree in cach pedagopy bhxi=
30
|2 Four ICT medialed lessons on Integration of skills, lwo in each pedagogy d 8 5=20




I | 1
——— —-—-""W wWaiphlupc Munitulrlm.. Saurs
S Aclivliy Tlaee Trroceas P Apronc i
o 19 ___-———‘-1—;-' micntor! GOTEM Foculty
1. | Walk it wui prownd Allotred Tommal Tnterus ol with | | o
sehool- Schanl! selnel nuthorities wod
Sugominry/Sminr Curllege stulents
! ]
sﬁm“ll.'lf}" Sl.'hﬂ‘nl % ___—-—-'—————-_____ IWJ T: Hchcw' Mnn Loy
e 2 hlarks I
1 Schon] Planuing Taking BAT & SDF | dry
pracess " icad Teachet! Mentar
A Seheol Trteraction with | lead 2day | 2 Marks '
Aeademic Teacharand fouking all
Revords aondentic reconds
mmintaited e Teathor
s A
4 Olaserving various Ohzcrvption by 2day |3 Murks GCTEM
Trogramiies af the involvisg sluulun:l ialty DUET foeulty
GO and Department tencher ramees i
af Bducativa vorlous propripuTes
fike MMBS, Milk supply,
s, Autending SDMERTA 1day | 5Marks Head Teacher
SDMC/PTA Meeting consiitetion and
mzeting
procendings i
& | Obsening al loast twa Actual Class 7 doy faculty
Menior's Cluszes Ovbacrvation by the Froul /M eritesr
trainees find followed
by discussion
7. Obscrving ot least tweo Agtoal Class 2oy
Mentor's Clagses Obeervalinn by the b Burks - l‘m:*_.:lt}r
troinecs and Lolloweed familty/Mentor
by discussion
£ Ohsering ot least one Actual Cinss i day
tlass of Head Teaches Chsorvatton by the fucully
traipeet and Toliowed mculiyMdentor
by discussion
9. “isit 10 nearby HPS Allowed Actun! Class Sday | 10Marks
or Elementary School | HPS/ Dhbservation by the fucaly
b bzorve the vanious Elementary | trainges and followed Facuity/Mentor
academic pctivities Sehool by discossion
inclnding ¢lass
ohservation ond
seadamic reeords
maipkained
10, | Visit to Specizl School Obsenation followed 1day | 2 Marks
: by discuzsion Fhaculty/Mentar
11, | Visit vo Residential Olservation fllowed Zday | 2 Marks Flaculty/Menior
schoal by dizeussion
12, | Visitto BEO office Observation followed | 1 day | 2 Marks Flaculty/Menior
by dizcuszion
13. | ¥isit1o BRC office Obecrvation followsd iday | 2Marks Fiaculty/Mentor
by discussion
14, | Wisit E i
isit to DIET Observation fgllowed iday | 5 Marks Fiaculty/Mentor
J by discugsion




SENMESTER LI

[nne = M sirks Txt - Marks .
- Crodi I L
Course Titics e fMindo | Max | Minga | Totil TRt
i B - .
pass . [EHEE lur
[iss
INCLUSIVE EDUCATION 4 20 b 50 32 100 54
¢ -
CDUCATIONAL EVALUATION 4 20 g i) iz 0k 30
SUBIECT SPECIFIC : ! . o pi s "
R B i i b 2) (10} ) |40} a6 | ;| (29
; v
& PEDAGOGY { ANY TWO} ) (10) (4) @ | (6 (50} (25)
o | OPTIONAL COURSE (ANY OME) 4 20 g 20 EY. 100 | 30
o
UNDERSTANIDING DRAMA AND ) ) 23
ART IN ERUCATION 2 70 5 50
RESEARCH PROJECT 2 50 25 - - so | B
& -
&0 25
REFLECTIVE READING AND WRITING| 2 50 25 - - 50 L
TEACHER PLACEMENT AND CET 2 30 23 - - 30 &
TOTAL 24 (H
EPC:-UNDERSTANDING DRAMA AND ART IN EDUCATION
Sin | Critcria Marks
1 Content based test 20
2 | Conducting Theater/Music/Drawing activilies 10
3 Presentation of Skit/Street play/mini play 10
4 Presenlation of the content using drama and art elements{each pedagogy) 1+1 18
TOTAL | 50
EPC: - RESEARCH PROJECT
INa | Criteria Marks
I One Test (Covering all the three units) M0
2 Drafting Action Rescarch Proposal 21
3 Development of any one tool for data collection f Graphical Representation | 10
of data / Testing of differences: t-test, Median Test
Toual | 58




WRITING
_ E READING AND W57
EPC: - REFLECTIVE REATTH

bl ) Criterda
No . TR 10
] Reflection on Aclivities —T4%x5 20
2 Reficction an Teaching [ % 5 5
3 Text to Self Reflection %5 5
4 Summary on Scene %5 5
5 Expository writing - 5 5
6 Any Other Hx 50
Tatal
EPC:- TEACHER PLACEMENT AND CET
SI no! Criteria Marks
1 Content based test 20
2 One assignment 10
3 | Mock CET Examination 10
4 Mock VIVA ta
Total | 50
SEMESTER IV
Inl —Kdarks Ext - Marks - e . .
Cours hlinimum loe
e Course Titles Credits Max | Minto Max. Min.to Total Pass
Code ; pass pass
PIE | GENDER, sSCHOOLANDSOCIETY| 4 | 20 | s ge | 32 | 100 30
- EDUCATIONAL MANAGEMENT
AND 4 20 ] 80 2 104 50
DRGANLZATION _
ADYANCED PEDAGOGY OF
SCHOOL SUB3ECTS-I
PDC [Fach 4 sctivilies 10x 4 & ) ¥TVA | xi0) 2 30 2 X X 50 25
{ ANY FOLIR) 5
ADVANCED PEDAGOGY OF
SCHOGL SUBJECTS-2 . 2
(Each & activitizs (0 x4 & 1 VIVA  x10) 0] 2 X x | so 25
{ ANY FOUR) 5
EWF | FIELD ASSIGNMENTS 2 | a0 2 . ] 50 25
5
R iﬁfém‘ LESSON{UNIT BASED) 2 | sa 5 i - ” iy
REFLECTIVE DAIRY 3
» FIELD WORK AND IMMERSION i [wo] s ; -] e 3
4]
" TEST LESSON | AND I 2#2 [ - | - | soes0 [ 25425 | 100 30
TOTAL 24 6060




NCEDR PEDAGOCY OF SCI L SUNJEC APOSS
Sr.No | PARTICULARS MARKS
1 4 Activities in APOSS-1 4 X1 6=40
) YIVA it APDSES-1 10
3 4 Activities in APOSS-2 4% 10=49
4 YIVA in APDSS-2 i
Tatal Si+30=100

EWF:»Weightage distributions under Unit Plan Bas

ctl Lesson (143+1 &1+3+1)

EVENTS DURATION/ MARKS TOTAL
BSERVATION
LUMIT PLAN — 05405 10
FB.ESEHTATIDN{3+3} Q2+02=04 1010 20
UNIT TEST al+0i=02 i0+10 20
TOTAL 50 S5
Weightage distribution under Block Teaching (8+1 & 8+1)
EVENTS DURATION! MARKS TOTAL
ORSERVATION
BLOCK TEACHING(S+8) LS 15+15=30 an
CRITICISM LESSON 1+1=2 05+05=1¢ 10
GEMERAL LESSON (NCN OBSERYATION) 5F5=10. —- e
OBSERVATION RECORD 30 LESSONS Q5+05=10 10
OBSERVATION
(EACH
PEDAGOGY)
TOTAL 18 S
Weightage distribution under Immersion Programme:-

Evenis Daration/ Observation | Marks Total
INNOVATIVE LESSON 1+1 10+10 20
TLM 7 ICT LESSON 1+1 10410 240
REMEDIAL LESSON I+3 (6 DAYS) a5+03 10
ACTION RESEARCH ]| 10 in
CO-SCHOOL ACTIVITIES 4 achvities ] 10
REFLECTIVE DAIRY al 20 20
YIVA VOCE Nl 10 10
TOTAL 180
Practical Examination Lesson

Events Duration/ Observatlun | Marks Total

TWO PRACTICAL EXAMINATION LESSONS-
DNE IN a0 S0+50 100

EACH PEDAGOGY




clive courses

' ttﬂ'rn: ]'}EI"EFE
on papers pa Maximum marks. g,

Semester end examination theory guesti

Duratien: 3 hours - VIARK TOT
SECTIO TYPES OF 5 AL
N QUESTIONS A% 10 ?
A Four long answer type questions out of six  at least one
QJuestion from each unit is mandatory) .’—--.,
Five short answer type questions out of six { at teast one 5X5 5
B Question from each wnit is mandatory) —_—
C Five very short answer type questions out of six { at least 5XR3 15
One question From each unit is mandatory} —!:

. 5
Semester end examination theory question papers pattera: pedagogy course

) _ aximum marks: 4
Duratton: 2 hours M —E-
Marks Total
SECTIO TYFES OF
N QUESTIONS
A Two long answer type questions out of three ( at least 2X 10 20
Cne guestion from each unit is mandaiary)
B Four short answer type questions out of six ( at least one 4% 5 20
Question from each unit is mandatory) v
Total D

12.00 Medalities of Transaction and Assessment:- )
Part-A: In puts: The B.Ed Programme has various inputs designed with the due proportion prescribed by

the NCTE. The details are provided in the following three tables.
Theoretical Courses, Practice lesson Field Engagement, Co-Practice lesson in puts and their

proportions to the total:

I-SEM O-SEM 1.SEM IV-SEM Total
Theory 16 Credits/400 | 16 Creditv/d00 | 16 Credits/400 | 8 Credits/200 | 1300

(16.6%) {(16.6%) (16.6%) (8.3 %) (54%)
Practical | 8 Credits/200 | 8§ Crediis/200 B Credits200 | 16 1100

(8.3 %} (8.3 %) {83 %) Credits/400 | (46%)

{16.6%)

Tatal 24Credits/600 | 24Credits/600 | 24Credits/508 | 24Credits/600 | 96 Credits/2400

(25%) (25%) (25%}) {25%) (100%:)

*ercentapss are, out of the total marks for the programme)



IACTICE LESSONS ACROSS FOUR TERMS

Semester. | COMPONENTS DETAILS OF INPUTS
[ TMicroteaching Skill with full repeated eycle
(Six Skills) and with video-feedback,
1)8kill of Mtroduction
2)8kill of probing
questions
3)SKill of explanaticn
4)8kill of iltustrations with
examples.
5)8kill of stimulus variation
6)Skil of 1 One per pedagogy
reinforcement subject
Ote per pedagogy
2)3imulation ) subject
{(Non Microteaehing)
Integration and overall skill withteaching-
leartuing process for 15 min, each
3)Simulation Lesson
. {College base)
Il
4)Simulation with ICT , Five per pedagogy subject,
(at least 2+2 lessons with ICT mediation) | total (5+5)10 lessons
minimum 20 munities per lesson,S marks | Four lessons per pedagogic subjcct
per lesson _
5) Observation of School Lessons
I 6)Unit plan Based Lessons At least three lesson+1 unijt
7} Lesson under Block Teaching, test period per pedagogic
(temporarily the 11l Sem companents subject Three weeks eight
shified to IV sem due to non lessons per
availabiiity of schools for practive) pedagogic subjeet and one
criticism lcsson with each
subjeet,
Iy 8)Immersion Lessons Fifly days
8)TLM and ICT Based (Dctails}rﬂre given in the
Lessons 10)Test 1essons inunersion programme in the
syilabus)




co
PRACTICAL INPUTS ACROSS FOUR TERMS {

.LESSON PRACTICES)

CREDIT/MARKS

Semester

COMPONENTS

DETAILS

1CT Basics
Psycho-Social Test

{_ub work as Jelailed in
praclical course wark
Compelency
development o
administered and

interpret '
result, as delailed in MOTA

—— ]

2C1/50Marks
2Crf50Marks

ICT Application
USP and Yoga
(USSPY)

Scmi field based iry out
field. Activities listed in
MOTA

Yoga practice courses
detailed and personality
exercise as in course
details

2Cr/500arks
2Cr/50Marks

Resgearch Project

UDAE
RRW
TP &CET

Developing Rescarch
Praject with the help of
course detaiis lisled
Detail of aclivilies
listed in course work
Detail of activities as in
pourse work

Expository Jectures,
Teachers CET classes,
interaction with school
ageneies

2Cr/50Marks

2Ce/50Marks
2Cr/50Marks
2Cr/50Marks

Iv

Sehool co-practices
Pr.Exam lessons -1&2

Dictailed activities arc
listed in course work
Examination Activity

HCr/250Marks
242 Cr/160
Marks

Part-B: Modalities of transaction:

in operation for the conduct of programme, The speci fieity of course and its corresponding modality

There shall be mainly six brcad categories of modalities of transaction and assessment to be

is mentioned in the table. Further detaiis of each modality are mentions there after

The details of each modality of ransaction and assessment are as below:



Modanlity

Courses ol progranime

Mature ol traosactjon

1 Type |

1heory courses of semester 1L (1,
N, and 1v

Class room presentatjons,
Diseussions, Seminars,
Asstgnments, Tulortals and € A)
ippresacls.,

[

Tyvpe 2

Simulaiion Practices

A. Micro teaching

B.Macro teaching

C.College Base Teachiny,

D. Use of soflware and open sources

amall Group avtivities in the
college premises, [teenrding
and reporting

Type 3

1a1

Lanpuage across subjects
Understanding Self, Personalily and
Yoga, Research project

Reading and reflection

Thearetical presemtations,
Discussions, Demonsirations,
Practice under Supervision,
Fields work and Report writing

Lab Work :
ICT-{ and 1CT-2
Psycho—Social tools and lechniques

Procedural details of
practical competency,
competeney development
exercises, skill assessment
and recording

3 Type 5

Field work/engogements
Type 1
Type 2

Orientalion to the

assignment, providing necessary
instructions, undertaking work
in school and field, reporting

School Internship/Immersion ]

Practicing various roles of
teacher at school premises,
recoding and reporting

Type 1: Modes of Transactions for Theoretical Courses:

There shall be at Ieast four periods for theoretieal courses per week where in the 1eacher shall lead the

learning either through [eciures, Discussion, team teaching and any ather activity where in the

teaching staff will have key role in menitoring and content dealin g. There can be additional classes tor seminar

and student aetivities relsied to the thee in hoon session.

There shall be assignment and periodieal tests related to the theory and shal] be considered for internal assessment.
Seminars, Discussions, Hands on Experience shafl be extended contextually. The list of theoreticsl courses is

g:_s‘llimed below:-




— n . Fxl=h k .
e Lonag Crurse Tilley Licdils Tal-Mnrka r“\“"-i;ﬁr: i
Crle .
Max | Mintmum | Max | Minimar—te—.
| la pnss Lo iy
] _-_-1"'"--..
Childiiood And Adaloscenee 4 | ; - 2
1 "‘-‘_
Mhilosophicat Ang Sociological . 20 B 12 i
Drses of Educatiom —
[
Educational Teshnology 4 20 8 &0 32 ing
~ 8 80 | 3 Ty
Und, Dise and Pedapogy i 4 20 LT
Any twa ) e
n Leaming and Teaching Processes 4 a0 B 80 32 Wiy
Knowledge and Curriculum q 0 i 80 32 _'J‘{-]“;-
Education in Comemperary India 4 )] 3 1) 2 N
Pedrgogic 10als Jechniques and 9 20 ] 80 ¥2 L)
approdches ]
1] Inclusive Education 4 20 B 20 32 1w
Edueational Evaluation 4 20 8 i) 32 108
Subject Specific pedagopy [ Any 4 20 8 B0 32 160
wo )
v Optional Course {Any ons) 4 0 i g0 iz 190
Gender , School and Sockety 4 20 B 20 32 | 100
Educational Management and q4 20 3 i 3z [[1]11
Organization
Advanced Pedapopy af Specific 4 20 .1 20 32 il
Subjects (Any two)

Type 2: Simulation Practices: ( 2 Credits):-

These are the activities already in practice in different universities. They are to be conducted in ik
institute campus using facilities available in tie institute. ‘The necessary organizational facilities and infrastructus
shall be provided to the sudent teachers,

There can be group of ten studenss that can be attached to each teacher educators, for guidance and
submissjon of report and reflective session. Som

e of the tasks can also be given: for completion in the group of

two or three student teachers.

a Micro teaching:

b. Video lesson observation and criticism:

. Skill Integration lesson presentation with peer proup

d. ICT medialed lesson with peer group

e. Video recording lesson of peers in simulation classes

f Concept analysis and presentation on subject content

Video lesson Activity:

Observation of video lessons: Eagh student-teacher has to observe al least two video regorded lessons
of experts and prepare observation notes. Farmat of observation has 10 be supplied by the teacher edugater,
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The Teacher Bducators have to demonstrate the competencies and its eontextual use and allow the students
10 praclice for mastery.

Type 4: Lab Works :
ICT Basie : Two Credits

ICT application : Twa Credits ,
The lab activities are intensive systematized task activities to be taken under the supervision of icacher

educator within the institute campus. TEIs arc expecled to establish required fabs with infrastructure and
equipments,

ICT will have activilics that will equip the student to usc eomputers, camera, and video camera. Audio recording.
computer software‘s, research and dala analysis sofiwares, digilal publication activilies, web related activilies
and any other advances that are useful and related with empowering teachers and teacher educalors.

The list of aclivities 1o be done in the ICT lab shall be as listed in the practicumn list of the syllabus. There

shall be two lypes of activities.

Set-A : shall have the following procedure {Individualized in lab wark})

a. Orientation for 15 to 20 minutes,

b. Demonstration of the sctivity.

c. Preseniing the details of the exereise by the student.

d Exercise practice and output print if nccessary.

g Writing the details of 1he activity in ile journal and submission for the tutors signature.
Set-B shall have following procedure: (In lab with work presentation)

a. Orientation for 15 1o 20 nrinutes.

b. Demonstration of the activity.

c. Presenting the details of the exercise by the student.

d, Working out the exercise and presenting the rmaizrial to the small group for feedback and discussion
Some of the ICT mediated activities to be undertaken are:

Basie Competencies:

Use of Word, Spread Sheel and related office applications

Development of Power Poini Presenlation,

Nudi Kannada soft ware keying.

Web search and email use.

Video reeording, audio ediling and providing back groud voice.

Using still camera Jor ¢cresting of piciure files and use lor teaching.

Use of praphic software.

Searehing of open source maierinl rnd use,

PR T S P P



J tn weaching-learning.

Aaldidional Activities: T et Boar iy s > ) !
e use ol satt s, Articles, Reports, Theses; Audio apg Vil

W Bl L PO . ).
o Weite o roport oo [he Bl s ey (lext-Boo 0y
20 Callection ol v-rgsources angd KRep Ji%08 :
ruioil (9 geifaHungl tuulmnlﬂm’:lt iency standurds lor Teachors-
iy, 0 * TR :l'[' ':un"r}[: I
Criticad revic - o' UNESCOTC
Ve o conrt on INSAT propoams, - wiww, wordpross.coin
Peveloping Pduentionn] blog in www.Mogger.conl, ‘ .
e el e mlmnl! cltool Edueation and Teacher Education of vanonpg
mntealive sady of 17 syllabus ol Seltool due:
7o Conteative saddy of ICT sylla
organizions . .
8. Evaluaing Fdacadona) broad easts in the Radio/T.V

: : - . : 5.
9. Evaluntion of wehsites reloied to edueational prDl:‘_l‘ﬂ_‘“m ; and nddingfediting content.
10, Creating an accouit ia Wikipediafwkiednesior/wikispaces a

: : » .
IT. Creating o1 necount in Teacher tube/slideshare and sharing your video/PowerPoint. View ang Cmpy,
on others contribulions, .
12, Usc ore of the Coneepd map too] (freemnind, VUE)and wrile a FEpor. < and resoct
13. Use one of the E-book Tool Sigil, (caliber) far crealing and editing books and report,
L. Preparation of CAL for classroom learming. |
Thf:r TET will have resources in termg of required equipmenis, psyohological 100153 computer 5“_‘1\_\’{ire g
! necessary & cubical with one way screen needs to be develaped to use for st'udﬂnt VIEWETS Ol activities |,
counseling paronts, teachers, and ather siake holders. The rooms are an essential asset to observe and devely
the counseling skilts and see the effect of ecunseling on beneficiary. Under this sc_henl?. each student sy
complete all the assi giment listed for the academic term 2= per the decision of the University. There shall heg
least four indoor assignments and four outdoor assignments for (his conrse. The BOS shall evolve 4 bist o
assignment improve upon and nolify accordingly. Some of the sample assignments are listed below:-
A) Lab assignment:
1. Tabulating the raw scores and processing the data of any one psycholegical tool with the belp of many
with a group of 40 students seores( Dept may evolve the draft and keep ready for use)
2 Condueling counseling on issue relaied to child/teachers “ec~diog the session and analyzing in Lermg
ol potential change, misgivings, ability of communication ete,
3. Administering 2 psychological test of performance based on a unit in the [ak and roporting.
4. Identifving ihe random ehoice of items apd degree of achieving scores by experimenting with PRCr a5
subject of siudy.
B} Ficld assignments:
l. Visiting sehools and genorate the S0Ci0-metry results through socig-metry software and use thent for
interpretation and insight on class room dynamies,
2. Testing intefi‘igencefnreativity of at least five childron from sohool and reporting wilh the scope to use
the results for the ben eftciary.
3. Evolving diagnosiic remedial lesting materials and identifying the needs in the dimensions of academi
physical growth, psychological change, sogial cempetency ete of school children.
4. Case study of extremities like weak child, alienated ehild, penius, differentialy able child and Itnding
oul the needed inputs,
7. Identify dyslexia cases of any form in lower classes and provide stratepic inputs to the child.
6. Test for eolour hlindness and other readahility problems of students angd report the findings 1o class
teacher.
Type 5: Field Work:
(Te he taken during Semester Il and TV during Engagemeny with Field Work Sessions)

Under this mode (here will be a set of assipnments 1o be undertaken wiil (he Buidance of assipned 1eacher
All the assignments are to be undertaken during sehag) visit and immersion periad, P

P

P




The required theovetical oricntation needs o be arranged v ihe lecture elae os. The cand i e has 10
visit the feld and undertake the work and present the report. 10 required the inkerminent assessncnt b guide
will be done through group discusslon and individual presentation. Some of the SPECHNCn assienments are
listed below:

n. Development of specific themne bosed {esson plans and teaching in vivo freal class room siuntion) or in
vilro {collego based situation). Student lins to desten a lesson to be video recorded and edited iF recuitred
and should be presented as pedagopic exeniplory on a specilic approach, method or techmigue.

b. The student has to seleet ene instituie to study a theme ( Ex: disciplive. inclusiveness, value incuicaiion
sehool cleantiness cto Jand should present the report along with the scope for
Futuristic improvenient. This has to be data based snd has to he original in its natare,

c. The teacher shall study at least thiree unique types of students as case study. They inay be the case of
differentially abled, slow leamers, genius or of unique nature,

d. The student shall visit either DIET or any Teaeher Fducation Institute and will ebserve ten randonhy
chosen lessons of teacher cdueators, and prepare a qualily assessmenl report with raerils and demerits,
The student shall select one programme in operation, such as: Sehool Day, Scicnce Exhibition, Praiinha
Karanji, BaShalege, National festival day, etc and documeint the cvont asses the status and present a
repart for its improvement.

e. The student shall sclect any ene issue of the National/State policy and obszrve the i :-lantation and
effectiveness in seleeted three 1o five institute and report as document.

f. Any other activity similarly designed antl notified by the University.

Faor development of and reporting the student shall use all the ICT skills tha; i:~ hasleaer - b tacadvt. o
semesters and will present with mulimedia digital fonn as far as possible. Some of the schemes of
Assignment for XI —XII Petlapogic Courses in the fourth semesier are listed below:

School Intervention Competency Development (SECD):
Under this assignment each student will undetiake intervention activity in the school. For inis purpose there
will he orientation on various aspects of inlervention. Some of the themos are presented helow:
a. ldentification of poor resources utility and its optimization.
b. Introducing updated pedagopy and TLM, and experimenting.
e. Lvolving activities for Higher Secendary School/ Secondary School and incerporation te inculcate the
inputs for the neglected components of educational policy,
d. Strengthening the programms presently underiaken by the Government at school Jevel so as to improve
the fuality,
Every student will decide upeu the programme after wmtum the assigned scheol and do a progranume
planning afier consulting the stake holders and cooperating partners of the programme. After the approsval uf
the guide the programme will be implemenied in a school/college for a limited period of about 2 momk. The

details of the intervention shouid be reporied. If roquired the snme may be presented in the M.ED vroup
discussion class.

A few more suggested activities:

Systematie sludy of prohlems from subject areas through collection of information 1rom differein sources
—one Practicum in each subject - Records/short reports to be maintained.
Capacity Building ngram- The aim of the activity is 10 equip student teachers (o fnoe the chillenges of
classroom situation in a multicultural society nnd alsc uplift the quality of (eacher echcativn i par with the
global standards. Any aotivity that can enrich the student teacher by considering the individual potentialities ol
learners ean be underlaken.
Group Practicum-video script; Developing, enacting, reeording and uploading one video script based on a
single theme, The task ean be underiaken in groups with 3 to § members.
Seminar/presentation: The studeni-teacher has to take up cillier a seminar or sy presentation 1 show his
active involvement in the classroom transaetion. The porticipationfinvalvement of the student in classroom

activities have to be assessed by the teacher using eriteria sell develaped, —



Jeonlribution and reporting of the student-teacher 3, he
nfco :

ic Broups.
pedagogic BrouP ble student-teachers to enhance the;,

[ = ﬂ
hig course is 10 €0 : heic g
: i the process of jcarning and (o respond lo a variery yy

; A Varieyy yg, !
The aim is also 10 engage with the readings, interg,

N - N Lhth.
: ad a variety of texts, IHCIUdm: .
individually and in small groups. Each student teacher i o S ot

I L Elnd 1 ™ H rh:.

Subject association activity: Participatio L
association activities organized weckly by
Reading and reflecting context: The aim of thi§
as readers and writers hy becoming participanls!

different ways and also learn to think logether.

reflectivo notes. Reflective session on themes mey b are Multivie Chaier
Multiple Choice Questions: MCQ Test Baltery: The sEudcnt-tﬂachcrch:; l{ii’; c}i sific Un;:; %::1::' f?"““&
Test batteries with 40 items each covering the syliabi based on on ' ﬁmﬂnmm

should be mandatory for Higher Secondary student teacher.

Assignment: Teaching Learning Material Development: _ . (ud i .
The Student Teacher shall undertake development of TLM undﬂf‘ IhlE_ aSErIIgﬂT’:"L The student will b A8Sin
with a guide for this purpose. The TLM can be on any of the following [evels.

&. LPS/HPS Curriculum subjects,

b. Sec school curriculum subjects. . ies | ial :
<. Learning and teaching issues preposed in ihe natiopal and sate educational policies .In special occagiy, .

censultation with guide TLM can be for Higher education courses, The developed material by 1!11: catdids,
should be original in nature, Tt should not be 3 copy of already prepared by someone. The rr_mterxal may hgy,
multimedia, activity centered, or any other format according to certain principles of lea.rnmg also teachin
strategies. The TLM should be a complete package with objectives, material, implementing stratcgy, besting
material and assessment procedure. The developed material needs to be tried on a small sampile and the repy
of its effectiveness should ba in the form of a report. The report with the approval of guidanee shoyld &
submitled and also be presented in the pedagogic elasses.

Type b:

List of the Practical Work to be taken during Internship: The detailed procedure is provided in cotrse details
of immersion Programme. Some of the practicals to be taken during the course are:

Teaching Aid, Book Review

Blue Print (Subjeot - 1} Action Research / Case Study, Literacy Programme

Co-curricular Aciivity

Organization of Parental Programme Analysis of Result of any one Class. Psychological Testing
Observation of Experienced School Teachers Viva & Co-currieular Activity

Education Forum Project Based Learning

Test lessons: ]
Each student shall give two test lessons-one in each pedagogy. Test lessons shall be observed by a panei of iw

examiners consisting of facuity members from B.Ed. college ant head master or senior assistanl teacher [ron
high scbool. The pane! of examiners shall be approved by the University well in advance.

13 .00 Mandatory Institutional Requisites. .

Appointment of Academic Head: Shethe is the head of the B.Ed Programme with qualification requined
equivaient {o a Principal of B.Ed Institute as per NCTE, Stale UGC

and Norms. The persor has to be appointed by following the procedure similar to the appointiment ol Prineipd
to college /to a Professor in the Universily, Sbe/He shall be solely respornsible to conduct the B.Ed. Prograné
and a]) correspondlence with the University, State and NCTE.

Academic Resources: For the conduct of all the academic programme, examination work, practicum clt
Internal assessment activities, internship, field based activities eic., shall be taught, supervised amd muonitoe

by the qualified staff. The stalfs have to be approved (rom the University as per the NCTE and UGC nami
The curticulum Transaetion Mode (CTM) prescribed and the Iniernal Assessment monitoring puidelines ““I
conditions laid down by the university have to be strictly adhered. All Internal Assessment aetivities need 107
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recorded stored systematicully and shull be appro veel by {he requisite approving bodly before farwarding marks
to the Registror (Evaluation) oi Universily.

The institute should hinve the entire neecssary infrasirueture ns speciied by NCTE and the universin
from tinie 1o time. The insttute shall he opened for inspeetion o3 nnd when demaneed by the universioy, TERN
Cell. STEM Board of the Stale, DSERT and autheritics appointed [rom time to time by the state and eniversiy
authority.

Academic Reenrds; These arc the records sucli as altepdanee reparl ol stuclenis and teachers, teaching records.
office maintenaitee records and assessment record. They should be in the possession of academic head and
should be available Tor inspection wheuever demanded by NCTLE and university authority.

14.00 Monitoring Acadewics and Asscssnient Coinmitice
There shall be two boards for menitering the academic and continuous assegsment activilies conducted
‘in the Institution. Each board shall bo constituted as lollows:
a) Chairman/Chairperson of BOS in Education/Principal of & B. Ed. college on rotalion basis based on
SEMIGTILY.
b} Members-One faculty member frgm PG Department, Two faculty mombers from Collcge of Edueaton
on roiation basis based on seniority.
The Comnmiitees shall visit the colleges to verify the asademic records (Tesl papers. Seminar
Assignment/field work/case study reports/practical reeords attendance records and continuons assessment marks)
The Committee shal! visit the institutions in both even and odd semesters.

15.00 Working Days

There shall be at least two hundred wotking days each year and 100 working days each semesler.
exeluding the period of admission and inclusive of classroom transaction, practieum, field study and condwcl
of examination. The department/ college shall work for a minimuin of thirty six hours in a week during which
faculty and students concerned with the conduci of the programme shall be available ail the time for interaction.
dialogue, consultation and mentoring programme.

16.00 Attendance and Conduet :

B.Ed. is a full time course and students shall not take up any employment /ecurse, part tinie or full time
employment during their B.Ed pregramme. Students found violating this rule shall be removed from the course.
In case found post completion of such act, necessary action needs to taken to withdraw the degroe,

Each course shall be taken as unit lor the purpose of calculating atiendance for theory and practicinm.

The student shall deemed to have satisfied the requiretnent ol atiendance, progress and conducl. i he/
she has attended not less han 80% of the total nurmber the working hours for theory courses, and with procticum
90% { inclusive of field attachment and internship heid upto the end of the semester ineluding leclures. seminars.
group discussion, project work, practicum, internship, tests elc.) in each semester, The relaxation shall be as
per the Stale Government eirculars if any.

17.00 Successful Completion of Course work:

All the program/courses carrying eredits shonld be compulsorily attended hy all the candidates for the
successful completion of the course, Only such candidates are permitted to register for the Semester enid
University examination.

{i) Candidates who have completed the requirements of praclical wark related to theory and other compouents
of the semester and repistered for ibe Semester End University examination alone will be allowed eniry to
the next Semester.

(i) The marks and respective grades of internal assessmenl { Theory & Practical Courses) duting each Senivsier
have to be forwarded to the univorsity by the lnstitulions within stiputated time before elosing of the
semester, both Cnline and in manual/printed.¢hard and sofl copy) ns per university procedure. v) Practical
waork related to Perspectives in Education (Care) and Curriculum and Pedagogic Courses{Oplional papers)
CE& other Praetical Courses/ Engagemenl wilh (he Geld {eollege, sehool and commuaunity based) have w

be compulsorily atiended by all the sludent-teachers to be eligible for sppearing for the Sewmesier Lad
p 23



. : . t]] be assesse S
University Exmmination, All the Practienls during Smn‘c‘hicr [N "[ &-i.!v ltiiwscs have i'ndl l':l" feitely,
educators internally. Records/eports/products reflated Lo limmy‘und 1 rﬂr..dl;;l e Py,
and maintained. They are (o be made avaoiloble for assessment, if demandec.
15.00 Assessinent and Evalusiion R e S0 T Board af T
A panel of examiners for B.Ed will be cons(itnted by the Board of Studics in Edf:c.:u';f;“' [t.': risira U{LI el
will be constituied by the University from the Ponel of examiners [or B.Ed Course. The Reg r a‘vﬂhmtmm

shall conduet the examination and declare the resulls,

Internal Assessment . .
Each Course nomually, would have iwoe components- the Internal Assessment and the Semester kg

Exaraination. ) )
The lnternal Assessiment (IA) marks are based on continuous internal as:s.::ssm@l L1 8 CONLNUOUS Ny,
The total marks for the Internal Assessrment shall be based on the marks assigned lor l_"’"" component of gy,
course. For al! the courses the split ol marks for JA and the marks for Semester End Examination are preseng
in the schematic table present in the course detail lable.
b. The purpose of 1A is 1o ensure that there is continuous Internal Assessment throughout the Semesicr. The
Inlernai Assessment in each semester wonld have components distributed right across a variely of activitey,
¢. The various components of Internal Assessment marks in each theory paper carrying 100 marks normally are

as follows:
Activities Marks Activities Marks Total Marks
Session Test g Session Test 5 1010
Field Assionmment | 5 Seminar/Tutorial | 5 20

The first component ol assessment is for ten marks. This will be based on session tesl of twa hours i
case oftheory and submission of field assignment report bascd on core papers within one month om the dae
of allotment. (5 mark for Test and 5 marks for fiek assignment).

This assessment and score process should be compleled after compieting 50 percent of syllabus of the

course/s and within 45 days of each semester pregramme.
The second component of assessment is for ten marks. This will be based on test and semingd tuterials,

This will be based on session test of two hours in case of theory and preparation and presentation of seminar/
tutorial based on core papers and with duration of one hour. (5 marks for Test and 5 marks for seminar).

This assessment and score process should be completed after completing 50 percentage of syliabus of
the course/s and within 45 days of cach semester programime,

The Prineipal of the institute with the approval of the Stalf Council shall notify the time table {or
Session lests on the notice board. The teacher shall set and evaluale the course paper, The evaluated course
marks of alf the tests, seminars and field assignments shall be taken into account for the compilation. The
marks list should be notified on the notice Board as feedback ta students. The respective Principal of (he
college shafl submit all the records (duly signed by the respectjve leachers) of mternal assessment activitics
and the marks lists in specified shects as per the calendar of events provided.

In case of candidates wheo wish to appear for improveinent examinations, il any, the marks abtained in
the Internal Assessment shall not be revised. There is no improvement in the internal assessment,

In case of a student who has failed 1o attend the tests and seminar and field based activities on @
scheduled date due to genujne reason, such a candidale may appeal to the academic head and may do necdlul
before the end of semester, '

\ The records of all the internal assessment aclivities shall be maintained for one year and for (ill the
candidates opportuniiies to reappear {altempt) are exhausied.

The consolidated Internal Ass_essm enl marks statement shali be submitted to the Registrar (Evaluation}
at least through proper procedure devised by the university. Thus, the marks for each course shall he continuous
assessmenl and conduet of examinations.

&



For 106 Marks Course
Total marks lor cach course 1400 Marks
Coninuous Assesanent... ] 10 Marks (CA-1)
Contipnous Assessment...2 10 Marks  {(CA-2)
Gemester - End -Fxamination 80 Mark

For 50 Marks Conrse

Towal marks lar each coumse 50 Marks

Continuous assessmenl... 1 05 Marks [CA-T)

Continuous assessment...2 05 Marks (CA-2)

Semester - End -Examination 40 Mark

The grade and the grade point earned by the candidate in (ke subject will be given as per the following
table:

Marks () Grade (O} Grade Point (GP =P
* ()
4040 5 W*3
50-39 6 V¥
a-64 6.5 V*4.5
£5-68 7 V7
7074 7.5 V*1.5
75-79 8 V*8
gi-84 8.5 V*8.5
85-89 5 b
0094 0.5 V+0.5
05.100 10 V*10

*The grade and the grade point eamed by the candidate in the subjcct will be as given above:
Here. P is the percentage of marks secured by a eandidale in a course (C1+C24C3+C4) which is roundwd 1o
nearest integer. V is the credit value of course. G is the grade and GP is the grade point.

IF G =0 {C)()GP=0 then the course is automatically considered as PENDING. He/She is notsiid w have
failed in 1he course.
* Overall Cumulative Grade Point Average (CGPAY of a candidate after successtul cownpletion of the requeied
nirmber of credits {a minimum of 48 credits.) is given by-
Sum of all Grade Points COPA =
Total number of credits

Final Grade Point (FGP) shall be awarded on the basis of CGPA of the candidate.
CGPA FGP
8> CGOPA<I10] 1
6>CGPA <8 2
5>CGPA<G 3

The following formula for the conversion of percentage of marks x total marks secured as giveu below may be
showm on the rear side of the Marks Card.
Total Marks secured =

**Tatal marks obtained by a candidate from all the four semeslters shall be indieated in the statement of marks’
marks card,

19.00 Isgsuance of Grade CertiNeale:

On successliul completion of a given program, the university shall issue (0 the student consolidated marks
statement, with details of CGPA score and the aclual percentage af ngerepate marks sceured in all courses of
the program on paymenl of the prescribed fees by the sludent.




2000 Proviion fnr Apprcal:

st eammelbdiite i oot natisfied witly tie e
the grievienee cell vifly verien sabniggion togeth o 1o AT ] e,
veere evilonled, Tel she con dor g hefere iz SonupchicEInene 7o s = . s i s alse o

The grievinee col iy empovered i revise he ke f’ | ez r‘.uﬂ, i;i H}::j:ir;:.,ji r;ﬂ:;; ;!:::.li ;n;{mmm L
levy penalty an prescribid by die niveraity o thie caplidite il.I j:ﬁ:ii::l:" ﬂlf::ufwaiuéinr 'rf'hi:fﬁht: !::;‘:5:;?% ",
onduty mativated. VI cel iy recommund tking errcetive 2,
The decinion loken by the grievance ectf in i),

For every progrm there wilh be ime grigvanee cell. | 1 pille Vil J
' . - Iifu e sl € apvenn
a) ‘The Registrar (Lvahationy £ Dean of the concerner) facully s Paafficio (wirm MRy

. rrttise] 4 ‘1 it OF the eomrss ey,
b) e senior facudly member tather then (hise ::tmwrm.fi yfill) l!:!.a L‘fflfl‘?l‘i ‘:** :'HM:'; i "' - iy,
drawn from the Deparimentdiseipline and of frn the sister dupartiichts ";" “d tp -
e} One senior facully membet/ subjeet expert draven from nulside the niversity department.

2101 Challenpe valuailon ] .

After the decliration oFthe renlts of tie postegraduation, i any candidate wishea i apply Sor challeny,
vahuation, he/ ahe shalt apply to the Registrar (Evaluatinny for the said purpore hy puyie ':hu pru:#.:rlh'id Sogy
within 5 days. He can challenge the grade avarded to Bimier by subsmisting an application abvotyy it
prescribed fees to the Negistear (Vvaiuation) threugh the proper channel, The chaflenge valuation shff i
applicable only for C3 Componem of Course (thegry) noly, The candidste by 10 surrender the gride cand i
issued carlier to himfher before announcement of the results of the ehallenge valuation,

Aler receim of application for challenge valuation, the Begistrar (Jivaloation} either personally o
tbrough the coardinator appninted for the said purpose, vith the approval of the Viee-Chaneelor, ask 2 subjea
specialist from among the panel of examiners approved already 1o evaluate the concerned seripl, The mady
awarded ir the challenge valustion shal) be final,

2200 Provision for improvement:

i) A candidate who has passed in “Thenry{"arl A) but has not completed or Sailed in “Practicum®Par
B) will be permitted at histher option to carsy forveard the marks obtained in “Thenry™to three withseyuent
semester examination. fi) The candidate is required o revise hig grade in the “Practicom®(Fart 34 sl in
areas he / she has not completed or faffed. Candidate erercising this option shall he eligibhe for the prade.
it) A candidate who Jails in “Theoary” (Part A) and feils in “Practicum” (and Parl 13}, will be required to put
in 50% attendance in the subsequent year at the College from which he appeared Sor the Universi ty IExaminagm
and complries the work o Practicum®™(Pant B)in which he fshe hug fuiled snd reappears in the theory course
of “Theory”(Part A). '
iv) The candidate has 1o complcte the 13.12d programme within four vears from the date of wlmission 1
extension iy permisaible, '
23.00 Pending Course/s; '

In case a candidate in theory course, securing less than 32 percentage poinls aul of ¥ percentage poinls
in C3 (i.e., 40% of total marks assigned for C3 ) secures more than 32 percentage points out of B0 percerlage
pointz in C3 but kegs than 54 peroentage points out of 100 pereentage points in C1, €2 and 3 put together, the
<andidate is said 10 have not completed the course and he/she has o ulilize FENDING aptien, The candidate
v ith pending option shall complete C3 component before the completion of three years from the date of
a e ica by reappearing only for C3 component of thal eourke and hefshe carries the same marks awaeded in
(v oand C2,

The candidate has 1 carn at fesst 50% of the 1olal credits (soursces) speeeified for Lim and seeond
sernester uf the programme in order W proceed Lo the thied Semester,

The tentative/ provisional grade card vill be issued by the Regislrar {(Rvalunlion) al the end of ¢ven Semiest?
indicating the courses completed suceensfully.

st ol iﬂfr‘.ﬂ'ﬂ-"] fgu*#}:ﬂ:h‘l‘:ﬂ' st Niefob: £4rp n
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of tests, assignments cte., be discarded immediately by the concerned Pri

W o S i

; 24,00 [mprovement of Results:
' Programme grades improvement is limited to theory alone. For programme grade improvement in
enndidates have (o appear for the concerned cxaninations witlt the regutar schedule, Higher marks nf

-~ (heory.
marks befare betterment and after bettenment whichever is kigher will be considered.

ihe two Le.
2500 Reappearing lor assessment:
There will be no sopplemeintary cxal

papers for which they have failed with ihe regular candidales.
On securing the separate minimum in {hose paper/papers the candidate will be declared 10 have passed

the exanination provided hefshe secures an aggregale ol 30%% . Thrce chances will be given for reappearance

as long as the same scheme exists (Exclnding the first appearance).
If under any circumstances, a candidate fails in Teuching Practice/School Internship, he/she shail be

permitted to repeat the same after the completion of the course wilh special permission [rom Ihe university as
long as (he same scheme exists. 11 will be considered as a sccond appearance in all respects.

nination, Failed candidates have to writc/appear for the paper/

26.00 Diseard policy of Answer Sheets:
Such of the answer scripts of tests,

maintained i the College/ Institution by the Principal/ Head of the

duration and the commencement of the ensuing semester end examination

assignments etc., relating to component I and N are valued shali be
Institution till completion of the ane year
and there after lhese valuated seripts
ngipal/ Head of the Institution.

The answer scripts of C3 examination conducted by the University be maintained by the Registrar
(Evaluation) for a periad of one year after announcement of the results of the concerned semester and all the
answer scripts be discarded soon after completion of the one year duration after announcement of the resalls
and no complaints what so “ever about the marks awarded 1o courses rclating to these seripts he enmterlained.

27.00 Repeal and Saving Clause
Not with standing anything contained
any Guidelines, Order, Rules or Regulations in force shali be ]

with these regulations.
The University shall issue such orders, instructions etc and prescribe such format, procedure eto. a5 it

may deem fit to implement the Provisions of theses Regulations.
If any difficully arises in the implementation of these regulations the Vice Chaneellor shall, in consultation

‘with the Dean ihe competent authority to issue necessary clarification and at the earliest possible thercaficr
report the action taken by him to the Academic Council for ratification.

in NCTE regulations, in these Regulations for the Provision of
n applicable to the extent of their in consistency
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SEMESTER -1
CHILD HOOD AND ADOLESCENCE

Marlks: 100

Contact Hours: 60
4 Credits

Objeetives
After studying thls course the student- teachers will be able to
1. Explain the process of development with special focus on Infancy, chlidisood and adelescence,

2. Criticaily analyze developmental variations among chlldren.

3. Compreliend adolescence as a period of transition and thresheid of adulthoed.

4. Analyze different factors influencing child development.

Unit 1: Approaches to Human Development

1.1 Human development as & discipline from infancy to adultheod

1.2 Concepts and Principles of development

1.3 Developing Human- Stages {Prenatal development, Infancy, Childbood, Adolescence, Adulthood)

-, 1.4 Mature vs Nurture
1.3 Domains {Physical, Sensory- perceptual, Cognitive, Socio-emioticnal, Languege & comnwnication. Social

relationship)

Unit 2: Theoretical Approaches to Development

21 Cogaitive & Social- eognitive theories (Piaget, Vygotsky, Bruner, Bandura)
2.2 Psychosocial Theory (Erikson)

2.3 Psychoanalytic Theory {Freud)

24 Ecologica] Theory {Bronfrenbrenner)

2.5 Hoiistic Theery of Development {Steiner)

Unit 3: The Early Years (Birth to Eight Years)

3.1 Prenatal development: Conception, stages and influences on prenatal development

3.2 Birth and Neonatal development: Screening the newbom - APGAR Score, Reflexes and responses, neuro-
perceptual development

3.3 Milestones and variations in Development

34 Eavironmental factors influencing early childhood development

35 Role of piay in enhancing development '

Unit 4

A) Early Adolescence (From nine years to sightean years)

4.] Emerging capahilities across domains of physical and social emotional

4.2 Emerging capabilities across domains related to cognition - metacognltion, creativity, ethics
4.3 Issues related to puberty

44 Gender and development

45 Influence of the environment (social, cultural, political) on the growing child

B) Transitions into Adulthood

4.6 Psychological well-being

4.7 Formation of identity and seif-concept

4.8 Emerging roles and responsibilities

4.9 Life Skills and independent living

5.0Career Choices .

Engapgement with the field as part of course as indiczied below Hands on Experience
¢ QObserve children in various settings and identify milestones achieved.

*  Seminar on human development

*  Writing Journal for reflection and case study >
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PISLOSOPHICAL AND BOCIOLOGICAL BASES (¥ ‘:””f:ﬁ]'l”a:f; Ay
' SYHAFKSS 18

Contael Honpi: 60) > 4 Creddits

Oljectivex of courrre .
L Fo develop understanding of ihe futerrelationsiip betvieen phiiesophy and education _
2, Tir devebap Wi sppreciation of the hasic tends and prineiples and developient of the shujor Yoz,
schisls ped plidfomuphy
1,  PhHosiphlca$ Foundatlun of Etlocation
11 Meardng and Seope of fhilemphy
2 Need of Philosoply In Lile s for Teaching Mrasctica
1.3 Meaning and variouws Delinitions of Hduealfan
[A  Interrelationslip between Philosophy and Pduention

Schoalx of Philakophy

[ Measlizm, Natuealizm, Pragromutisim

1.2 Didueation Implications of these Behonls
Aims and ohjectives and Curriculim Methodology Teachers PPupil Relalionship and Discipling Meaing
aof Values ‘

LY Crmtribition of seleeted philosaphers

IA  Human Values And Hdueation:- Types of Varians Bpiritual, Moral, Social, Authentic §Himan Valpes

1.5  Nutional Values as Mentioned In The Indian Constitution

3 Sociologica) baxes fur Education
Relationship of sociology and education, the enncepl, seope and functions of educationst sociolagy sl
roticdagy ol education- education i o social sub system - specific charseteristies vilich make Tor sl
harmany.

4 State and Edueation:

fiducation Vor and the State Frovisions in Indlan Constitution

2 [ducations and Demacracy, National Integration Theough Siducation 3 Hducation for haiersations)
Understanding,

4. Fducation in r::!alinn wi'ih human culture refigious palices modemlzation rote of euliore i provizioml
develo pcnt in education antj t:ul‘turc, Changess in Indian with speeial reference changes in Tadia edueaion
:Ed saciakchange social stratification end soci) pychological cducation and iis responsibilitics for skl

anges
Suggeative Readingy:.
] Rociolopd . H
Aaggieal Approach in Indian Mdueation — Vinod Putal Mandira Agra By 88 Mathur
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EDUCATIONAL TECHNOLOGY
Conlaet Hours: 60 Maurks: [H)
4 Creedits
Ohjectives:
Aller the completion of conese, pupil eachers wifl be able to -
Underannel the coneopt nud seope of Hdueniiornud Teehnolopy |
Understand the concept of Approacles of educationul technology
Explain the meaping and use ol eybernelics
Understand and use w different Media in Education
Understand the dilferent Jearaing Cxperiences and ose them in the teaching-fearning prucess.,
Acguaint with innovations in Educational Technology
Integeate ICT into Teaching Learning, administration and Syvalution,
Develop informalion Management, cammunicalion and collnhorutive skills,
. Design and develop and use jearning maleriaiy in Teaching.
10, Practice safe, cthical ways of using ICT.
11.  Usc JCT for making classtoom processes Inclugiwe
Course Contents:

*

0080 O R

Unit- 1 Basics of Education Technology

I. Educational technology- Meaning, Nawre, Scope, objectives, and Imporlance.

2.  Instruetional technology and leaching lechnolopy: Meaning, nalure and scope.

3.  Approaches of educational technology —Hardware, Soliware and Syslems approach.
4. Cybernctics: Mcaning and vss in the development of instructional designs.

Unit-1] Media in Education
" Print media- Books, Journals, Magazines and newspapers.
Digilal Media- Documentaries, stil] piclures, websiles, webpage cle,
A-V Aids: definition, types audio aids, visual aids, A-V aids (Radio, T.V. and Fllms)
Multi-media: Meaning & coneept, scope and importance.
Multi sensory approach- Relationship of Learning and Experiences, Dales cone of cxpericinee and slep
leaming expericnces model

I L

Unit- III Educational systems

.  e-leaming, cooperative leurning, mobile leaming- concepl, advantages and limilations.

2.  Teleconferencing: Audio and Video, [nteractive white board- uses & advantages

3.  Web services: e-mail, ehat, online forums, hiog, wiki, c-library

4. Resource cenlres and services in cducational technology: CIET (NCERT), SIET, EMMRC, UGC-CEC.
TEINDIA, KOER, NROER, EDUSAT,NME-ICTNPTEL,IT@SCHOOL, GYAN DARSAN, INFLIBNET.

Unit-I¥ Understanding of ICT in Education ,

1. Conceptof ICT and Principles of using ICT in teaching learning process

2. Impact of ICT in educaticn (impact of ICT in social, cultural, cconomical}

3. Rele of teacher (administrator, facilitator, tulor, menior, counsellor, evaiuator) in ICT enabled educaiion.
4, Issues and concerns related to ICT



5. Concept, meaning and merits in Education: Computer Assisted Instruction (le::l %;Eﬂg;fl:léc.zm?“n?w
instruction (CM1),Computer Mediated Communication ((;MC),CamputEr s ‘ hCLTE
Educational podcast, Weh- based tearning, Cloud compuling.

Lonrning Activilics

1. Visit websites (Khans academy, E-Gyankosh,
Documents like Polices, pians, siatistics, scholarships,
Free website development and usage (Webs.con) ‘ . e
Recording- Audio/Video lectures discussions, and presentations eic, editing and writing repart o,
procedures, ° '

CAI- Dovelopment and reporting

Mohile learning- related activities lic use of blue tooth, SMS, MMS and other features.

Blog- development and refated activilies

Logiu in to You tube-download and npload.

Writing a report on TV Lessons and discussions

. Writing a report on Radio lessons and discussion.

10. List out the content related dilferent learning experiences
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LANGUAGE ACROSS THE SCHOOL CURRICULUM

Total Hours 45 Total Marls: 50

Credit: {12
Instrictions:

1. This practicum should complete throughout the semester |

2. Student teachers should be formed in proups. Each group consists 7/8 student teachers and one teucher
educator.

3. Teacher educator of each group should make provision 1o cover afl the suggested activitics given befow
under each unit.

4. Each student teacher should select one of the suppesied activilies [or each unit. He should prepare the

suggested activities and present it in the proup. He should write the report of all the selected activitics jn
two to three pages.

5. Figures into the right side indicate marks.
OBJECTIVES:

To enable the student teacher
1. tounderstand the language background of students.

2. 1o ereate sensitivity to the language diversity that exisls in the classroom.

3. to understand the naturc of ciassroom discourse and develop strategies for using oral lanpuagein the
classromm.

4. to understand the nature of reading in the content areas in different schooi subjects.

5. 1o undersiand the nature of writing in specific content areas in school subjecls.

UNIT: 1 MULTILINGUALISM IN THE CLASSROOM ( 08 Hrs)

Suggested Activitics: (select any one)

a) Seminar on different aspets of multilingualism in the c[assr-:mm

b) Case study - Comparative study of home language and the school language of the school students

¢) Symposium cn difference between language as school subject and language as means of learning and
coramunication

UNIT: 2 CLASSROOM DISCOURSE (06 Hrs)

Supgested Activities: (select any one)

a) Seminar on the nature of classroom discourse

b} Seminar on the importance of oral language in the ciassroom -

¢) Classroom chservation in the school regarding discussion as tool for learning

d) Classroom observation in the school regarding the nature of questioning in the classroom and its types

UNIT: 3 READING IN TBE CONTENT AREA ( 08 Hry)

Suggested Activities: (select any one)

a) Reflective reading from lihrary on Reading comprehension: Social science, science and matheimnatics

b) Reflective reading from library on the nature of expesitory texts vs. narrative texts

c) Critical analysis from Languages point of view text stcture and content arca of any texi book at secondary
or higher secondary levels by using Schema Theory

d) Classreom observation in the school on reading strategies for children - note making, summarizing, making
rcading wriling connections

UNIT: 4 WRITING IN THE CONTENT AREA (08 Hrs)

Suggested Activities: (select any one)

2) Seminar on importance of writing in the content arca

b) Classroom observation in the school on Process of writing - Analyzing children’s writing to understand
their conceptions,

B) Write an analysis- Take a few passages from Science, Social Science and Mathis texthooks of classes Vi 1o

Dy



X and analysis with the help of the following poinis
i) How the different registers of language bave boen introduced?
i) Does the langunge clearty convey the meaning of the topic being disenssed?
ifi) Is the language learner-{riendly?
iv) Is the langzuage too techinieal?
v) Does it heip in tanpuage leaming?

Assessment:
Tencher educator should nssess cach student’s perfontiance in the group ot in the glagsroom alservating
ssted in eacl wnit and culeulate total marks obtad by cacl,

and their reporls ou ¢ach nctivily as supoee

student tencher.

UNDERSTANDING DISCIPLINE AND PED AGOGY: LANGUAGE
I Creediix

Contact Hours: 30 Marks: 50
Ohjeelives

To enable the student teacher
To understand the language background of students.

To understand the languape policies,
To understand the nature of classroom
To understand the mother tongueand other fingunge impottance’s,

To undersiand the componenis of Reading.writing cte
To understand the nature of writlng in specific confent ameas,

Unit 1: Geueral Introdoction on Langunge
What is Langnage? Various components of language: Funetions of lmgusye: Pow different are ditfeses
languages? Critical analysis of the following terms: Dislect. Formal apd Informal language, classical:

Charactarizing mother tongue, frst language and second langnags, bilingznal.

Fodh R W —

Unit 2: Language Policies nnd Politics
Language Policy in India; Language as a medivm of instruction and debates aboul English as o wmadinne of

insiruction; the recommendation of NCF-2005 on language educalion.
Uit 3: Language and Literacy in the Context of School
classoens; chareterizing

Language Leamer’s profile: language environment st hoine, at school aud outside the
bilingualism: Notions about interference or bridge: Mother lengue on other tongue or other tongue on othey

tongue.

Unit 4: Lapguage Acguisition
L.anguage learning in early childhood; Language and Cogniticn: Pinget, Vygolgky mnd Chomsky on Lnguriay
F their views for the tangunge teacher: Second language soquisitio

acquisition and relevance o
Unit 5: Language Processes and the Classroom Context

Oral language: components. process, ac vities to develop. Reading: compongnts, process. getivitios to develop.
Writing: components. process. Activities todevelop. instantaneous writing. Problem solving i bingnage weaching
and learning : Issues of non-comprehension; lack of independence in longuage usel examiming the ok ol
schooi context in creating difficulties for language “disability™ and the language teacher’s roly indealing with
it

Actlyities

Review of textboaks,

Review of Use of literature in language lextbooks,

Critical analysis of exercises and Moving beyonrd 1he textbook:

Collection Children’s literature for different age groups; Survey on Classroon practices in lndia.
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UNDERSTANDING DISCIPLINE ANPD PEDAGOGY: SOCIAL SCIENCE
Contact ours: 30

Max marls 150
Credits: 2
Objectives of the Course

To enablc the prospective teachers (o address the (ollowing questions:
1. What is the nature and philosephy of Sacial Science?

2. Whatis his/her reflective understanding of contemporary socicty and the relevance in teaching of social
science in schools?

3. Whatis the slatus of learning social science at secondary school level?

4, whal'.m the issues and challenges in articulating the nature of sociai science eurriculum and its pedagogical
praclices?

i

How does one evaluate and assess the teaching and learning processes and its valuable implications in the
professional development of teachers?

Unit [ Evolutionary Framework of Social Science :
An Qverview of the Foundations of each Discipline:
a) History and Geography- Temparal and Spatial Dimensions.

b) Political scieace and Eeenomics — The Systems and Processes of Society. Specialised Knowledge versus
Inter Disciplinary Knowledge

Trajectory cf Sacial Science Evelutionary Process:

Philosophical and Thearetical discourses Concept of Bocial Science and Social Studies

Evoluticn of Social Science Curricalum to the present stage in terms of various Indian educational policies.
Unit I Social Scicnce in Schools .

Challenges in the development of Soctal Science Curriculum

General Appraaches in the construction of social science curriculum: thematic otganization: Interdisciplinary,
mult disciplinary and fused framewarks

Cross Cultural perspectives and issues in social science Teaching of Social Science:

Development of Critical Enquiry, Critical Thinking and Problem Solving in building perspectives in Social
Sciences: Social, Historical, Environmental, Economic and Constititional perspectives

Unit I11 Pedagogical practices in Social Science Curriculum

4)  Social Seience and Indian School Curricuiz in search of new Directions.

b) Review different Commissions/Committees Reports

¢) National Curriculum Frameworks-1975,1988,2000 and 2005

d}  Critical Review of Social Seience Text books from class 6th to 10th

¢} Concerns in Teaching Social Science: Diversity, Gender and Special Needs
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UNDERSTANDING DISCIPLINE AND PEDAGOGY: MATHEMATICS
Contact Hours: 30 Marks: 50
2 Credits

UNIT 1: Introduction to Mathematical Thinking

(i) Mathematics as study of creatiug, disceming and penerallsing patterns: Identifying and analysing abstracl
patterns, patterns of shapes, patterns of motion, pattemns of repeating chunce, numerical patterns.

(i) Understantling Mathematics as a umanly created subject: Creating Mathematical structures: idea of axivins.
postulates and proofs, what is a proof? Different methods of proofs: direct proof, indireet prool, counicr
examples, proof by induction. _ ‘ |

{iii) Sncialfcultljﬁ, economic and political factors in the development of mathematics. Everyday mathematics.
rulticulturat mathematics; its use in declston making, at the warkplace, etc. oy

(iv) Societal beliefs related to ‘knowing” and ‘doing’ methematics. Criticaily challenging the sociciogicd
naliefs related 1o mathematical abiiities, mathematics confined to arithmetie.

<



UNIT 2: Learning Mathemalics

() Developmental progression in the leaming of mathematical congepts- Pingel, Skemp, Bruser and Vypolsky:
Fischbein on intuitive thinking

{ii) Processes of dealing with abstractions, paricularisation and generalisation. Siudying .ilymnhmr. what
works and how?

{iii) TFocus an mathematical processes- Probletn solving, problem-posing, patteming, reasoning, abstraction
and generalisation; argumentation and justification

(iv} Sociocultural perspoctives in mathematics lcarning- Situated learning; soctal construction of knowledge;
social interaction and commmily of praciice

(v) Historical evolution of concepls —understanding how concepls evolved, powerplay in legitimizing concepts

UNIT 3: Mathewmatics lor Equity ans Social Justice
(i} Why teach ‘mathematics to all'? —Concerns and challenges
(iiy Issucs of gender, class and culture in mathematics fearning and achicvement - Expeelations, altitudes and

stereotypes; access o highermathematics; interrogating the notion of ‘achievement gap’; copstraction of
leamers’ identity in a mathematics classroom

(i) Addressing the cancems of socictal as well as matheraatical equity
Readings and resourges
Bishop, A. ). (1988). The mteractluns of mathematics eclumlmn with cuiture. Curfrired Dviramics, 1{2),

145-157. D’ Ambrosio, U. (i985), Ethnomathematics and its place in the history and pedagogy of
malhematics. For the Learmng af Mathematics, 5(1), 44-48.

Devlin K., (2011}, Introdnction to Mathematical thinking,

Ernest, P. (2009), New philosephy of mathematics: Implications for mathematics education. In B. Greer, S.
Mukhopadhyay, A. B, Fowell, & 8. Nelson-Barber (Eds, ), Cuituralily responsive mathematics education {pp.
43— 64), Routledge,

Gutstein, E. (2007). “And that's just how it staris™: Teaching mathematics and developing srudent agency.
Teachers Coliege Record, 109(2), 420448,

Kazemi, E., &Stipek, D. (2001) Promoting conceptual thinking in four mathematics classrooms. The Flementary
School Journai, 102{1}, 59-80,
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Newman, 1. (2003}. The World of Matheatics: A Four-Volume Setics. Washington Tempus Sautoy, M, du.
{2008). The Story of Maths. UK: BBC Four Documentary. (Also available as a book) Thnathy Gowers (2002).

Mathernatics: A Very Short Introduction, Oxford University Press Wheeler D (1983). Mathematisation marers.
For the Learning of Mathematics, 3(1).

Boaler, J. (2010). The elephant in the ciassroom. Helping children love and learn maths. Smwmm Press Led

Boaler, I. & Staples, M. (2005). Transforming students’lives through an equitable mathematics approach: The
case of Railsideschool. Avzilable for download on: www.stanford.edu/~jobonler/

Boaler, I. (2613, March). Abilily and Mathematics: The mindset revelution that is reshaping education. In
Forum

{Vol. 55, No. 1, pp. 143-52).Symposium Joumals.
Bums, M. (2007).4bout teackhivig mathematics: A K-8 resoyrce, Third Ed. Math thmons Publicalions.

Cray, E, &Tall, D (1994). Duality, ambiguity, and flexibitity: A “Procepival” viewof sunplc avithmetic. Jonrsod
Jor Research i Mathematics Education, 25(2), 116-140.

Jackson, K. J. , Shahan, E,, Gibbons, L., & Cabb, P. (2012).8etting up compijcx tasks. Matheneicy Teaching in
the Middie Sr:hao! {January}, 1-15,

Skemp, R. (1978), Relatonal understanding and inslrumental understanding. Arithunetic Teacfzzr.?d (1), 1-16.

Ball,D. L., & Bass, H. (2003). Making mathematics reasanable in school.In 4 research coimpanion to pritciples
and standards for school mathematics (pp. 27-44).

Ball, D.L, I1ifl K.C. & Bass, K.{2005), Knowing mathematics for tenching. American EducaiarFall 2005,
s g



Boaler, J. & Humphreys, C. (2005).Connecting mathematical ideas: Middle school video cases (o suppoy
tenching and leaming (Portsimouth, NH, Heinemann), ,

Boaler, 1. (1993). The role of contexts in the mathematics classtoom; Do they make mathematics more"feal
For the Learning of Mathematics, 13(2), 12-17, ,

Chapin, O'Comnor, & Anderson (2009).Classroom discussions: Using math talk in elementary elassiouyy,
Math Solutions.

Cirillo, M. (2009) Ten things to cousider when teaching proof. Mathematies Teacher, 1 ﬂ3{4}, 250-257,
Fuller, E., M Rabin, J, &Harel, G (2011).Intellectual need and problem-free activity in the mathematic
classroom.iornal Internacional de Estudosem EducagdoMatemdtica, 4(1).

Hichert, 1., Carpenter, T., Fennema, E., Fuson, K., Wearne, D., Murray, H. (1997). Making Sense; Terrchfn_a,;
and learning mathematics with nmfersa‘unn’.’ng.l’artsmmltll. NH: Hemnemann.

Kazemi, E. (1998). Discourse that promotes conceptual understanding. Teaching Children Mathemeatics, 4(7),
410- 414,

Knuth, E., Choppin, J., &Bieda, K. (2009). Proof: Examples and beyond. Mathemalics Teaching in the Middl;
School, 15(4), 206-211.

Lampert, M. (2001). Teaching problem and problems for teaching Yale University.
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Martino, AM. & Maher, C. (1999). Teacher questioning to promote justification and gencralizalion iy
mthematics: What research practice has taught us?.Journal of Mathematical Behavior, 18(1), 53-

NCERT (2012).Pedagogy of mathematics: Textbook for two year 8.Ed. course. New Delhi: NCERT,

Parish, 8. (2014). Number talks: Helping children build mental math and computation sirategies, Grades K-35,
Updated with Common Core Connections. Math Solutions.

Reinhart, S. (2000). Never say anything a kid can say! Mathematics Teaching in the Middie Scliool, 5(8), 475-
483, Schifter, D, (2001). Leaming to see the invisible. What skills and knowledge are needed in order 1o
engage with students’'mathematical ideas? In T. Wood & B. Scott Nelson & J. Warfield (Eds.), Bevond classicul
pedagogy: Teaching clementary maihematics. Mahwab, (pp. 102-134). NJ: Lawrence Erlbaum Associnics
Smith & Stein (2011).Five practices for orchestrating productive matheniatics diseussions.

Solomon, Y., & Black, L. (2008). Talking lo leam and leaming to talk in the mathemnatics classroom. Iy N,
Mercer & 5. Hodgkinson (Eds.), Exploring talk in school (pp. 73-90).

TIMSS Videos of mathematics classrooms available at: hitp://www.timssvideo.com/videos/Mathematics
Deborah Ball video on eliciting student’thinking, MSRI interview of 6th graders. http://www.msti.orz/
workshops/696/schedules/16544- -

Davis, B. (1995), Why teach mathematics? Mathematics education and enactivist theory. For the Learning of
Mathematics, 15(2), 2-9.

Davis, B. (2001). Why teach mathematics to all students? For the Letrning of Mathematics, 21(1), 17-24
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UNDERSTANDING DISCIPLINE AND PEDAGOGY: COMMERCE

Contact Hours: 30 Muoprks: 50

2 Crodils

Objectives:
This paper is aimed at encouraging _
. Commerce sludents lo re-engage with their discipline and revisit prevalent conceplualizations snd praciices,

2. Place of commerce education in society ond tbe potential role that it can play in developing commercially
conscicntious citizens

Unit 1 Nature of Commerce

a) Commerce Education: Evolution and Foundations of Histerical and Socio-Political Context of Commeree
Education

b) Relationship of Commeree with business, trade, industry and economy: A Macro Pers pective

Unit 2 Understanding Kpnowledge in Commerce
a) Interrelationships within Commerre (Accountancy and Business Studics/ Management)
b) Comsnerce and Social Scicnces {linkages with Economics, Soclology, Geography and Law.

1nit 3 Commerce and Society
a} Understanding Eihics and Values
b) Contemposary Business Environment and Commerce Education

Suggested Readings

1. Afzal, M. (2005). Analytical-Study of Commerze Edneation at Intermediate Level in Pakistan. Doctoral
Thesis. University of Punjab, Lahore

2, Carmona, §., Ezzamel, M., Gutiérrez, F, (2004). Accounting History Research: Traditional and New
Accounting History Perspectives, Spanish Toumal of Accounting History. |, 24-33.

3, Cherunilam, F. (2000), Business Environment, {1 Hhed.), New Delhi: Himalaya Publishing House. {Chagter-
4: Social Responsibility of Business)

4. Dymoke, 8. and Harrison, J. (Bd.) {2008). Reflective Teaching and Learning. New Delhi: Sage. Chapier-
4: Classroom Manegement

5. Lal, }. (2002). Accaunting Theory. (2nded.). Now Delhi: Himalaya Publishing House. (Chapier-2
Classification of Accounting Theory.

6. Wadhwa, T. {2008). Commerce Curricnlum al Senior Secondary Level: Somoe Reflactions. MER! Janrnal

of Education Il (2), 52-59
(This course is to be second course for thuse who do not have a better choice of selection with the fivst
discipline based pedagogic choice)

UNDERSTANDING DISCIPLINES AND SCHOOL SUBJECTS

Total Hours: 30 hours Total Marks: 50
Total Credits: 2

Objertlves:

To understand the hasic concepts assaciated with academic disciplines

To comprehend the meaning of interdisciplinary and multidisciplinary leaming

To understand different approaches in jnterdisciplinary learning

To appreciate the different academic disciplines and their place in the schosl curriculum

To appreciate the rale of 2cademic disciplines in facing global challenges

To apply the understanding of acadernic disciplines in curricu{um transaction

Module One: Academic Disciplines and Enterdisciplinary Approach (17 Jectures)
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UNIT 2: Learning Mathematics

(i} Developmental progression to the [eaming of mathemalical concepls- Piagel, Skemp, Bruner and Vyeoigky:
Fischibein on intuitive thinking )

(i) Processes of dealing with abstractions, particulntisation and generalisation. Studying algorithms; what
works and how? ;

(ifi} Focus on mathematical processes- Problem solving, problem-posing. patteming, reasoning, absiraction
and generalisation; argumentation and justification

() Sociocultural perspectives in mathewatics learning- Situated learning; social construction of knowledge;
social inleraction and community of practice

(v} Historical evolution of concepts —understandi 12 haw concepis evolved, power-play in Jegitimizing conc epls

UNIT 3: Mathentaties for Equity and Social Justice
(i) Why teach “mathematics to all’? ~Concerns and challenges
(i) lssues of gender, class and culture in inathematics leaming and nchievement - Expectations, attitudes and

stereotypes; access to highermathematics; interrogating the notion of *achicvement gap’: construction of
learners’ identity in a mathematics elassroom

i) Addressing the concerns of societal as well as mathematical equity
Readings and resources

Bishop, A. 1. (1988). The interactions of mathematics edueation with culture. Curfturad Dynamies, H2),
145-157, D" Ambrosie, U. (1985). Ethuomathematics and its place in the history and pedagogy of
mathematics.For the Learning of Mathewmnatics, 5(1), 44-48.
Devlin K. {2011}. Introduction to Mathematieal thinking.
Emnest, F. (200%). New philosophy of mathematics: [mplieations for mathematies education. In B, Greet, S.
Mukhopadbyay, A. B. Powell, & 8. Nelson-Barber (Bds,), Cuiturally responsive mathematics education (pp.
43— 64). Routledge. - )
Gutstein, E. (2007), “And that’s jnst how it starts™: Teaching mathematics and developing studen! agency.
Teachers College Record, 109(2), 420448, :
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case of Railsideschool. Available for download on: www.stanford eduw/~joboaler/ |
Boaler, J, (2013, March), Ability and Mathematics: The mindset revolutien that is reshaping éducation. In
Forum
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Burns, M. (2007).4bout teaching matkematics. A K-8 resaurce, Third Ed. Math Solutions Publications.
Gray, B, &Tall, D {1994). Duality, ambiguity, and flexibility: A “Proceptual” view.of simple arithmetic. Journed
Jor Research in Mathematics Education, 25(2), 116-140. ‘
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Lackhart, P, & Dovlin, K. 1. (2009).4 mathematicion s lament. New York: Bellevue Literary Press.
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pedagogy: Teaching elementary mathematics. Mahwah, (pp. 109-134). iNJ: Lawrcnce Erlbaum Associates
Smith & Stein {2011).Five practices for crchesirating prochuctive mothematics discnussions.

Sojomon, Y., & Black, L. (2008). Talking to lcamn ond leaming to talk i tho matkematics classroom. fn N.
Meroer £ 5. Hodgkinson (Eds.), Exploring tatk in schoof (pp. 73-90).
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UNDERSTANDING DISCIPLINE AND PEDAGOGY: COMMERCKE

Conlaci Hours: 3] iviarks: 50

2 Crediis
Ohjectives:

This paper is aimed at encouraping
1. Comtmerce students to re-engage with their discipline and revisit provalent coneeptualizations and praclices,

2. Place el camnmerce cducation in socicty and the potential rolo that it can play in developing commercially
canscientionug citizens

Unit 1 Nature of Comnuncerce

3) Coinmeree Education: Evalution and Foundations of Histarical and Socio-Palitieal Context of Commeree
Fducation

by Relalionship of Cotnmerce with business, trade, industry and cconomy: A Macro Perspective

Unrit 2 Understanding Knowledge in Cammerce

a) Imterrelationships within Commerce {Accountancy and Busincss Stndics/ Management}

b} Commerce and Social Sciences (linkages with Economics, Sociology, Geopraphy and Law,

Unit 3 Comeneree and Society

a) Understanding Ethies and Values

b) Contemporary Business Environment and Commerce Education

Supgested Readings

. Afzal, M. (2005). Analytical Study of Commerce Education at [ntermediate Level in Pakistan. Doctosal

Thesis, University of Punjab, Lahore

Carmona, 5., Ezzamel, M., Gutiérrez, F. {2004). Accounting History Rescarch: Traditional and New

Accounting Histary Perspectives, Spanisk TIoumal of Accounting Histary, 1, 24-53.

3.  Cherunilam, F. 2000). Business Environnent. (1 [thed.). New Delhi; Himalava Publishing House. { Chapter-
4: Spcial Respensibility of Business)

4. Dymoke, 8. and Harrison, I, (Ed.) (2008). Reflective Teaching and Leaming. Mew Delhi; Sage. Chapter-
4: Classrpom Management

5. Lal, L {2002). Accounting Theary. (2nded.). New Delhi: Himalaya Publishing Housc. (Chapter-2
Classification of Accounting Theory,

6. Wadhwa, T. (2008). Commerce Curriculum at Senior Secondary Level: Some Reflections. MER! Jonrnal
of Edueation. I (2), 52-59

(This course is to he second course for those wha do not have a better choice of selection with the first
discipline based pedagogic choice)
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UNDERSTANDING DISCIPLINES AN SCHOOL SUBJECTS

Total Hours: 30 hours Total Marks: 51
Total Crediis: 2

Objectives:

I. To understand the basic concepts associated with academic disciplincs

2. To comprehend the meaning of interdiscipiinary and mullidisciplinary leaming

3. To understand different approaches in interdisciplinary leaming

4. To appreciate the different academic discipiines and their place in the school curriculum

3. To appreciate the role of academic diseiplines in facing global challenges

E;' To apply the understanding of academic disciplines in curriculum transaction

Module One: Aeademic Disciplines and [nterdisciplinary Approach (17 lectures)



Unit 1: Basics of Academic disciplines (4 Icctures)

a) Meaning and characteristies of acadeinic disciplines

b) Emcrgence of academic disciplines

¢} Relationship between academic disciplines and subjoc(s
Unit 2; Teaching acress disciplines

a) Classification of academic disciplines; Beoher -Biglan typology (pre-hard, purcsoli, apphicd-lard, CIUHITN
scit types) with emphasis on nature of knowledgr in coch typc. - L

b) Interdiscipiinary and multidisciplinary teaching and Jeaming: meaning,, sigiilicance dnd ‘f'“ ol the sty

C} Strategies/ approaches for interdisciplinary leamning ( team tcaching, experiential learning)

Linit 3: Humanitics and Social Seiences in the Curriculum

2} Place of Humanities and Social Sciences in present school curriculum

¢} Role of Humanities and Social Sciences with respect to the following global issues :prometing peace ang
respecling diversity

Unit 4: Natural Seiences and NMathematics in the Curriculum

a.  Place of the diseiplines Scicnee and Mathernatios in present scheal curriculum

b. lssues and chailenges in teaching the disciplines Science and Matlieratics

. Role of Seience and Mathematics with respect to the following global issues: susiainable develepment and
health issues

Tasks and Assignments:

1. Choose any one subject aud analyse the same from historical, sociological, philosophical perspeciives.
2

2. Select auy topie for any elass Fom V1 to Class XIL Preparc a plan to transact the sanie using Team Teach! I
¢r Experiential learning,

3. Interview four professionals from different disciplines. ldentify their perceptions attitudes and binses obhoul
differcnt disciplines. Campare the respenses and prepare a short report of your findjngs.

4. Study the Hoshangabad Science Teaching Programme and make a presentalion on the saine,
References:

}. Interdisciplinary Higher Educaticn: Perspectives and Praclicalities ... edited by W.Marlin Davies, Mureh
Devlin, Malcolm Tight, Emerald Gronp Publishing Ltd

2. Poonam Batra, Social Seience Learning in Schools: Perspective and Challenges | Sage Publications
Curriculum, Syllebus Design and Equity: A Primer and Model, Edited by Allan Luke, Annctie Woods and

Ratic Weir, Routledge Publications

Fasition Paper of National Focus Group an Teachin

Position Paper of National Focus Greup on Teachin
Positien Paper of National Focus Group on Social Seiences, NCERT publication

Position Paper of National Focus Group on Teaching of Languapes, NCERT publication

Mathemalics Education in India: Status and Oullook, Edited by R, Ramanujan and K. Subramaniun.
published by Homi Bhabha Cenite for Science Ed

ueation
9. What are Academic Disciplines? Working Paper by Armin Krishnan Websiles: - www.ivorgoodson,com/
curriculum-studics

[F%]

g of Science, NCERT publication
g of Mathetnatics NCERT pubiicaiion
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Sugoestive Readings _ :

Gocl A, (2010). Compmiter Fundamentals, Dorling Kindersley, South Asin

Intel (2003).Intel movation in Education Iutel, Teach to Fulure-Stitdents Work Book Kuar Heman, Mceerut: .
Lal! Publisher. o
Kunar, Khushvinder and Kumar, Sunil (2004).Conptieer Education. Gurugar Sadhar: GBD Ifuhi ications. Kuma,
Khushvinder and Kamar, Swunil (2004).JCT Skiil Developmen!. Gurusar Sadhar; GB[.} F?hlzuau-:ms. Mansficl,
R. (1993), The Campact Ghide to Windenrs, World aud Excel New Delhi: BPB I’uhl{ﬁhmg.

Rajaraman, V. (2004).Fxnrdamental of Compuiters. New Delhi: Prenticc Hall of India Pvt. Lid. Sharma, Lal

(2006). Computer Edcation. Ferozpur Cantt: Wintech Publications. _
Sinph, Tarsens (2009), Basic Copiptier FEducation Ludhiana: Tanden Brothers. S_mgh. Tm_am (20091 5CT Skil
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Sinha, K. (1992). Computer Fundamentzls. New Delhi: BFRE Publicahions. o
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Strawbridge S., Natiquette (2066). Interneat -
‘Tanenbauny, A. S. (1996). Compater Networks.New Delhi: Pretince Hall of India.
Thomas B.(1991) Digital Computer Fundamentals Tata Mcgraw Hill edition. New York. Walkenbach, I. (1997},
Eveel §7 Bibje. Wew Delhi: Comdex Computer Publishing, .

Wang I., Lan R.(2013). Advances in Weh-baszed Learning. Springer



II SEMESTER

LEARNING, TEACHING AND ASSESSMENT

Contact Hours: 60 Maox marks; 100
Credits: 04

Drbjectives: After compieling this course the student-teachers will be able o

Comprehend the theories of lcaming and intelligence and their applications for teaching children

Analyse the learning process, nature and theory of motivation

Describe the stages of teaching and leaming and tbe role of teacher

Situate self in the teaching learning process

Analyze the scope and rale of assessment in teaching Jeaming process in order to infroduce dynamic

assessment scheme for educational set up towards enhanced Jeaming.

Unit 1: Haman Learning and Inteligence

1.I Human learing: Meaning, definition aud concept formation
1.2 Leaming theories:

- Behaviourism: Pavlov, Thomdike, Skinner

- Cognilivism: Piaget, Bruner

- Social Constructism: Vygotsky, Bandura

1.3 Intelligence:

- Concept and definition

- Theories: Two-factor, Multifactor, Triarchic Theory (Robert Steinberg}
14 Creativity: Concept, Defiuition and Characteristics

[.5 implications for Classroom Teaching and Leaming

Unit 2; Learning Process and Motivation RERE B
2] Sensation: Definition and Sensory Process - )

13 Aitention: Definition and Affecting Factors T )

2.3 Perception: Definition and Types ' _

2.4 Memory, Thinking, and Problem Salving -

25 Motivation: Nature, Definition and Maslow’s Theory

W p

Unit 3: Teaching Learning Process
3.1 Maxims of Teaching

3.2 Stages of Teaching: Plan, Implement, Evaluate, Reflect

3.3 Stages of Learning: Acquisition, Maintenance, Generalization

34 Learing Enviranment: Psvchological end Physical

35 Leadership Role of Teacher in Classroom, School and Community

Unit 4; Overview of Assessment and School System

4.1 Assessment: Conventional meaning and constructivist perspective

42 Assessment of Leaming' and Assessment for Leaming'; Meaning and difference ]

43 Comparing and contrasting assessment, evaluation, measurement, test and examination

44 Fornative and summative evaluation, Curticulum Based Measurement -

4.5 Revisiting key concepts in school evatuation: flitering Jeamners, marks, credit, grading, choice, allemate
certifications, transparency, internal-external proportion, improvement option.

Essential Readings

1. Amin, N. {2002}, Assessment of Cognitive Development of Elementary School

2. Children: A Psychometric Approach. Jain Book Agency, New Delh,

3. Chauhan, 8.8. {2013), Advanced Educational Psychology.Jain Book Agency, Delhi.

4. King-Sears, EM. (1994), Curriculum Based Assessment in Special Education,

5. Singular Publishing Group, San Diego, CA.



6. Panch, R. (2013). Educational Psyclhiology: Teaching and Lf:arnmg Perspective,
7. MecGraw Mill Education (India) Privale Limilcld, Nc;DiI:H

8. Paul, F. (2009). Language and Deafiress. Singular publicalios. . .y

9. Salwig, JEr:-hn. %sscldg}rkfl awmes, E, And Bolt, Sara. (2007). Asscssment in Special and
10. Inclusive Education, Hougliton Mifflin Company, Boston. e

Il Whitcomb, $., & Merrel}, K. W. {2012). Behavioral, Social, and Emotiona

12. Assessment of Children and Adolescents, Routledge, New York, .

13. Woaolfolk, A., Misra, G, & Jha, A.K. (2012). Fundamentals af Educational

I4. Psychology, (11th edn). Pearson Publication, New Dethi.

i3. Suggesied Readings .

16, Gciﬁnger. K.F fzg 13). APA Handbook of Testing and Assessment in Psychology.

17. American Psychological Associntion, USA. )

18. Guskey, T. R., & Bailey. § (2000), Grading and Reporting. Thousnad Oaks. Corwin
19, King, CA.

KNOWLEDGE AND CURRICULUM

Contact Hours: 60 Max marks;100
Credits: 04

Objertives:

Stadent - Teachers will be able.....,

1. Tounderstand meaning of Epistemological terminologies and Understand their similarities and differences

between them

To become familiar with ideclogies related to child centered education

To understand the changes in education in the context of society, cullure and modernizalian

To Focus on the social and knowledge related bases of Education

To Understand and accept education in context of various values

To Undersiand various school activilies and class room uteraction with teference to multi culiure and

demaocracy

To Understand the Malional, Global & Sccular paradigms of education .

To understand the concept, bascs, various interpretation of curricubum, steps and process aof eoroculum

constriction

9. To Able to clarify the interrelation among curriculum, syllabus & text book

10. To understand the co-relation among power, principles and curtienlum

I1. To Evaluate co-curricular activities with reference to new society formation

12. To develop the skill of curriculum evaluation

13. To understand the determinants of Cumiculum Making,

R SN

59

Unit - 1 Epistemological Basis of Education

1. Knowledge, Information and Skill: Concapt and Differences, Facets af Knowledge; loeal and universyl.
concrete and abstract, theeretical and practical,

2. Teaching and Training: Concept and Differences

3. Rational, Belief and Truth: Concept and Differences

4. Modem child centred education with Following Reference -

A} Activity - Concept, Type and Importance with reference to Gandhj and Rabindanath Tagore,

B) Discovery - Concept and Importance with reference to Dewey,

C) Dialague - Concept and Importatice with reference (o Plato, 10Hrs

Unit : 2 Soctal Basis of Edncatlon

. Educa.tiunal change hecause of indusiriaj ization, Democracy, idea of individual autonomy in the contexl
of seciety, eulture and modemization. &



Jahiationt i rolation w medem vatues (quity, Bquality, Individual Gpportunity, and Social Justice): with
tpecin] relerchee Ly Arncbedkar _

Conventional kehonl setivities and duily routine nf school Glass room with reference to muliculturalism.
Mutionalism, Univerlism, Sceulsrlsm smd their interrelation with Educaiion.

Untl - 3 Process of Curricodum Develspment

Ll o

Curriewline Coucepl smid Importanee, Bages of Currfeulum
Stapges of Currignium Canstruction

Rale of Curricdum in Effective Teaching and Learning Proceas
RedJutivmibsp between aims oF educution and curriculum
Teaeher's rde in curricwum copstruetion

Crrriculum and discipline

Unlt - 4 Viskin, mbssion in relstion to eorricalum and recunstruetion of socicty

1. Various co-curricular activitics and s impact on reconstruction of society

2. Relutionghip between power, fdeology and curriculim

3. Provcis/ steps of eritical analyscs of lexthaok, children [iterature, hand books and other TLM.

4. Pvaluation of curricufum

5. Broad determinants of curriculum making: At the national and state level, national priorities; economic
necensitios, Technolagical possibilities; cultural oricntations and International contexis.

Riference

[ Apple. M, W, (2008) Can schooling coniribule to more just society? Education citizen and social justice,

2. Apple M, W. and Denne 1, A, (2086) Demeerstic school: Lessons in powerful education Eklavya

3. Dange.Jagannath, K. (2014) Learning and Experiences. LapLambert publicaticns Genmany.

4. Dange.Jagannath, K, (2015} Ambedkar's Philosophy of Education. Published by Centre for
Dr.i3. R.Ambedkar and Buddhist study Kuvempu University.

5. Dewey, John (1921) Reconstruction in Philosophy, University of London Press, London..

6. Dewey, John (2012) Democracy and Education. start publishing LLC.

7. Dewey, John {1938) Experience and Education, Kappa delta pi publisher USA

8. Freire, T {2000) Padugogy of continue oppressed continue

9. Krisharurthy (1992} Bducation and world peace, in social responsibility Krishnamurthy.

(0. foundation

1. Parckh B, C. () Rethinking multi-culturism: Culiura] diversity and political theory........

14,

- Plato{2009) Reagon and persustion: Throe dialogs (Chepter-6) In J. Holbo edition Nene
- Sadyasuachi,D (1997) The Mahatma and poel: Later and debates between Gandhi and Tagore Naliona)

ook Store :
Tagore, R (2003) Civilization 2nd progress. In crigey in civilization and other essays New Delhi
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CONTEMPORARY EDUCATION IN INDHA

Max marls:1gq

Contact Hours: 60
Crodits; 0y

Objectives:
After completing this vonrse e student-teachiers will be able (o

1. Explain the history, nature and progess and Philoscply of cducatlon,
2. Anahyze the role ofeducational systent in the vontext of Modern Ethos, Understand the concept ofdiversity

Deavelop an understanding of'the trends, issues, and challenges faced by the contemporary Indian Edueatia,
in glabal context. '

Unit -1 Development of Education in Indig

2} Pre-independence educatlon period

1} Vedic system of education

2) Buddhist system of education

3) Medieval system of education .
(Aims, Centres, Ritunls,Status of gur, Relationship between T&T , curriculum, medium and Methods of

Teaching, vocational education, Women's education , Merits and Demerits) 06 Periods
4) British system of eduecation

2)Macaukay’s minute b) Wood’s dispatch ¢ Hupter's Commission,

d)Hartog Committee €)Sargent report

{Recommendations on Elementary and Sceondary education cnly)

Lad

- 06 Periods

b) Post-independence education period
1} DrMuedaliar commission
2} Dr.S Kothar education commission
(Aims, structural patter, curricuium, teacher edncation )
3) New pohicy of educalion (IWPE)- 1586, 992
{Main features about Elementary and secondary edueation)
Unit-2 Constitutionnl provisinns and corrent issues in Indizn Education
a) Education & fonr pillars of Indian eonstitution,
Preamble, Fundamental rights, Fundamental duties and Directive priciples of the State policy
b) Fundamental & derived rights in relation to cducation.
(Six fundamental rights {cducation & cultural rights)

¢) Articles related fo education
Articles-15,16,17,19.21 2 H(A),24,28(1)(2}(3},29{1)(2), 30{ 1)(2),45.46 350 3 S0{A)

) Eduocation of disadvaatage groups (SC, ST, OBC & minorities}
{Deflnition, Need & importance, problems & solutions)
e} Inclusive Edecatinn
(Definition, Need & importance, prablems & solutions)
f} Right te Education Act-2003
(Sailent features & universalisation of climentary education)
[ssues  medium of instruction,Language lormula{Three Language formulatmodified Three Language
fermula which Language should be the' M | of primary,secondary and college level)

Access,Enrolment, Drapott, Retenlion, Stagnntion and Wastage

06 Periods

£)

16 Poriods

8.5



Unit-3 =Tvpes of school in India

a} Types of school in relation to funding-State, Aided, Unaided

(Schools Tunuing by centre, State, Local and private)

b) Types of scheol in relation to Philesophy - Aurobindo, R Tagorc, Jddu Krishnamurthy

(Aims, curricutum, Methods of teaching, Role of teacher at Elementary and secondary level)

¢) Other types — Jawahar Navodaye Vidyataya (JNV), Morarji Desal Schools, Kithuru Rani Channamma,
Kasthurabha Gandhi Balika Vidyalaya, Ashrama Schools, Adarsha School

{Objectives & silent features}

d) Affiliation based types — CBSE, S8SE, ICSE

CBSE-Central board of secondary education

SBSE-State board of seeondary education

ICSE- Indian council of secondary education

{Objectives, sailent featuras, Differences) 14 Periods

Unit-4 Policies, Programmes and Schemes for enhancement of Quatity

a) Karnataka education act-1983 — with refercnce to primary & secondary education (Total ! & chapters sce
chapter — 3
(i{ points) S5A Nah -Kali, Akshara Dazoha,Chaithanya, Edusat, RMSA
b) Role & functions -BRC, DIET, CTE, IASE, DSERT
BRC - Block Resource Centre
DIET - Distnict Institute of Education & T rammg
{TE -~ College of Teacher Education
IASE— Institute of Advanced Studies in Educaticn
DSERT- Department of State Educational Research & Training
{Refer CTE websile)

12 Perinds

Linft-2 Constitotional provisions and current issues fn Indian Edncation
a) Education & four piliars of Indian constitution.
Preamblc, Fundamental rights, Fundamental duties and Directive principles of the State policy
by Fundamental & derived rights in relation to education.
(S fundamental nghts (cducation & cultural rights}
c) Articles related to education
Articles-15,16,17,19,.21,21(A),24 28(1)(2)(3),29( 1)(2),30(1 2),45,46,350,350{A)
d} Educzfion of disadvantage groups (3C, ST, OBC & minorities)
(Defnition, Need & importance, problems & solutions)

Essential Readings

1. Guha, R. (2007}, India

Mational Education Commission. (1964-66). Ministry of Edueation, Governnient of Indin, New Delhi.
National Policy on Education. (1986 & 92). Ministry of Human Resource

Development (Government of india, New Delhi.

Right to Education Act (2009). Ministry of Human Resource Development, Government of Iudia, New
Delhi.

Aggarwal, J. C. {1992). Development and Planning of Modern Education. Vikas Publishing Honse Pyt
Ltd., New Delhi.

Ain, L. C. (2010). Civil Disobedience, Book Review Litcrary Trnst: New DethiSclect chaplers.

Agnand, 5, P. (1993), The Teacher & Education in Emerging Indian Sociely. NCERT,New Delhi.

Bhat, B. D. {1996). Edueational Docuiments in India. Arya Book Depot, New Dethi.

U' Bhatia, K., & Bhatia, B. (1997). The Philosophical and Sociological Foundations.Deaba House, New Dc@m

& s

Swom
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e

13,

28

29.
30.
31

32,
33
34
35

ia.

Contact Hours: 60

Biswas. A, {1992) Education iy {ndia. Arya Book Depot, New Delbi. :
Biswas. A., & Aggarwal, 1.C. {1992).Edueation in ndin, Arya Hﬂﬂi’f Depol. New Dclhl' .
Chakrovarty, 8. (1987), Deveiopment Planming: The indian Expenence. Oxford University press, New

Dellii,

- Chandra, B, (1997). Natonalism and Coloniniisi, Orient Longman, Hyderabad, :
- Choudbiary. K.C., & Sachdeva, L. (1995). Tota! literacy by 2000, JAE Association.New Delhi. |
- Deaton A, & Dreze, 1. {2008-2009). Poverly and inequality in india in Raj Kapila and Uma Kapita (|

in Ivdian Econemy since Independence. Oxford University Press, New Delhi.

- Deshpande. 8. (2004). Contemporary India: A Sociological View. Pengnin, NewDelhi

- Dubey, 8. C, (2001). Indian Soeiety, National Book Trust, New Delhi.

. Famous Speeches of Gandhi j1: Speech ot the Eve of The Last Fasl, Janvary 12, 1943,

- http:/unesdoc.unesco.org/images/0023/002322/232205¢ pdl

= 1. hup:/fwww, gandhi-manibhavan.org/gandhicomesalive/speech8. htm

- http:ff www.mkgandhi.org/specches/speechMain litm

- Jatn, L.C. (2010). Civil Disobedience. Book Review Lilerary Trust, New Delhi.

. Jagannath. M. {1993).Indian Education in the Emerging Socicty. Steriing publishers Pvt. Lid., New Delhi
- Jangira, N.K. (2012), NCERT Mcther of Inclusive Education Address on Gelden Jubilee of NCERT at

RIE, Ajmer on 01 Sept. 2012.

26. Kashyap, 8. . (2009). The Constitution of India. Nalional Book Trust, New Delht,
7. Mabendru, M., & Roy, 8. (2011). A Handbook on Disability Rehabilitation & Speciat Education. Educare

Publications, New Delhi.
Sapra, C. L., & Aggarwal, A. (1987). Education in Tndia some crtical Issues. National Book Oreanisation.

New Delhi.

Saraswathi, T. 8. (1999). Culture, Socializatien and Homan Development.$age Pubiications, New Dellji,
Sen, A., & Dreze, J. (1997), India: Economic Development and Social Opportumty,Oxford India. Delhi.
Speeches of Gandhi fi: Speech on the Eve of The Last Fast, January 12, 1948.Government of india. Now
LDelhi.

Steven, B. (199R}). School and Society.Sage Pubiications, New Delhi.

Suresh, D. (1998), Curriculom and Child Development. Bhargav, Agra.

Taneja, V.R. (1998). Educational Thoughts and Practice, Dethi University Publications.
Vaidyanathan, A. {1995}. The Indian Econemy: Crisis, Response and Peospects. Tracts ofthe Times. Orent

Longman Publicalions, New Delhi.
Weber, O.C. (1990). Basic Philosophies of Education. Rinehart and Winston, New

TECHNIQUES, METHODS AND APPROACHES OF PEDAGOCY
Marks: 100

4 Credils

Objectives:

ok b

Understard the tzaching leaming as sysiem.

Differentiate tools, techniques, methods and approaches and familiarize
Understand the schematic orientation towards ciass room transactiof,
Understand (he role of teacher ivt varous context,

Equip with abilities for TLM preparating,

Unit I: Teaching-learning System

Bo oo

Teaching :System approach

Inputs for the leamin p-leaching sysiem

Leaming , evaluation and feed boack

Objectives for teaching ~tearming system | detpiled Texenony <



Unit 2: Empowering teacher with tools and techniques.

4 Teachivg Competencies: Companents, siguificance and its contextual use.

L. Contentanalysis: Theorics, rales, laws, concepts, phenomenon, events, information, hypothesis, cancepls,
assumption and other formis. 1

c. Designing teaching icarning system in wenns of planming class room activitics, fcig activitics,
. ime management and its relation to curricular tensaction and out comes

d.  Short term period hased planning, planning for sequel of periods, iong term Planning ind course planning

. Role of teacher in terms of maintaining records, counseling, and relating 1o course gut comes .

evaluation

Unit 3: Teaching and teacher as Eacilitator.

a. Techuiques of tcaching : Quesiioning, Discnssing, narrating,

b. Methods of eaching: Indicting, Dreduction, Inducta-deductive processes,

c. Approaches of teaching: Expository, Discovery, Enquiry, Dialectical,

d. Advanced practices of teaching-learning programme: ICT based Virtual class room ere.

Unit 4: Teaching learning material
Print material: Text Books, Reference Boolks, Self Instructional Modules etc.

Performance tasks and matecrial
Exercise and practice materials,

a

b. Multimedia material : print material, e-materiai
c. Leaming packages

d Software matenial

e.

f

UNDERSTANDING SELF, PERSONALITY AND YOGA

Contact Haenrs: 60 . l‘b“l-:irlis: 50

o Credits - 2

Obiections: I |

1. Oa the completion of the course, the Student-Teachier will: §. Appreciate the arigin and history of Yapa in
Indial ' _ . ) :

2. Understand the concept and importance ¢f yoga for general health and quality life style. 3.Imegmte the
practice of yopa and it's asanas for better self concept and estesm-personality The theory nceds o be
discussed with practices as central aspect. i '

The importance of theory to practice should be

L:1 UNIT-T INTRODUCTION TO YOGA AND YOGIC PRACTICES.
1.1 The concept importance and initiation of yoga. .

1.2 The objectives of learning yoga.

1.3 The history of the development of yoga in India,

14 The schools of yoga: Raja yoga and Hatha yoga. -4 periods.

UNIT-I YOGA EXCERCISES AND HEALTH.

2.& Need of yoga for good health

22 Yogic principles for healthy living,

23 Integrated approach of yoga for management of health,

24 Some selected yoga practices, 2:4:1 Siress releasing yogasanas 2:4:2 Different Asana,

I, Meditation

2 Asana

3. Pranayama

4 Yoga-nida 5 Sukhasana
5. ‘Vajrasana '
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13.
14
15.
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FERENCES: |
ducation o gran): N

Parvatesana
Bhurasana
Padmasana
Shavasana

Niralambasana

Daudasana

Arndha padnasana

Swastikasana

Shashankasana. 4periods

N CTE Fans BlRawanwipg,

NCTE[2014] yega education{Bachelor of ¢ CwW Do H‘It: .::E);om e Now r}]:ff-
I11.Bahadar shah zafar mane. 2.Anantharamon f yoga ah ) "
nushiram narohavalal publishers pvt Lid. )
Bhugal R.5(2011} Yoga and moderrt psym]ngy‘.[.ﬂnavlq:kﬂWﬂ|}'“
God.A(2007) Yoga education,philosophy and practice.New B "
5.Devi.](1987) yoga,The techniques of health and Lappiness, Bombay:]

T.R(1996) Angion

Jhama,swym saemiti. _
alhi:Deep and deep publicntions,

aico publishing hause,



I SEMESTER
INCLUSIVE EDUCATION

Contact Howrs: &0 Marks: 100
Objecttves Credits: 04
Objcctives: Hours 75

On campletion of the course the sludent- teachers will be abie (o

To adjust with heterogencous group in the class,

To adjost with different school ntmesphere.

To co-aperale witlh other disabitity lcamers.

Trace the historical perspective of Inclusive Education.

Distinguish the concepts of Special Bducation, ntegrated Education and tnclusive Educatjon, 6 Tustify the need
nélusive Education, rlese lor
Analyze eritically the needs, probiems, eauses and educational provisions meant for chatienged chitdeen
Interpret the pelicies and procedures for Inclusive Educaticn. ’

9. Critically review issues and chalienges in Inclusive Education.

UNIT I~ INTRODUCTION TO INCLUSIVE EDUCATION . i0 Hours

1.1 Concept of Inclusive Education, Integrated Education and Special Education.
1.2 Newd, Ohjectives & scope of Inclusive Education,

1.3 Factors responsible for successful inciusion in the mainstream — future vision
a} Understanding the cultures,

k) policies and practices of Tnelusive schools

¢) Definition of disability and inclusion in educational framework

d} Threats of psychological problems of disability

e] Models of disability

f) Policies and programs of Inclusions

g) Identification of batriers in learning and participation in refation to leamets in Inclusive setup_

UNIT IL-DIFFERENTLY ABLED CHILDREN IN INCLUSIVE SYSTEM. 10 Hours

2.1 Concept, Identification, classification, characteristics, causes, probiems, prevention and educationa) provisions for-

2.1 Physically challenged. '

22 Visually chailenged.

23 Children with auditory challenges.

24 Children with specch challenges, ]

2.5 Childreu with adjust with Minority schooi, Sainik school, Novodaya, School, Muratji Seliool, Kuvempu Sehool
end English medium School. '

2.6 Mentally challenged.

2.7 Children with learning challenges,

URIT I1E - FQLICLES AND PROVISIONS FOR INCLUSION 10 Hours
3.1 National and state polices — with special reference to Disability Act 1995, Convention of Right of Acy 3.1.1992,
and Rehabilitation Counecil of India 1992,
32 International Polices,
3.3 Legal Provisions, )
34 Role of functionaries (Teacher, parcnts, pears, Administratars, Conmunity, NGO*s, Government and Privale
Qrganizations.)
3.5 Anintroduction to Child With Special Needs (CWSN),
a) NPE [986
b} UNESCO 1959
€) UNESCO 2006
d) RTE Act
€} Roic of Government and local authoritics
) 5sA

g) Integration schoots and normal scheols
) Role of teachers in Tnclugive schocls ' <«

24 =
- -



i ' ¥ 1 r "Iﬂﬁﬁﬂjnm‘q , =
i) Assessment of knowledge and skills in inclusive € ligy makets ‘
& inistralors 111:;| I’:’”{ic1'lﬂlﬁ~'—" 10 Hours

j? Rele of childven, parents, communily, adm TIVE
UNIT IV - 1SSUES AND CHALLENGES ANT INNO VAT
4.1 Early identifiention,
4.2 School and Curricular adaptation. P——"
4.3 Tezeher's Iraining: developing of teaching mateclnis, IMHO
4.4 Evalualion pimcedures,

v practices.

. y s Saga Publications,
il Specinl Needs ;
Tred with S Kanishka Publishers, New gy,

REFERENCES: ; I Chil
Hegarly Seamus, Alur Milhu-2002. —Edueation ane sepeelives .
Issues arnd Petsy sha bouks.

!. .

2 MaitraKrihna, SazenaVandann — 2008, —Inclusion i) needs , | . -

3. Dhawan, M.L, — 2007, —Education of Childron with $pc izl Education . Discovery publishing 1,

4. Rajkumari. N. Alice = 12, Rita SuguuaSundariEt. Al 2006, —5pee Ih!s ‘
New i. . : Driscovery pulblishing oy,

5 ;]i“it?;étllﬂiknnandha _ 2005, —Education of children wilh special needs . L7 _ & Hlouse.Ne,
Delhi. _ - private Ltd.

6. Kar Chintamani — 1996, —Exceptional Children , Sterling Publishers Education for educaiors, adminig,,

7. Purimadhumitha and Abraham George 2001, —Handbook of Inclusive ey
and planners , Sage publications Ltd. . i iety of TamiiNad

g Guhi Aloka (IQSgS],F—Cumpilatinnnf' Reading in Special Education, The Spastics Society Narla, magry,

jtation , New Delhi, VikasPublicagig,

India. ] e [}iahihljf and Rﬂhﬂbﬂ
9. - Pandey R.S and Advasni L. (1955), —Perspectives in DISAY 0 D0 /o ek publisher Pot. Lic,
d Associated disabilities, 23-A, Shivy;

10 Prasad Lakshman (1994), —Rebabilitation of the physi . -
RCI (1998), Bridge Course manual in the ficlt of Locomoter [mparmentan
Marg, New Delhi. . . E

Rehabilitation Council of India. Status of Disability in India — 2008, Mimstry of 87 & L.

i2.
13. Kirk. A. Samuel. —Education Exceptianal children.
14, Panda B.N Educaiion of Exceptional children.
15. BinodKuamrSahu, Educatiou of Exceptional ehildren.
EDUCATIONAL EVALUATION -
Marks: 100
4 Credits

Caontact Heurs: 6

Objectives:
). Tounderstand the theory of evaluation.
To underhand and 1o vse the guantitative & qualitative tools and technigues of evaiuation.

To develop the skill in preparing, administering and interpreting achievement test.

2

3.

4. To familiarize with new trends in evaluation.

5. To develop the skill necessary to compute {with the help of Computer/ealculator) important sratistical cstimales

and interpret the test scores by applying them.

LUnit-1. Educatibnal Evaluation and measarement.
Qbjectives and its relation to evaluation

Relationship between objectives, leaming experiences and ieaming out comes.
Steps in the processes of evaluation

Halistic evaluation

Major techniques of evaluation,

Test as measurable instrument,

Measurable and non measurable lcaming out comes,

Reporting evaiuation results,

Unit-2. Tools of Evaluation and thelr uses
a. Validity, reliability, and objectivity and their interdependency.
&

Fm e o o



Bator tnols ol valiation :
i ,ﬂl'ill foesd ‘II‘P- 'L‘I‘Iu‘ul' peneil esting, Achicverent test, Dingiosdic fesd Mtedlipenice Test, aptilude est
¥ :I ,' I-._i.-'l NI 1 i i i ] ; o L
Rating scalc, checklist, Thenuili lest, wyrned pasoeintfon sk, sncinomeiie feehiegue Tnkerview, questlomit Lh
. o pttaLey: et kvvendonry

Is.

Unit-1, Stundavd testoand Teacher mnite sehizvenment tests.

Siandand lest md companenis Al 115 uses.
Teacher Made Achieveme = . . e 4
hicvemenl Test: Basny e, Objeetive type best mcl L ngraving upon essay tye gqticstings |
3 c13 e LLEE

[hicicnoy, diTerent lests thear charactetdatic - -
E*mLfH 1 o l.ﬂ] lests their chametedstios aml wees, Prepoinlion of Mlee pring, ol setding oo gond gquest
CTruhng cenee] mud s relevance, crolits- e aond vonnde eerlfientlon, Troodcrps ' Ll i

.i_ I):I'nl Fr“[l‘ﬂ."-illﬁ "I“l .q'lﬂli.';‘.il.'.‘..
R.’] A BCLOTES 1 e st s 1 i . i 4 L
-.-] Cq_l'lli"l L} l:lln. 11 h“llu“ .‘l‘t“] I]‘C“l |'ﬂ|]|.'l..-..1|'.'.|_'|.1.ﬂ.1|l"1. U sonrek, (.:l:ll.ll.‘rl' [ "r"i "“J.'? 1I-”llri."lhill !.' 'ILH.I 1| ""I |.
T BC{Y 5 1 LA bl L - ¥, 4 . H . AL

deviation.
armal probability distribution pod s nses, C wanlptive cirves, ogives nne pereentiles snel ity uses

REFERENCE BOORS
andekar W, - Evaloation in Schoals

1.

E, Garrett Henny . - Statistic in Bducation mid Psychology

5. Green, Jorpensen and Gerberich - Meusurement and Cvaluation in the secondary schoals
4. Measuremenl in Education and Psychology (1992} i )
5 Ewvaluation in Schools (3rd od 1986)

6. Psychological Foundatians of Education (revised ed. 19857

7. Psychological Testing and Statiziical Methods (19 ‘

PAFER VII: GUIDANCE AND COUNSELLING
Bfarks: 100

Contact Honrs: 60
4 Credits

Objectives
To enable the teacher trainzes!
To understand the concept of Guidanee and Counseling.

To assess the strength and learning difficuities of students.

To help students in selecting their subjects for future study.

To collect data using various 1001s like case study, achievement tcst ¢ic.
To understand and apply the techniques of Guidance and Counscling.

Unit - I: Fundamentals of Guidance an

Najure & Need of Guidance apd Counse
Edurational, Vocational and Personal,

Aims & Principles ofGuidance and Counseling, Group D ynamics & Group
Non-Directive, Ecleetic

| Assacinted with Gu

%chool Counselor; Psychologist, Social Wo

Guidance Teacher; Teacher a3 Guidanee worker, Qrganiziag

Hnit - [11; Tools 2nd Techniques in Guidance and Counseling ,

Testing Techniques - Inielligence, Aptitude, Achievemedl Tests; Personality, Adj ustment, Interest

Technigues: Case Study, Cumulaiive Reeords;
Questionnaire, Anecdoial record, Autobiography,

Professianal Institutions
Unit - I'V: Career Guidance in Secondary Schools . . lection
Careor Awareness Skills, Carcer Information; Career Decision Making Skills — Sc Ef““:\ W
Training Coursc and Future Carcer, C'areer Builetin, Career Cocner ancd Career ol fere e
Ugit - ¥: Guidance and Counseling for Children wilh Sqen!ul N-I.’:Iﬂdﬂ LS |
Meaning, Definition and Characteristics of Exceptional Childrer, Gifted “{-' :{;ut“gllowing-} <>
Childred wilh Disabilitiet; Disadvantaged Children Assignment: (Any twa o1 Th

Lh du L 1 —

d Counseling
ling with special reference to modem [ndian Society, Scope of Guiduice-

Guidance, Methods of Counseling: Direetive,

jdance and Counseling
rker, Rehabilitaiion worker, Career Ma
Guidance and Counsc

ster

ling Services in Secondary School

Tinit - If: Personne
Non-Testing

ohscrvalion, gaiecrion of Tests for Placement in Educativgal and

oi Schocl Subjects. Futare



visit to difteroul Hdanes Centre

TI '
2. DPreparation of t‘umu!:-.lw::liicc ord
3. Case Study of Problem Chitd _ o .
4 .E‘L;n:in'islmlinm Scoring & interpreiation ol af least 1wo lests
5 Joh Analysis of o Conmsel lor
6. Establishing Coreer Conlrd _
7. Prepartion ol scrap-book for oatcer Counselhing
e i . ety IPublishers, 1984

Bengalee, M5, Guidance and Counselling. Bombay: !?cl 1 Fublishers, R Dl .0
»  Bhamagar. A. and Gupti, N Guidanee aud Counscliing Vel. | = A Theoreiica A P

TMablisliiug 1Touse, 1999, | |

iF ; Delhi: Gurasia, §962.

4, Crow, L. and Crow, Au: Imroduction o Guidanee, New Dell _ . e .
5 GE;:‘ll'd ¥ apd Geldard, D.: Coumselling Children: A Proctical Introduction. New Delhi: Sage Puir:-[:c'l.m::l?s. ] HJ‘:
) som, K. hell, lling ahd Guidance. New Jersey: Merill Prentice Hall,

6.Gibson, B.L. and Mitehell, M. buroduction (@ Connss
s i d o Techniques. daipur: Mangal Decp
Gupra. Manju: Effective Guidanee and Counselling Modem Methods and :e Qques. 2 3 =
Publicziion, 20003,

Jaiswal. 8.R.; Guidanoe and Counsclling. Lucknow : Lucknow Prnkaslmn: _
Indian BEducation. New Delhi: Sierling Publishers, 1984 10 Koshy, Johns: Gidan

Dromumant Pobiisher, 2004,
11.Miital. M.L.: Kariyar Nirdeshan Avem Rojgar Suchana. Meeruk: Intern : .
G.E.: Principles and Techniques of Vocational Guidance. London: McGrluw Hill Book Com
A K. Guidance and Counsciling, NMew Belhi: APH Publishing Corporation, 1997, 15133
14, Oberoi, 5.C.: Educational Vocational Guidance and Coupselling (Hindi). Meerul: Layal Badk Depat, )

IS Pal H.R. & Sharma, M.: Education of Gifted. New Delhi: Kshipra Publication, 2007.
Kshipra Publicatiou, 2007.

16, Pal, HR. and Pal A.: Education of Learing Disabled. New Delhi: _ ) 5

17. Rao, 5. Marayana: Counselling and Guidance and Elementary Seliool. New Delli: Anmol Prakashn, 20072

18. Sharma, R.A.: Fundamentals of Guidance and Counsclling. Mecrut: R. Lali Boak Depal, 2001, I‘}._ Sharma,
‘rarachand: Modemn Methads of Guidance 2nd Counselling. New Delhi: Swarup & Soans., 2002, 20.5hrivastava,
KK : Principles of Guidauce and Counselling. New Dethi: Kaniska Publicatipn, 2003, ) _

Singh, Raj: Educational and Yocational Guidance. New Delhi: Commaon Wealth Publishers, 1994, 22 Taneja. VIR -
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First Course in Guidance and Counselling. Chandigart: Mohindra Capital, 1972,
VALUE EDUCATION
Contact Hours: 6} Marks: 10
Credits: 04
Objectives:

On completion of the course the student- teachers will be able to

1. Understand the concept and types of values.
2. Get and insight into the strategies of inculeation of values among children.

3. Develop awareness aboul the different agencies warking in the sphere of value education.
4. Devclop skills and techniques needed to teach value education.
5. Give teasons for role of the feacher in value education.

UNIT I- INTRODUCTION TO VALUES 10 Hours

1.1 Values: Concept, Nature and significance.

1.2 Classification of values: Persenal and social, Intrinsic and instrumental

1.3 Drffarent types of values- Intcllectual, Social, Spiritual, Aesthetic, and Economic, Health Demecratic and celtaral.
1.4 Basic humnan valugs-Truth, Beauty, Goodness, Love, Peace, Non-Violence.

1.5 Contemporary Yalues-Scientific Temper, Inteilectual Honesty, Social servige and Protection of Environment.

LINIT 1 - SOURCES OF VALUES 10 Heurs
2.l Meaning and importance of valug educatios.

2.2 Sources of value education-Autobiography and biegraphy of Groat People, Parables, Vedas. Bhagavadgita, Shlokas.
&R



Pocms, Newspapcr Clippings. Mipisodes from fzpal L, Tocumens clc,
Flcs chers in volue celucation. ‘ )
ffl%a’lﬁilctf rﬂladbli‘- OF SOCIAL AGENCIES IN VALUY EDUCATION
3.1 Family
3.7 Religion o
3.3 Educalicnsl Institulions

3 munitics .
_:i E]T:. Media (print and Elecironic)
-‘ll’ b kg

2 o nformation and communication technology (?mnpmcr nn:‘.i i‘nlumm]

:]ﬁq'l‘ - APPR{JACHES OF YALULE EDUCATION IN SECONDARY SCHOOLS

i Dt .-tppmm:h: HGIChE s Slz'mcgics — Sharing reflections an ROOKES, R::riFhlrn E:nnﬁﬂg:rw. matabhhes. <1arics
N Photo language. Braiu Storming- Meanlug, Importance, use, slops, micrits nn‘tl lj::1-il :::uc; ‘

Casc Smady, Role play. Pi ] : : |
43 inelee) A i and Steategies- Identification of plug points in sehoal Sabjeets o value celucming

{imtegration in the tenching of seheo! subjects).
+ Incidental Approach: Meaning and ways, Wdentification and nse of incidental situation to highlight vales. el iherale

sndunplonned. _ . . o |
Valpe Crisis in Indian socicty-Evll practiecs of Socicty-Drinking, Gambling, and impact on family, children and

individual development. - | |
45 Droblems interfering at global level: Parnchmhs:m, Rﬂgcrtullsm. Fanaticism. i
46 Prevention and Rehabilitation mieasures to eradicate cvil practices.

PRAC TICUM/ACTIVITY: |

1. Organize seminar/ Group Discussion { Symposium { Workshop on any of the opics preseribed,
s Orosnize educational exhibition on any of the follewing topics:

1 Culiural Heritage,
1. Nauonal Iitegration
1. Secularism

4.4

IY. Family

V. Religion

REFERENCES:

1. Amrora, G L. (1995). Child Centred Education-for Learning without Burden, Gurgaon: Krishna Publishing Co.

7. Bagehi, Jyoti Prakash and Teekchandani, Vined, (2008). Value Educatien, Jaipur, UniversityBaok louse () Ltd.
3. George, J. Andrepoulons and Richard, Pierre Claude (1997). Human Rights Edueation for the Twenty First Contury.

Philadelphia; University of Pennysylvania Press Havighurst, R. 1. (1953},

Kohlberg, L. {1963). A Moral Development and Identification in Human Welfare

Stevenson (cd.), Child Psycbology, Chicago; University of Chicago Press

Singh Y. K., RuthikaNath, (2003). Value Education, Dclhi: APH Publishing Co.

Maslow, A. H. (1968), Motivation and Personality, (2ndEd.), New York; Harper

Meyer, 1. R {1976) Refleetions an Value Education Waterloo, Canada; Wilfrid Laurter, University Press
Fundamental duties of citizen Government of India, New Delhil; Ministryof Human Resenree Development
Human Rights and Indian Valucs (Vol. 1&2), New Delhi; National Council for Teacher Education {1999} Self
learning Module, NCTE

11, Piajei, I. {1948). The Moral Developmeni of the Child, New York; Free Press
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HEALTH AND PHYSICAL EDUCATION
Ceniaet Hours: 60 Marks: 00
Credits ; 04

Objectives: On compleijon of the course, the student teaches will be ablg to:

Develop awareness towards health and physical education,

Untl_crstand general health, personal heaith and publie heaith,

Assist leacher for good conduet of physical education programme

Contribule for good overall personality development, -

Undﬂ!“stﬂud lhe meaning and importance of yoga and pranayama

Acquire (he knowledge of firat ald. o



= Develop leadership qualities,

+  Undersiand seeauing and imponlmce of recrenlion,

Linit 1: liealth Eduention & Ficst Add

*  Health Education: Meaning, Delinilions, Importanceniws & {Mhjeclives
»  Communicahle Discascs: Made of Transmission & Canirol

First Ald: Meaning, Principles of First Aid, gynolivics of Tirstaider.

First Add:

Fracinre,

Disloeation

Ankle spmain

Unit 2: Phystesd Education and Safcty Education

»  Physical Bdueation: Meanjug, Definitions,Importance, Aims & Chjectives . .

= Methodology of leaching Physical Education, steps in Cass Management. Genera} Lesson Plan. Spacific Lusson
PMan

*  Yoga & Pranayama: Meanlng & Inperange

»  Safety education: Home, School, Playground, Road

Unit 3: Camp & Reercation

= Recreatien: Medaning, Aims & Objoctives

+ Need & Importancs of recrestion in the modern society
= Camping: Meaning, Importance & Organization

= Recreational Activities: Indoor and Outdoor

Unit 4: Tournaments

»  Tourmmament: Meaning, Intramarals and Exiramural

»  Drawing Fixlure: Single Knockout snd Leapue

*  Dlympics: Ancient and modern

»  Marking of play field: Velleybsll, Thrawhall, Kabaddi

Supgested list of taplcs/ questtons ! activities to orpanize tuterinls:
a  Giving first aid

Organizing Inlramural activitics

Marking play ground

Flag hoisting and de-hoisting

First aid for

Fracture

Dislocate

Sprain

Component of Physical Fitness

Benefits of Physival Fitness

Importance of Camping.

tndoor recrealional activities

Qutdoor recreational activitics

Olympics

Advanlages of yoga, Pranayama

Salety measures in home, School and playgraund
Dirawing fixtures

References:

I.  Volimer and Esslinger: Organizalion and administrellon of physieal cilueation. Times af lndia, Press.

2. Vannier Fait: Teaching physicai educalion in secondary sehoaols, Sandns,

3. ).P.Thomus: Organization af physical edueatlon: Gannodya Press, Miudras,

4. Chales A Buchor Eviyn M.Reade: Physical ciluention and Elenlth Tdncation in the Eloteniary School, Machlitlan.
5.  Charles A Boucher: Foundation of Physieal Mliocation, S1.Louis, The C.Y.Mashy Cnmpnn},-.'

6, N.CE.R.T: Physical Education, 8 Drafl Curriculam [or elosses | ta 10,

7. L.K.Govindarajulu and Daily Joseph: Camplig and Blication, Y.M.C.A,



.A: Rules of Gamcs and Sports,

 Padiwaln! Manunl ol Athletic campetitions Tardeo, Tardco A
Lal © :1‘5 ambulance: Association Manual of First Aid. partments, Bomhay.

o anducminu: Gc::wmmmt}nl‘Indiu:]-T:md book of Physical Educat;
' Lilfjl::: gﬂwcit: Strategics lor Teaching Physical cduestion, Prentice ]-Iu;it,mmmn.
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WOMEN’S EDUCATION

{qutnct Hlowrs: 50

ﬂh}'-"“iws .

comipletion of the course, the studeni teacher will be able to:
On Recognizes the social-cultural factors affecting women's cducation in India
[ ] .
: Recopnizes the need to reform the curriculum io promete women's education.
\ Develops an AWareness for the need for inelusive educaiion ol women,
, Develops positive attitude towards women empowerment,
L Actively involves in the women empowerment programmes and campaign.
Contend &

Unit 1 : perspectives of women's Edueation in ludia (12 Hours)
1 Need for women’s Education in Indian context,
11 Status of wormnen in Indian Society ~ Changing, perspectives,
13 Abriel account ef women's education in India {til] indcpendence).
- 1.4 Progress of women’s cducation after independence.

\plt 2 : Education and Wamen Empowerment (18 Heurs)
7.1 Women Empowerment — meaniug and need.
17 Measures for women’s empowerment.
13 Constiiutional Provislons.
14 Government Policies : State/Centre.
' 25 hels safeguarding woren'’s interests.
26 Governmenl programmes for women cmpowenment.
27 Role of non-profit organizations in women's education.
28 Role of schools/collepes in women's empowerment.

; Unit3 : Inclusive approach to women education (16 Hours)
. 1| Encouragement of women's studies.

12 Role of Universalization of Education in women's cducations.
© 13 Edueation of girls in rural and tribal areas.

34 Mintaining gender equality in cwrricular ransaction

- Unit4: Probiems and challenges (facing women’s education)(14 Hours)

| 41 Gender sensitization,

1 ii Sﬂt_in_-ﬂcﬁnnmic insecutity.

1 4' 3 Eﬁhgmus traditions/customs.

1 i Pcnder related sterio types and prejudices.

| 4'5 Mﬂf‘stfnal security.
* Media and women,

Su
1 . ERested Lyt of topics/questions/activities to orpanise tutorials :

wires by wotnen entrepreneurs on opportunity open for them.

T H 4 ' -
Ek?l“ll discussion an various women issues.
Undm develop awareness on tho misconception about girls,
ﬁ:ﬂakc 4 sUrvey on literacy among women.

'Ng successfl women in different fields in socicty to shar thoir experiences.

|
|
%

L;’“E“ empowerment is possible only by enacting laws for wormen'’s reservation {Debate).

Marks: 100
4 Crediis

rdentifics the problems reialed to women's education with regatd 10 socisl cusioms prevailing in India,



wamen wilh regard 1o her contribution o the sociely.

ussion on the role aof Modem
debaic,

nd adinsinent in wamen de noi go together —

nssihle anly by women {debate).

Arranging dis¢
ssible only by constitutional remedics? Why?

Econonic independenee 2
Wamen cnpowermient 13 p
Do veu think wamer empawer
Men hove & Mojor role to play 1
Gueation and Modernization of Women, Discovery publishing INousc, New Delhi
women's Bducation. Publishing House, New Delhi.

ts in Indian Educaiion, Ashish publishing House, New Delhi.
d Higher Education, Oastana Ramachandra and Co. Poond,

. Today and Tomorrow, Royul Book Depot, Meerul.
ied Publishers, Now Delhi.

wennicnl is po . .
womnen empowernient? [s it frue? Why?

Riefercnecs ;
i, Rom Sharma 5. {1996)

Rom Sharma S. {1996)
Ashok Kumar (2004) citrrent trond
Aikava 1. (1980 Schedule Caste an

Bhatiagar S. ( 1983) Indian Lidueation :
Victor Jesunadan, (1981} Mon-Formal Edueation for Rural Wormen, All

Leena N. Joy {1994} Women pioneers of Catering Educatin and Soncumer Movement, Baratiys Vidyy Blivan
NCERT, New Delhi.

Boambuay! _
Dave. PN, {1992) Out-of~school Edncation | A 5CENarid, : ! . -
Dr. Raghunatha Safaya (1981) New strategies and Experiment 10 Education. The Indian publication. Ambal,

Cuolcurta (Indial. )
Apple M.W. (1995} Education and power second Edition New Delhi.

Apple M.W. (1996) Cultural politics and Education, Open University, New Yor k. )

Snjatha, K. (1995) Educational Development Among Tribes, Asian pub New Dellit.
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HUMAN RIGHTS
Contact Hoors: 60 Muarks: L

Crodirs ; ind

Objectives:

To understand the Human Rights Concepts

To undersiand the issues concerning the rights of citizens in general

Tdentifies the problems related to humen rights wiik regard to social cusioms prevailing in Tndia.

» Develops an awarcness for the need of Human Rights

UNTT- ! Concept of Human Rights; (14 hours)
i, Meaning, evolution and importance and Characteristics

ji. Approaches: Western, Marxian and Third World
Contributions of American and French Revoelutions

{8
LNiT- IT - Universal Declaration of Human Rights
International Covenant on civil and Pelitical Rights
ii. Impiementation and criiical analysis

jii. United Nations Charter and Universal Declaration of Human Rights
{15 haurs)

{15 hours)

g

UNTT- HI Indian Constitution and Human Rights;
i.  Civil and PoliticalRights, Socio-economicand cultural Rights,
Acts of Human Rights : Right 10 Informatien Act, Right te Education act iii.Human Righis vielations - Minoritics

ii.
Dalits, Adivasis, women end children
LUNIT- [V Apencies for protecting Hemzn Rights;

i Judiciary
ii, Naitopal &State Human Rights Commisslon and Media.

iif. Public Interest Litigation.

{16 bours)

REFERENCES:
Andrew Clapham, Human Rights:A very shert Introduetion, Oxflord University pross”New York, 2007
Chiranjeevi Nirmul, Human Rights in India, oxlord University press, New Delhi, 1997 .
Barren 1L.BByrne, {cd), Human Rights : An Intreduction, Pearson Eduention Pvt Lid N[;W Delhi, 2004
Janusz Symonides (ed), New Dimensions and Chatlenges (ar {tuman Rights, Rowat ‘pL|bjic.1ﬁD|.|‘.1--J-]j -ur 20t
Johari J.C Buman Rights and New world Order, Anmel Publications. New Dethi, R A
£z
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. ijayn Laxmi :Hyuman Rights, G T
. potital & Byaya Bats, Gender and Unwirgy, e . .
| shu“ {\:Sia B o Bigioe Domiistation s Anivorslly pe) n;;::L Mim:! Publishers, New Dethi, 2000,
gaulh gaxi | luhunian wrongs and Hunan Righs, e Delhi, 2007
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PEDAGOGY OF SCHOOL SUBJECT: ENGLISH

Contact Hours: 30
Marks 50
Crediis: 2

(hjectives: .
On completion of this ccurse the s

ACUIres Imowledge of the naure,

tudents will be able 10 _

structure and components of En glish langiage.
Appreciates the role of English in India as a second language and library language.
Develops an 8WareEness of concern for listening. speaking, reading and writing skills
Lcarns responsibilities of an English teacher in schioo] commmunity
Designs lessons plans for teaching of prose,
roaches and methods for teac

' Employs different 2pp
UNIT-I: ACQUISITION OF LANGUAGE SKILLS
1.I Listening: Sub skills of listening, importance of listenin

and resources for developing the listening skill-
f ronunciation, articulation, siress, thy

12 Speaking: Sub skills of speaking, importance of speaking skilk.p : ess, | _
and ways of developing correct speech habits. Materials and (esources for develcping the figlening skl_H. ‘
of oral and silent reading in Englis iensive reading.

13 Reading: Sub skills of reading, : :
skimming, scanning, methods of teachiug oral reading, ways of developing readinBan
, dictionary, encyclopedia £t
4 Writing: Sub-skills of writing,
Stages of writing, process of wr
articles, reports, dialogue, Speet
;"1“1;{;1: \PPROACHES AND TECANIQUES TO TEACHIN
1 Bilingual approach, meaning principle and progedure. i
i.l Sfruﬂural approach- mﬂaniné and principles, seleotion and gl:adul!ou of struclh
2'3 Situational approach - Meamting and principles. ways of creatiitt sipatiof: - ieutive approachh:
1: Communicative approach- meaning and pﬁnciplcﬂ, procedures [llowed (n comm!
Constructive approach its meanit

noetry of vocabulary

hing prose, poetry gra;mmar and vocabulary cic.,

HoEm Mk B b

gin English, approaches to develop aural-oril skill, Materials

[ infenation.

h, Intensive, e%
d study skills including using

mproving hanchwriting.

dwriting, ways oft : .
[etter, dniry, ALtIves.

ctevistics of good han
poclry. ghort S1OTY.

importance and Chard
ing, such as

Hing formal and informal writ
h, advertisement ete.. | -
G ENGLISH AS A SECOND LANG UAGE

ways of reaching SHUCLRICS-

s,

(Stl 10 HOURS

26 Dire
ot method-meaning and procedure L
N iNT LT UI"I‘EACHING ENGLI: R
| o gl o WAYS AND DIFFERILNT AS:;:.::C;’IH?M ﬂ:‘P roaches af the eaching af prose steps M
ohing detailod prose: y

31 Tessh
i-::&chmg of prosc-objectives of tea
550m planning.



T

stepa in lesson plunning,
H 1 i [ poctry, .

32 'll.:n::hmg af PrCiTy-odsicetives, wrve abd appironches nl'lc:ndllllf_-: ‘:jr_!n ways of entichrment “r"'“““hnlu,.y

iz Teaching of vocabnlory. '['\'hc;. ul-l-‘ucnhulnry sefegiion anel grﬂ; TI'IE grammmar, aleps lnvolbved in teachiy, r.'.,-.

34 Feaching nf'(ir:m1mm';‘(‘lhflcclillw.-¢: Types ancl approaches pf reach -

35 TRANSACTIONAL STRATEGIES, 10 HOURS )
andd alpinistrat .

It

351 Lesson planning: - Convepr, consimelion injsiration.
352 Unit plan & Unit test — eoncepd constmetion & ndmift
+3.2  Resource Unil.

PRACTICUM/FIELD WORK :{ ANY ONE) [ HOURS
Exercises to enrich vocabulary among seeondary studenls. J compusition.
Innovative lesson plans for the teaching of prose, poetry 01

Biographies ol English Paelz and writers.
Critical analyxis of any onc of (he poem or essay of n grenl

Studyving the prohiems of Euglish leachers through interviey
Anv other relevant aclivity based on the content.
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1. Anderson. A - Lisleni ford Universi ’
nde on and Lynich Totry @ Lislening, Oxfo vt Ltd. 1984
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3. Billows F.L: The Tochnigues of English Language Teaching, Lupgtan Group < ]j don, 1972
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(1976}
16. Allen. Teaching English Language as a Second Langnage Mc Ciraw hill

I'7. Bose KL Teaching of English Language A Modem Approach Doaba TTouse Book Sellers & preblishers, New Delhi
(1579) .

18. N.F. Pahuja, Teaching of English Anmol publications pvt Itd, New Delhi,

19. V.K. Nanda. Teaching of English Anmel publications pvt I1ld, New Delhi.

20. Sathish C. Chadha Art and Sgience of Teaching English Surya publications, Near Gr.:lvl Inter Céll{:gﬂ. Micerut.

21. Prem Shankar. Teaching of English APH publishing corperation, New Delhi,

22. Menon& Palel, Edocational Evaluation,

23. K VenugopalRac, Method of Teaching English Nee! Kamat publications
24. Namitha Roy Choudhary Teacling English in Tndion Sehoals APH Publication, New Delhi
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]‘ED*‘GGGY OF SCHOOL SUBJECT: HISTORY AND POLITICALSCIENCE

ques: 30 hours Tokul Marks: 50

wlH ;
T Total Credits:2

ﬂhje:ti‘ﬂf-‘:u'f the B YOUT COUTSE the student teacher shoull be uble 1o
vl eclj* 1and the nature of History & Pokilical Seicnce s 0 schinol subyect
L. Un{_f'- “:1'1.: g conception of Histary and Political Seienc [
1 :\nlﬂ;:;tc History & Politicad Seience with ollier subjects
3 € m::rsmnd the lanznage of History & recoustruction of pust 27
n L:m py their kmowledge of techniques 1o reconstruct tic past

" Upderstand the concept of dilferentinted teaching for History prepare dilTerentinted tosson plan in History & Political

e 2

[ EL;;::;mndi“g = pmemi.u? ot Hi‘slm"}' for develapment of skills

‘:“1 Analyze the hustory & political sclence texibook prepare appropriale work schemes and lesson plans in istory nod

" palitical science. ‘

 Critically amalyas the History & Pui?licai science textbook,

H‘I Uinderstand the significance ol learning resources to teach Ihe subject apply the knowiedge 1o select and improvise
Jearming reSOurces.

1. Demansiale ability to raise leamers® in Module | History & Political Science as a Social Science discipling

Uit § - Understanding the Nature of History and Political Svicnce:

gissoricat thinking concepis( big six histerical thinking conceptsPeter Sexias & Morton), Objectives of teaching History
& Polidcal Science at s¢condary level (General and Tnstroctional), .

Comelation of History & DPolitical ScienceArt : Internal and extemnal {literature, Science, Mathemalics, Geography,
Eranomtes, Craft)

I'git 1T; Constrocting History and planning of History aud political Scicrice
Difference between facts and opinions & arguments. Multiperspectivity V8 Monoperspectivity in understanding
Hislgry Evidence based intetrpretation: T.‘ifference between primary source and secondary source, the imporiance of
souree analysis. Collingwood's approach te recons historical imagination,
Planning-Annual pfan,Unit Plan, Lesson Man and Rescurce unit,

Unit ITI- Pedaguegies of teaching History and Palitical Science

Precess, merits and mitations ,

Corventional pedagogies- Story-telling leeture-cum-discussion, Inieractive, construetivist and critical pedagogies
mderpinning teaching of History: project based learning, social enquiry. Cooperative leaming stralegies (think pair
share, round robin, buzs,)

Leaming resources [2ses and impottance] Audio-visual Resources: TV, Films, Documentary Visual: Maps, Models.
Tmeline, Artifacts Print Media: Magazine, news papers, archives On line resources: websites, viriual tour.
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L4, Larochelle, M. . al (Ed). (1998), Construction and £
15. Martorelis, Peterid. (1996), Teaching soc

16. Joyee, B. & Weil, M. (1997}, Models of Teachi
L7. Making a difference: mecting diverse learni

18. Nayak. A.K. ¢l al (2004). Classroom Teachiu .
19, Polland, A. ct. al: (1997). Refleetive Teaching it Seeo

20. Shillingion. K. (2004), History of Airica

. rarley Thomes Publishers/Ltd, ¢ .
Tmmﬁﬂmms mm%m
nbridge University Press, Camhridgm ]

ndary schools, Englweod Cliffs N ;. )
' "Ellli:g‘r.

UK ueation. €8

ddle anmdsces

. Lall Ire, New JOIsey
ot prqlllltls :}ﬂl':?cnliﬂlnd instetetion (2010} Alberta Eduegyig,,
wi '

ia] studies in mi
Hall.
318y
blishing Corporation. N
and Frnclicﬁ,A.P.H. Pubtist Moo
Tja}; Educatiun.ﬂaﬂscll, Wallinton Housc, Londgy, { k':"u,

. London. 1)
- | Blackwell, Ox ford

ng needs

NO 978-0-7785-8601-2
JLg Mi‘th

IMocmilialt Publishe

= % e, Basi ;
21. Stanford, Michacl (1986), The Nature of Historical Knowleg tion, 2010 Education Development Contey ¢ Ebg,
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23, Tew, Danici J., “Pedagagy of Teaching 1istory:

24, 8. Wadhwa, Modem methods of {eaching history,

Toizal Hours: 30 hours

Henors Senior Theses/Projects. Paper 14, Saru sons, New Delhi R |
Websites: hitp://www.ncert.nic.in/new ncerh"ucerh’righ‘ﬁide‘ﬂiﬂksfpdﬁfncusﬁbgei?:i{f; 33:5:: .t etps.i
cdaticn alberts on/medial| 234048 makingadiffateace, 2010 pdfUpwawCa B o e hecpositogy,
file/3d3fb227- T3c7-dc0B-45¢e- 15fa23n92dsf1fﬁﬂi_mt_ﬁnal.pdﬂﬂfpff’ﬂ“““"‘?"‘ith ng.ca/istorical-thinin,,
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PEADGOGY OF SCHOOL SUBJECT : GEOGRAPHY
. Tota) Marks: 5
Total Credis: 2

OBJECTIVES:

O B R

IUNIT I: GEOGRAPHY AS A SUBJECT

To develop an nnderstanding of Geography as a snbject

To acquire knowledge of approaches cf arranging the subject content.

To develop an understanding of different types of learning resources,

To develop an understanding of fhe importance of organization of co-curricular activities
in the teaching of geography. ' ' : .

To develop an understanding of different metheds and techniques of teaching Geography.

a

Epistemologicai framework (Evolution and major contribniors) Nature, scope . A
Aims of Teaching Geography , seope and impaortance of Geography
Geo-fiteracy: concept, need and ways to create awareness

UNIT I1i: CONSTRUCTING AND PLANNING OF GEOGRAPHY

Correlation with other School Subjects —History, Language, science, Mathematics Approaches of ouerict

et

canstruction: Concentric, Topical
Planning-Annuzl plan, Unil Plun, Lesson Plan and Resource unj;

UNIT ITL: LEARNING RESOURCES

Tmportance & uses: Maps, traveJopues, globe, atlag, models, eqm
teaching Current events {importance and use) '

Geng.raph_v Club & Geography reom (imposiance and organizotion
Specific Approaches of pedagogy in Geography:Regionn| methad
Cooperative lcaming siralegies: Gallery walk, Jigsaw method od, Pr

- by
puter based online and offline resources in Geog¥ i

ject melhod, J oUrney methods Fie

) Characteristios of o Geography textbouk ) v |
@ |

:

)"

et




il

0 - -. » L 0 -
L plgn for o visit '.l] Planctarum/ musenm/ natare park. Visit the plnce and wrile a report of this visit.
| practi®® s one from the Tollewing! e B
e il 1ic nse of any two of the loltowing in CGeopgraply teachi }
Eh'y'} atrale the & 5 - Py teaching o Carteon, chamn, ol . R
e Lo, du-.:ulmulm'ms.p!uys. films/serinl/navels = DRIPRRY IR LS

maﬁnz:u‘:ti:nrmmiml aboot any current event/Disasicy, eralyze the acquired information and prepars a report
1 i H '
flec

sl{ .. Bhugol Shikshan, Teaching of Geograpy,

1 jror T H.. The Teaching of Geogrophy

- Gops! ¢ EA, The Teaching of Gieagrophy

: H“ﬂé 1?..11., practical Geography

; N'C',",,;111,“ and [L.G Vedanayaga, Geopraphy Teaching
of = Teaching of Geograply

i

A

5. p. Siagh.

. fh- ¥ achhar, Methods and Techniques of Teaching
!
&
9

am—
[
-
f)
=
"
=

: :;:-.Iimﬁ-“ha‘ Teaching of chgmpl‘ly

::,anji‘-}" Duita and O.P Garg, Teaching of Geography

Shmida and STarmis, Teaulzhmg of Geograph,

L Thralls ZAs The Teaching of Geography

tl- yialker James, Aspects of Geoprapby Teaching in School Websites:

1 htm:ﬁcducatiun.natiunalgeugrapl}ic.ccm.-’ﬂdur:atiunfmadiafwhut-is-gcﬂlilcracya’?ar__FI IR
aww.preservea rticles.com/201105216954/a lms"'f'f"tmch ing-geography.htm! http:/fwww.udeledu/dssep/articles/
mrymylﬂrrarticle.htm http:/f SEI‘C.CMiETJ-Jﬂ.E du/introgeo/cooperative/index. html http:/fwww.jipsaw.org! hitiph
worw, facin ghistur}r,nrgf resonre esfs_tratﬂgie s/gailery-walk-teaching-sirategy http://www.publishyoura rticles.net/
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PEDAGOGY OF SCHOOL SUBJECT:PHYSICS

contact Hoars =30 Marks 50
Credits:2

Objectives:

On completion of course the student teacher wiil be able to —

i Understand and uses different learner centred and teacher centred approaches

3 Understand the planning for Teaching Biology

4. Understand the selection of various methods and models ef teaching to teach diffcrent topics of physics.

4. Understand different curricula in Physics

{INIT I- APPROACHES AND METHODS OF TEACHING PHYSICS

1.l Teacher centred and learner centered approach.

12 Teacher centred approach: Leclure method, Lecture cut Demonstration. -

13 Learner centered approach: Projeet methods henristic method, inductive method and deductive method, programined
insiruction _

L4 Laboratory method (All the methods to be dealt with Teference ta characteristics, steps merits and demerits).

L5 Models of teaching: Suchmaun's inguiry training mode! and Bruner's coneept attainment model.

;J?tlT u-_ PHYSICS CURRICULUM STUDY

2:1 C1:lrr:cnlum: Meaning and principles. '
Different approaches of curriculum construction: NCERT, CBSE, ICSE, and PSSC. 23 Reepmimendations

made by NPE - 1986, NCF - 2005, '

Onganisation of curricalum

Critleal Review of present Karmataka state sccondary schocl scfenee gutri

LN

3 l:.h"'.' RESOURCES TO TEACII PHYSICAL SCIENCE
T ical seience text book, Teacher hund book, Laboratory manuals, Student work Books
feflsactional Strategics.

Lesson planning; - Concept, copslruction and administration. <

3 eulum with special reference te physics.
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. i mmmstl‘
322 Unit plon & Unit test — concepl gonstruetion &1
323 Resouree Uil
i, 1%, and . of Karmatnk .
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PRACTICUM/FIELD WORK [l ry
1, Preparing arepatt on vse of yhysics 4oy toely ’; isi ph}!:iic.h' content © -
2. ldentifving the lnws, principles. [ols. colreps CiE e iwsics. ¥
sehonl Tevel, ) picctives b1 oty IOP1E @ phy
3. Ldeatifving sud writing oll jpossible i”SI?Iut“?“"l;{::iuriﬂi- l
d. Preparalion ol progeanined instruction feaming i PN sl anelnrels , |
5. Preparing a report on by pnnlysiig L"!ll'l'l'il?'l.ﬂ'l.llll'l uf w”!“;::c Ful aclivily related 10 CCM physics.
6. The eoltege is five 1o introduee avy uther relevaulb PEE
REFERENCES; o Proglauines Report of OrientationProge,, i
1. Ahtmed, Shaikti R. (1933} Manggemoent af Laberatery S::'J'E-'[J;j: Sy My
Eccntional Planning and Aduirsiration, Mew D“H";hr'gm'hm,s‘ tudhina _ |
2. Bhanduln& Chand l]ll;s{f.] Teaching af Sc*feu:*e.;nﬂ:ﬂSfﬁ i Selet ce Eﬂ!”cmfnn. Reglnna] Institule of E{hlﬂnum
3. Bose. A M. Sood, LK. and Vaidyn, N. (1970}, Srairgit: I
Ajmer. . tishing Co. Londan.
1 CarinSund feaching Science Through Discoverys {:E Mc&lli::’;c o., Chio.
3. Cleaveland ). M. (1964) Plysical Scivnce C.E. Merill Pubis & Co., New Vark
. Craig (1938) Science for the Eleinentaly School Tﬂﬂﬂﬁﬂ;u i:‘l:l.s?wl'ﬂ F;;ft Lid., NewDelhi.
i uiu : = ' . ;
Sterding K to itsTeaching@learning 1),

Das R. C. [1985) Science Teaching in Sehools, ® | Constrctive Approac

Fensham P L. et al. (1994) The Content pf Science .

Falmer Press, Washingten D.C. cas Publishing FF
9. Guptn 8. K. (1983) Technology of Science Edvication, Vikas Pullis o : hoar ;
10. Gupia 5. K. (1985) Phvsical Science Teaching i Secandary Scheols. Ste1 ling E:? hs}:?ffuliﬂl ,lel'éhe“’ Delby.
11. Jocobsan, David et ., (1935) Methods for Teaching: A Skils Appraach. Charles, : H? U ASAIAT 3 (_:D[llrnhus
12, Jennings Terry (1987) The Young Seientist Ivestigator: The Teacher Manua! of Oxford University Press.
Watson-Blackwood.

13. Joseph-Rradwin, ef al. {1998) Sonrcebook for Fhysical Science. Brandwain- .
Avp. Book Depol. Drefhi.

14. Mangal, S.K. (1995); Teachis Pingical and Life Science,
i o World Inc., New York

15. Nagel E. (1961) The Strvcture of Science, Harcourt Brace on _
apis. 8. Chand & Co., New Delhi.

16. NairC. P.S.. (1971) Teaching Sclence in O Seh

17. Sehwab I. J. and Bradwein P.F. (1962} The Teaching of Science, Marks, HarvardUniversity Press, Cambridye.

18. Sharma, R.C. (1995); Modern Scienice Teaching, Dhanpat Raid Sons, Delhi 19. Siddigi M.N. and Yadav B4
{1995} Teaching of Seience at Elementary Leved, Part —IPart - I Arya Book Depot : New Delhi.

PEDAGOGY OF SCHOOL SUBJECT: CHEMISTRY
Mlarks 50

Contart Hours @ 30
Cruitits: 2

ause, Fvt. Lid., Now Delhi

Objectives:

On complction of course the studenl teacher will be ahle te -

1. Acgquire knowledge about the nature & scope of chenlsiry

jenenw the hasic branches and their inter- relatienship with orter science subjects, 3. Aoquire

modern trends in chemistry
4. Understand the objectives & values of teaching chemistry in secondary schoals
5. Devclopment skills in :Analyzing the content in terms of M -
] . - , congepts and learnd i k 2
Sc!E:cm'\g‘appmprmtc media and materials, Preparehion of msuuml; it de m"'"f'lt ll% ax?enmmfz,u?: u'n‘:::]_n
6. Maintaining laboralory. it plan, Improving feacti=
7. Applying the knowledge of chermistry o develop scienti e
\ : -05% ] ; p scientific thinking and seientifi g
8, Appreciale the contribution of chemistry [n serving the community i the i l[’: I 1*-': '-'"-T_ﬂnt}L. _ ol
environmenk ields of agriculiure, indushy. 8¢
UNIT: J- CURRICULUM STUDY IN CHEMISTRY
1.1 Study ol Curriculum projects- Chemicnl Bord Apmr ;
. ; npreach, IAC, CHEM-S . . - D
2 ; ale s0g ; TV tuel ~wrriculam. NCE=-
1.2 Srudyul'ﬂlf: Karnataks state secondary school stience corrlenfum witl tuay, Chemistey Cur feudum T
of the curriculum, vspecial referenee to chemistry and orff
g

3
the knowledge o

[ stHL.
aids.

altl utwd

—
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view

J[ the presont Chemisiry Texibnoks,
L

1*3 11|,;\NN|NG AND URF:\N'ZJ\'I'“]N [:'.I F T 1LESSON [N CHEMISTRY i
HT‘HT: 4 J improrianee of planning, lessan phn Formal, WIS

| e ,=:,T;'¢;I1r:!ﬁi5""1" mull:m}'nl"r'ﬂl. LX and X in Karnataka seeomlary level i ke
y Swd 4 Resouree nnitt Meaning, Companents, Steps & imparianee

o Mcdup an | :
*- ymt I'El:'g"q“d usc of matlimedin molenals
= plan ' g s
ad r IIFMET"UDS AND APPROACHES O TFACTUNG CHEMISTRY ;
ik ],-m:r centered and netivity centered apprasehes ~ difference T TS
| LedM Deductive, Laboratory, Leotvre cnw Demonsteation, Theuriat '
- 3 . Thevristie, b salwine PSorentilie
Praject miethed mnd Progrmuued Learning (ALl the methods and S il o Ll

o5, steps, advantages and disndvantapes. [

niFy the eancepls anprineiples

L

apprasehes 1 he denlt with respect oF

i
2 o, h o
ampiles to be chosen from secondary schun! e stry

theit charactenisht

3 «uhl'l.“]i .
::3:‘1“ of teaching- Concept Attminment wiodcl,
LR . 3
Ly

CUM/ACTIVITIES: (ANY ONE} 10 HOURS
Crtically study of Chemistry text book of 3ih, 9th or 10th standard,
Prcpﬂm{i““ of diagnosiic test in Chemistry.
Survey of Chemistry Ia'hnmtmy fgciliﬁcs of any (iree high schools with practical suggestion forimprovement
preparing & report of different activities of science club. '
aratien of workbook for 1 or 2 units.
Preparaticn umeg:raI_Imiad Instruction/Computer Assisted Instruction (CAT)/ICT based learning materials,
The coilegs is free to introduce any other relevant activities.

FERENCES:
apderson, RD et al. (1992). Issues of Curriculumn Reform in Seience, Mathematics and HigherOrder Thinking

Across the Disciplines. The Curriculum Reform Projeet. USA: University ofColorado.
Brandwein Paul, F. {1955). The Gifted as Future Seientist, New York, Earcourt Deace and Worldine. CBSE; 1CSE
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4 Falvery, P. Holbrook, 1. & Conian, D. {1994). Assessing Students, Longmans Publications.Hongkong,
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T BIOLOGY
PEDAGOGY OF SCHOOL SUBJEC T: Bl i
Contzct Hours :30 (. rul]r:;;]
teacher will be able o —

Objectives: On completion of course the student

Undecstand the planning for Tenshing B0 087 ids and improvised apparatus in Biclogy iessons,

1.
2. Use advanced and creative techniducs, earhiv Gvities related (0 teaching of biological scicnee,
3. Plan and excoute vasious curricular and co - curricular aetivities 2250 : ience and preparc items
4. Gainan insight in to the skills of evalnating the onteomes of tcaching piological ¢ preq 15 and sy,
for secondary school studenis ] . ]
! - . ological science feacher.
5. Appreciate and inculcate the competenvies and commitments needed for a biologl

UNIT I- PLANNING FOR TEACHING BIDIﬂGICALSCIEh’CE 12 Hours

1.1 Lesson Planning and Evaluation on the basis of CCE. . ] ,

1.2 TJmit Plan (Approaches, Methods, TLM, Evaluation system, Recapituiztion and Assignments Meaning, Imporianc,
format and steps in the preparation),

1.3 Unit test -concept construction & administraiion _um. . .

14 Resource Unit Plan (Approaches, Methods, TLM, Evaluation systend, Recapitilation, and Assignments}: Meaning,
Importance format and steps in the preparaticn

1.4 Biological Science Curriculum:

140 Principles of curriculum construction

1.42 Historical perspectives cf hiclogy curricuhim.
1.43 NPE (Natignal Policy af Education) — 1986 and Programme of Action - 1992

144 NCF (Nationa! Curriculum Framework) — 2005 and NCFTE - 2009

UNIT H: METHODS AND APPROACHES OF TEACHING OF BIOLOGY 12 Hours
21 Criteria for selection of method/approaches (level of class, strength, tme, subject.....}
22 Approaches: Inductive, Deductive, Investigatory approaches, structiure and functional approach.

2.3 Methods
2.3.1 Teacher centred - Lecture com demaonstration.

2 4.2 Leamer centred - Laboratery, Project and Probiem solving.

2.4 Technique: Specimen method.

3 5 Salf-instructional technigues: Programmed icaming, Computer Assisted Instruction

2.6 Other activities — Seminar, Symposium, Workshop, Pane! discussico and Team Teaching

UNIT IH- RESOURCES TO TEACH BIOLOGICAL SCIENCE 10 Hours
3.1 Biological science text book, Teacher hand book, Laboratory manuals, Student work Books
ii gml;:t hasc]dsresuurc;asI; Dead weod ecosystem. Schoonl Garden, Muscuin Aquarium Vivariﬁm and Terrarins.
1 Bjolceical Science laboratory; importance, designi ‘ R e Mg : :
and rcgnn:ds. » ¥imp ce, designing, planning, equipping, maintenance of biological equipmen®

1.4 Transactional Strategies.
441 Lesson planning: - Concept, censtruction and administration

4.42  Unit plan— concept construction & administraticn,
44.3 Resource Unit— concept construciicn & administration
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PEDAGOGY OF SCHOOL SUBIE Marg,
Contact Hours 130 ; . k l:J‘I:-:j][,ﬁ: o

Objcctives:
On completion of canrse e student teneher will be :11;11: lo
L. Understand the nims and objeetives of Mathewalics

2. Understand the various cwrmienhums of Mathematics. aiics hool h i
3. Understand the Appronehies and wethods ofof Mutheit tives of teaching o R
4. Mentify the learning experiences appropriate to the objec Il o< for effeclive classroom teaching,
3. Prepare the year plan, uhit plan, activily ericnted Jesson plans SoURS
L .
UNTT I- Abms objectives and curriculum of Mathematles 4 formulation,

: : 0 an
LI Aims abjectives of 1eaching Mathematics-Meaning, Importanc
1.2 Curiculim: Meaning and principles.
1.3 Organization of curricuium CSE
14 Different approaches of eurrlealnm construction: NCERT, CBSE, }
1.5 Recommendations made by NPE - 1986, NCF - 2005.

UNIT-11:- INSTRUCTIONAL DESIGN FOR MATHEMATICS, 10 HOURS
2.1 Lesson plan- meaning definitions, immportance steps, format

2.2 Unil plan- steps, formal

2.3 Rescurec unit- steps, format

24 Year plan- meaning, principles, and format.

UNIT-III:- METHODS AND APPROACHES OF TEACHING MATI:_[E MATICS 1D HDSRS
3.1 Leamer centered approaches — inductive; deductive, analytic, synthetic, labor aiur?-' mﬂhﬂ_ .
3.2 Aclivity centered approachies — Heuristic approach, project method, pmgramr.ncd inatruction
3.3 Devices in teaching Mathematics- oral work written work, drill work and review.

34 Medels of teaching — Sucbmann®s enguiry training models - Bruner's concept altainme'nrt model. PRACTICL,

ACTTVITIES: (ANY ONE) 10 HOURS
Critically study of mathematics text book of 8th or Sib standard.
Preparation of diagnostic test in mathematics.

i

Preparing a report of different aciivities of science club,

Preparation of workbook for | or 2 units. .

Freparation of Programmed Instruction/Computer Assisted Instruction {CALVICT based learniug materials.
The college is free to inroduee any ather relevant aclivities. |

REFERENCES
Agarwal 8 M-{i1977) A course in teaching of modern mathematics, New Dellyi-
Ashilock 8i Herman (1970): Current Research ig Elementary School Mathematics, Macmi llan,London.
Bell, E.T. {1965): Men of Mathematics I & I, Penguin, :

Biggs, E.E. & Maclean James, R. (1969): Freedom to Learn, Addison We
Butler and Wren (1951); Teaching of Secandary Mathematics
Butler and Wren (1960) The Teaching of Secondary Mathem
Davis D.R. (1951): The Teaching of Mathemativs, Addisen
Delelani B.F. (1972): Modern Schaol Mathematics-ﬁtmntu'

=1 e

sley, Canada,
wMeGraw Hij] Book, Co., New Yourk.

atics, Tokyo, MoGraw Hill Book Company
Wesley Press, London,

SRR NO N AWM

—

. Jantli R, T, (2600) Subbodha Ganitha Bodhane, Vidyanidh; Praﬂ_thﬂlnahcs, London Houghton Mitfin
- Kapeor ) N (1989) - Fascinating world of Mathematics New
. Land, Frank (1975); The Lanpuage ot‘MathEmutics, Tohn Surrey, Land

. London Mathematics Association: Repnrt on the ‘Tenching of Ari'ﬂm:;ti?:n;“ —l el
Mangal 5.K (1981) -~ Tex1 book of leaching mathematios Praknsh Brothe gebra Gaum:?uy,. B.Be
McTntosh, Jerry A, (1971): Perspective on Second ' vihers, Ludhiana Publication

. Wy Mathematies | : :
Nicholad, Eugene, D. & Swain Rohert, L.: Mup,e mMatics me:’sﬂﬂ:::iﬂhﬂ gcﬂlmn‘ A e i
New York. Ty oe

— et L
PR LN

Survey of mathematics laboratery facilities of any (hree high schools with practical suggesiion for fmprovemen,

Bool Teachers, Holt Rinchast & Winstt
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(70 Mathemtics Rducation, NSSE, Chicago.

e Adan (1967} Guiding Discovery in Blemenlary Mathetiatics, Jolu Wile s . .
H. Ri“cd'-:s:vilﬁ it L {1965): Basic Concepls ol Elementury Mathematics, John Wi Icyllﬂi}rﬂﬁninﬁgﬁ :’“: :’Hlk-
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it sehafl e Tenehitg of Motlen ?dullmlnnhcs, Sterling Publishers, Now Delii. ¢ -
5 sidhit ¢. ﬁilﬂﬂﬁﬂs (1969): Mathemalics in Elementary Edueation, MacMilian, Lendon.
33- viﬂ::;:ulﬂ-“ (1968: Siuries about Seis, Academie Press, New York,
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PEDAGOGY OF SCHOOL SUBJECT: PHYSICS

ies +30 Marks 50

atac] L
o Credits:2

s'iﬂ,., of course the student teacher will be able 1o -

Us erstand and uses ‘:_iit’fm'-:nt lenn}er n:cptred and teacher centred approaches

Undcrﬂﬂﬂd the plannEn g for Tcr_mhm ¢ Biology

Understand the selection ::n‘" varicus rn»?thnds and models of teaching to teach different tapics of physics.
:,' ruderstand different curricula in Physics

NIT I APPROACIIES AND METHODS OF TEACIIING PHYSICS

1j Teacher centred and leamer centered approach.

17 Teacher cenired approach; Lecture method, Lectare cum Demonsiration.

13 Learnel centered applruanh: Praject methods heuristic method, indoctive meihod and dedactive methed,
pregrammed mstruciion

14 Laboratory method {Ali the methods o be dealt with reference to characteristics, steps merits and deenerits).

15 Models cf (eaching: Suchmann's inquiry training mede and Bruner's coneept atainment mccel

KT 11 PHYSICS CURRICULUM 5TUDY

11 Cormcnlum: Meaning and principles.

:;,z Different appreaches of curticulum construciion: NCERT, CBSE, ICSE, and PSSC,

13 Recommendations made by NPE - 1986, NCF -2005.

24 QOranisation of curriculum

15 Critical Review of present Kamataka state secondary school science curricnivm with special reference te
physics.

UNIT1IT- RESOURCES TO TEACH PHYSICALSCIENCE
3} Physical science text book, Teacher hand baok, Laboratory manuals, Sdent work Books
32 Transacticnal Sirategics,

321 Lesson planning: - Concept, construction and administration.
122Uni( plan & Unit test — concept construction & atdministration.

323 Resource Unit

PRACTICUM/FIELD WORK

. Preparing a report on use of physics day today life,

ldentifying the luws, prineiples, faets, concepis gtc. in physics content of viit, ix, and x, of Kamatoks sccondary
school level,

Identifying and writing all possible instructional objectives on any topie of physics.

Freparation of programmed instruction learning material.

Freparing g repart en by analysing enrriculum of V1il and IX standard.

The coliege is free to introduce any other relevant and useful activity related to CCM physics.

REFERENCES:

ﬁ:;mdf Shaikti R. (1983) Management of Laboratory Scleice Programme: Keport of QrientationProgiiine i
ueational Blanning and ddministration, New Delhi; NIEPA Mimee,

1
4
5
.
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3. Bose, AL Sood, LK. and Vaidyn, N. (1970), Straprepgies AR

Ajmer, \ e o, Londan,
. e . lishing L2

4. Carin/SundTeaching Seience Thiough Discovery; ILL Mere il"Fi;uEbCu" Ohio.

5. Cleaveland ). M. (1964) Physical Seience C.E. Merrill F:Jbﬂl.En & Co., New Yark

6. Craig (1958) Seience for the Elenientary School Teacher :ﬂ ners, Pyl Ltd., NewDelhi.

1. Das R.C. (1985) Science Teacling In Scfiaels, Sterling Publisners, Approach tv WsTeacking&eLeainiig, T

8. Fensham P.J, ef. al,(1994) The Content of Science : & ConstruciVe £0F g The
Falmer Press, Waghington D.C. X ‘b ouse, Pvt. Lid., New Delh.

. Gupta S.K. (1983) Fechnology of Science Educollon, Vs FHFIIE?;ngtgling Publishers, PYA. Ltd. New pgy

0. Gupta S. K. (1985) Physical Scfonce Teaching in Secondary S¢iio2 ch. Charles, EMerill Publishing ¢q -

11 Jacobsen, David ef al., (1985) Methods for Teaching: A Skills Approacit .
Columbus. Ford Universit -

12. Jennings Tetry (1987) The Young Scientist Investigator: The Sl ?i:ﬂ?-l\’?’:lg:n?élacﬁﬁ: ;:511 S

13. Juscph-Bradwin, ef al, (1998) ,Semrcebook for Physical Science, Bran Ihi

14. Mangal, § K. (1995); Teaching of Physical and Life Science, AVE. Bc-]ck D:JI;?:;YEIP:: ;

I5. Nagel E. (1961} The Structure of Sience, Harcoust Brace and World m;;; Lol

16. Nair C. BS., (1971) Teaching Sclence in Our Schools. 8. Chand & Ca., ; dUrl'tiw:rsif-Er’ Press. Camby

37, Sehwab 1. J. and Bradwein PF. (1962) The Teaching of Science, Marks, Harvar Siddial M.N. 2ad ¥e 2y Tidge,

18. Sharma, R.C. (1995); Modern Science Teaching, Dhanpat Rai& Sons, Delhi 12, 51 __:':}‘ D '"E,t Wl Yaday R,
(1995) Teaching of Science at Elementary Level, Part —IPart - ILATya Book Depot : New Delh.

SPECIFIC PEDAGOGY SUBJECT:-COMMERCE
Total Hours: 30 hours . Tetal Marks: 59
Credits: 2

Objectives:

To enable the student teachers-

To develop an understanding of the meaning, nature and scope of commerce education.

To develop an understanding of the maxims and principles of teaching commerce.

To develop understanding the bases of the commerce education and its relation with other,
Disciplines,

To develop understanding of the objectives of teaching commerce at higher secondary level (NCF 2003)
To understand various methods used in teaching of commerce,

To develop an understanding of the importanee of latest irends in leaching of commerce.

MOV A WL .

Unit I:: Concept and scope of Comimerce Education

(a) Mcaning, nature, need and scope of commerce education.

(b) Commerce educaticn in India (relevance in life and curriculum),

{c) Objectives of teaching of commerce at Higher Secondary level( as per NCF 2005)

Assiznment:

Study and compare the commerce education at higher secondary level in India with any one developed counry.

Unlt II: Bases of Commerce Education

(a) Interdisciplinary linkage in the curriculum,Intra-correlati
and secretariai practice.,

b} Intercorrelation of commerce with maths, economics an
~Principle of flexibility,Principle of activity,Principle o

Principle of leammer centerednass,Principle of community ¢

Assipnment: :

Critically analysc any one texthook of cemmerce wipp
contemporary 1ssue related to commerce field anel

on with book kecping, organization of commeres

d_gm:_tgraphy_ Principles of Teaching of Commerc:
flndlﬁduai diﬁemnces
E-'I“El'ﬂdngss

referenee to inira apd inter correlation. Sefect aby
resent o paper using seminar method
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;:'“nulnticn grole play. gomes CAM- nrgonization nid exccution in teaching of Cammerce)
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end i0n Teaching of Comymeree
jeaming (meaning, importance mud types)

¢s. (Discussion forum, c-book, e-loumals, e-business with teference to relevance i

ml‘l‘li:

qssit? d execute 1 fesson plan by usiug sny one of the foHowing;
A e md

wUrees .
:}:l:‘lllﬂtiﬂl\ fechinignes
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cos: ‘ | |
ercgl:nm-:rcc B Mﬂllum1:-t¢d Shan{ Khan Sterling Publishers Pvt Lid-New Delhi
" feaching of Commerce-A Practical Appreach J.C AggarwalVikas Publishing iouse Pyt Lid- New Delhi
; Method and Techniques of Teaching Commerce Singh MN Young Man & Co. New Delhi.

* raaching of Commerce Seema Rau_ﬁnmul Publication, New Dellhi,

i1 Mﬂhﬂd{}lﬂg}r of Commerce Education Dr, Umesh Mr, Ajay Rana Tandop PublicationsLudhiana

5 Teaching of Commerce Dr. R.P Singh VinayRakhejaC/o R. Lail Book Depot- Meerut.

_f;' Teaching of Commerce in Our School Lulla B.P, BTTC-BIE Pubilication, Bombay)

{ Teaching of Commerce. G.8. Karthik, Sumit Enterprises, New Delhi.

p Commerce Education in the New Milleonium, T.V. Trivedi, RBSA Publishers, Jaipur

Teaching of Commerce. VintyMonga, Twenty Fitst Century Publications, Patiala.

1. Toaching of Commerce. Raimu Gupta, Shipra Publications, Delhi.

WEBSITES: -

S-COTHNETCE http:/fecommerce.about.com/od/eCommerce-Basics/tp/ Advantages-Of-Ecormnerce htm  hup.//
,rwrw,manjeetss.-:umfarticlesfadvantagesdisa dvantagesecommerce.html
-qess-mcaning http://searcheio techtarget com/definition/e-business Benefits of e business

nnp:ffsmallbusincss.chmn.conﬂadvantagﬁs-ﬂ-husincss-zzﬁz_hnnl http:#/skills.business.qld. gov.awplanning/
269.html

gocial networking http://chronicle.com/article/How-Social-Networking-Helps/ 123654
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UNDERSTANDING DRAMA AND ART IN EDUCATION

Contact Hours: 30 . Marks: 50

Credits 102
{Needs to be viewed as Collection source material and References)

Uuit 1: INTRODUCTION TQ CONCEPTS OF DRAMA AND ART

Objectives:

1. Toenable lcarners to have a practical experience with drama and art.

To introduce certain concepts to enhance the understanding of drama and art.

To make leamners acquainted with aspects of theatre management. Concept note: Every child can benefit

from drama anel art in their cducation.

Leamers need to develop conceptual knowledge of the terms associated with drama and art in mder 10

undersiand the basics of these disciplines. ' )

The meaning of overall development of a child is associated with his capaliility to find ways of creative

Cnu::x}:;ressian. This is possible through drama and art in education,

ent:

& Forms of Drama and Art.

Elements of Drama and Art.

Umemmndi“g stagecraft and audience etiquetics. Subunit wise descriptions, notivities and nssignment:

Forms of Drama and Art g

2

b,
L
2



i Visunl(Sculpture, Architeclure and Painting)

ii. Performing (Dance, Rmma, Music — vocal nwd

Activitios: e ion of visual and perfppq.:
Production of educalional susicals — Workshop / Presontal Eunfri::igf ;mlﬁc:net antl wr itillgI:‘cf;Lz:;l: I Hg 1l

Developing musical ability by listewiug 1o musical picees O koo, Pl fin
the voeal and instrumenial music used.

_ lq:- Elements of Dramna and Art

1. Space, Speed, Paunse, Riythn: ' . 1

ii. Al;alﬁna:.: / Enaciment: iangikm’["h}'siﬂﬂl (Gestures of hand, haﬂ:]' E’T;E:ulf?::;s}lrzié ?:11:5 ¥
Verbai {(Voice modulation, dialogue delivery); Aﬁhﬂm}m}E%iemeﬁthﬂtiC plcnsurcs-mc:ntal stz 4 Mg
decoration): Saatvika/Psycho-physical: Nav Rasa-Bhaava (Nine a T tesy

ifi. Perspective, proportion, depth, light & shade, texiure. (elements In

instrumcnlﬂl}

kil

Activities: i i
skills — use of
2} Workslop 10 be conducted on Kinesthetic movements to develop theatrie Bedy In”g“‘"‘EC.
voice. speech, and movement, ' 1
P i ments of visual arts nsed for enhancing {lings, ok

b) Creative expression through dialoguing to identify ele
colours-quality and sources, spatial relations,
schocls.aglasem.com/26695 :

a. Understanding stagecraft (set designing, cosiumes, props,lights,

Activities: “ i
Workshop on theatre games and improvisations ( as given in the position paper NCTE ) Participate iy
stage preseniation and observe the stagecraft and andience etiquettes. Tﬂs!dﬁ.sﬂgn ment: (any one)

1. Produce a play to be presented on stage, and write a reflective essay highlighting backstage, onistage up
audience etiquettes, . :

2. Review the different dances in Indiz, identifying their significance to the context oforigin.

painting surfaces and any other) Ref: htip:s,

and special effects) and audience eliquette;

Unit 2: APPLICATION OF DRAMA AND ART IN ACADEMICS :
Ohjectives:

i.  To understand the funetions of drama and art .

2. To leam how to integraie drama and art in the schoel curriculum.
3. To enable learners to develap their aesthetio sensibilities.

Concept note:The position of drama and art in education needs to be enhanced as it benefils children,
Research in drama and art have proved that indulging in drama and art affects the communication skills,
entrcpreneunial skills, creative skills, imaginative skilis and may more that helps children to excel in their
schooi activities to a great extent. Teachers must be in parinership with the professionals in drama apd ar
1o extract the skills for educational purpose.

Content:

a. Functions of Dramz and Art

b. Intcgration of Drama and Art in the school curricufum

¢. Deveioping aesthetic sensihility through Drama and Art Subunit wise descri ptions, activitics and assigninent:
10 periods ] i

a.  Functions of Drama and Art - Information, Instructive, Persuasive, Educative, Eutertain.ment, Development.

Activities:

a} Display the educative function of drama and art through a street play

b) Wriie an essay ¢n how drama and art fulfi{l their persuasive .
) : ; and d
b. integration of Drama and Art in the sehoo! curricutum evolopment finetions.

Activithes:



_n (cehniques of integrating deama and art in teaching,
Witk o song. PIoY, OT drann on aniy of the Yopic in the curricuhin
4 peve t.q.;r;iﬂr- Acsthetic sensibility through Deana and Are |
oo D.;;Ilﬂ-‘ forenee o Art as an experience’- Toln Dewey's Writihgs
S |

mifﬁif;n gallery. ov institutes ol performihig auts like NCTAY nad observe picces alartplay . Group disenssio
y - o ! ¥ iy Ly S IESS T 11

nmsnin e condn
d o the ahservation
qed @07
wet ensibility T sk
lh,_qfn. 1[119“1: (any m.m]'! o
ASSIET . an appreciation essay on Lhe historical monuinents {scul
s Jc, danee drama, painling}
el g masks and puppets to teach any topic in their methods

|¢1|}p'i“ i L
El:.‘:; lcﬁﬂ“ Flan 13 I.'Equtred.

3: DRAMA AND ART FOR PEDAGGGY: Objectlves:
Ti; alucidate the role of drama and an in self realization of leamers.

- sensitize ICamMErs on the use of drama and art for special leamers.
“ 1o highlight the use of drat:na and art in creative expression,
i Cancept note: Drama provides '.?xpelriential therapy to understand and heal self. The process is enriching
saningful that leads to self realization. Creative expression is a need of any individual. Drama games are
in training for skills in drama as well as to know self. Special Teamers also benefit a greal deai when
d art are used in education,

highlighting il

pure and architeeture) or any picee of art

» present a lesson using it. Submission

Lnil
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fontent: o
Drama and Axt for self realization

Drarma and Art for children with special needs

prama and Ast for creative expression

Subunit wise descriptions, activities and assignment:
Drama and Art for self realization.

2
b
L.

L.

Achivities: '

|. Workshep on Drama Games (Suggosted Augusto Boal's —~Games for actors and non actors) ot Drama for
catharsis, where participants are able to discover themselves, .

3. Workshop — Developing theatre skills, Musical intelligence, pottery, folk dance, animations depicting
culture and art.

b, Drama and Art for children with special needs.

Activities:

1. Review the position paper National Focus Group on Arts, Music, Drama

2. and Theatre by NCTE on Drama for children with special needs.

3. Visita centre for children wilh special needs and observe Lhe use of drama

4. and art in the activities couducted,

¢. Drama and art for creative exprcssion

Activities:

Develop art material/poster through waste expressing an innovative idea.

Wodkshap on Film reviewing as a technique of teaching and reflection.

TaskiAssignment: {any one) &
Creatoa Drama derived from stimuli — photographs, paintings, music,poctry, S(ory, newspapess. television,
films, real tife eventis. |

€



2. Review studies an eflectiveness of deama and ar on education and present the same.
Unit 4: DRAMA AND ART FOR SOCIAL INTERVENTION
Ohjedtives: . b e :

To enable leamers 1 perceive the sexial and enviranmental issues through drama and art T ‘I‘J'ftlr;,

understanding of the Ineal cullure thresugh drama end art. |

T widen the underatanding of feamers by intcgrating globai culture.

Cancepi Note; :

Drama antl 201 reveals the social conditions, social perceptions and althudEﬂ. Leamers miust b #ble g,
Eenisrzie cantens with reference to social and environmental conditions, l"m',a"d global culture, This Lo
icads t social change when put in the right perspective, The sa{:?af inlervention ’f’F drama and art Canngr
really separzted fram its acsthetic component. A subtle manne of social transformation can be expecie thrtigg,
this approach. Contegt:

2. Understanding socizl and environmental jssusy through drama and an
. Understznding foca! cullyre through drama and art
¢, Understznding plobal cultyre through drama and art

Subunit wise descriptions, activities and assigmment: 10 perfods

a.  Undesanding social and environmental issues through Drama and Art

Activities:

* Object too hig for pasting as intine graphic, [ In-line. PNG _ .
a  Workshop on developing shont plays/ street play for educational, entertainment or social / environmenys)
avwarensss of social fssues

b.  Understanding local culture {hreugh Drama and Art.

Activities:
Perform a dramz or dance or music of local culture

Visit 0 a locel sheatre showfperformance and write its appreciation and evaluation,

¢ Undersanding global colture through Drama and Ast

Activities:
Develop 2 tablez 1o depict any two of the giobal cultures. Observe a dramafart work highlighting the
globel culture.

Task/Assignment: (any one)

V., Compare any two visual/drama/dance/music art forms of Indiz with any two at an international level
(history, elememts/characteristics, eminent artists & institutions)

2. Critically write your comments on festival performances in India eg: Ramleels, Rasieela.

Fecommended Books/websites: ’
Akademi South Asian Dance, UK — http/forwvrsouth

Drzwing and Fainting, Hazali Watson and Viney Ltd,, 1978

gruranth of understanding,

in Clasely observed children: The diary of a primary classroom (Pp. 131-170.

Writers & Readers.

by  Azelrod $9.R.: Sand Painting for Terrariums and Aguariums,

2)  Puosl, A Games for actors and non actors, 2nd Bd,, Roy

3y Carini, £F. (2001 ). Valuing the itmmeasurable. [n Stan
stzndards {pp. 165-1%1). New York: Teachers Colje

4)  Coumaraswamy, Anands, The Dance of Shiva, Me
1999,

asiandance.org. uk/ Andrewes,E.: A Manual for
Armstrong, M. (1 980):The practice of ast and the

T.FH. Publications, 1975.

Nedge, London, 2005

ing strong; A diffecent look at children, schools. 374
ke Press, CCRT official website '

W Delhi;MunshiramManoharfal Publishers PYL. Lid-
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-y s T

e

i Gandh Nanonai Centre for the Aris ~ hinp: wWwwigncanic.in

s Philosophy. New Delhi:

fthe expert approach

o esemzson! Denoe Council - CID — www.cid-imesco.ong

i

i

g

» Rgferv L (2015). Kathek Dance Education — Contemporary Systemns. Problems&Suggestions Delhi:
R REnEoo

- 1oz B Yegm, C &Chawla, R (2007). Playing for real: Using drama in the classroom. Macmillan.
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| SEMESTER - 1v
TEACHER PLACEMENT & COMMON ELIGIRIL Ty TEST (CET)

[;rﬂ'ﬂﬂs: 1 Max. Marks: 50

and (bjectives:
‘p,'m::m velop pr[;.f‘cSSicnai competence atnong lcachers‘ncducnlnrs

1. <hte teackiers { educators develop Leadership qualitles
2 Er;ueiﬂp Awarerness on dif‘fcrcut: l‘}ér{pcs of cd&xcatimm] nstitutions
i elop networking wit career development in Academi .
4. E;il;j;‘::“;}l functional Careu.r G&C Ccni'rc_apd Placement Cctljlﬂinr: !';;'E}t{;,i:ﬂfu:;n::rluus (s Guie
{: gnable teachiers develop capacity to face eligibility lests & meet ihe preseribed requiremeniy
&E:LE'IJ:IL;'-N fessional Development among Teacliers
Umté';ﬂcept- Need and Importaice of Professional Development
1 Competencies of a Professionaf Teachers
Avenues for Professional Development - Government / NGQ / Assoeiatien
g D evelopment of Teacher Compelences — Life skills for teachers
3 Leadership role — Teacher networking
Unit2: Career Development in Teaching:

a) Fducational Institutions

Types of cducalional Institutions — State Syliabus Schaols — Govermnment/Aided/Un-aided — CBSE &
1CSE schools— Kendriya Vidyalaya National Saoghatao — A darsha Vidyalayas — Novodays Vidyalayas— Morarji
Desai Residentiai Schools — Kittur rani Channamma Sainik Schools — Ekalavya schools— Atal Bihari Vajapayi
Residennial schools
by Nen-Gevernmental Organisations (NGOs) — at Local, State, National, International levels - Pratham —

Akshara Foundation — Ajim Premji foundation
¢f Modalities of Employment / Reeuilement
i) Guidance & Counselling Service Organisations:

Uit 3: Placement Guidance & Counseiling Services:
Establishment of 2 Functional Placement cell — Teacher as a Career counsellor— Organising Campus interviews

— Coordination between schools and Teacher Education Institutions — Documentation
Unitd: Capacity Buiiding for Eligihility Tests
-Mlanning and Organising capacity building programmes
a) Training for Interviews
b} Foundation Papers — Mainly Educational Psychology with a glance on Sociolegy, Phitpsophy and

Administration & Management coneepts in Education
¢} Personality Development '

% Gencral Mental Ability
%) General Knowledge
% English ~ Grammar & Composition
?;‘EESSFW& I.:ist of Activities / Progra mmes ‘ 1 12 3 b Bucaiion
) Wﬂﬁﬂtatmn an Career development in the fields of Education / Teaclulilg NGOs related o fduc
3 W“I?Shnp on enhancing Teacher Competence
4 orkshop on Life Skill developraent
5 [ntmm:a.rs w‘j}h Community centred teachers . A
6) tﬁzﬂi;ﬁn with NGOs for networking and collaboration — Pratham, Akshara fountla -
) Ve iy ot g
of sehools e : e
} Cra:]?iemaﬁﬂ" on Syllabus / Scheme of cxaminaticn / Eligibility / Selection crteria /Facing Intery l'i:-;:
M2 MC test jtems ete,




. N : b/ 1Y
9 Vikits 1o/ Internction with Career Guidanee & Counsclling """W“.:Ll;jrgtlm i
10} Visits to institutions with an effeetive and funetional [1|3gcm¢!;:_{"c‘* skills
1) Warkshop or e development of Career guidance anel L'I?Illl':t.l JJH; Lok
32} Organising eapacity building programmes for students £ leachers
U3 Training warkshop on Interview related skills
14) Orpanising Mini Refresher Courses on Confent / course napera
15) Organising Personality Development swozkshons , . " . Lo
16) l‘:nricmntin!n a’Hcfrn.ﬂlmfcrmmm:n English Language (Training regarding functional grammar. SOy,

and conversational skills,

RESEARCH PROJECT
Marky; 5

Contact Haurs: a0 -
'E..r('dilt,,:i

Ohjectlves

Ta enable the teacher Lrainees: . ial ¢

1. To familiarize with the concept of Action Research in Education and the Potential in holds .
improvement in the performance of the school.

To identily and formulate suitable problems for Action Research.

To get acquainted with the various steps of conducting Action Reseasch.

To understand and use descriptive statistical fechniques in Action Rcsearch' anil ‘

To acquire the skills of planning executing evaluating and reporting an Action Research Projecr.

Unif - [: Research and Educatlon

A JRescarch in Education and it's Classification, The Need, Nature and Importance of Research in geners) ang
specifically Action Research, Types of Action Research - Individual and Celtaborative.

B) Action Research Methodology: Definition of the Problem, Identification of 2 Problem, Steps of conducting
Action Research, Drafting Action Research Proposal, Reporting Action Research.

Unit - II: Deseriptive Statisties :

Classification and tabulation of Data, Measures of Central Tendency-Mean, Median and Mode; Measures of
Variability - Mcan Deviation, Standard Deviation and Quartile Devialiou;

Measures of Comelation - Rank Difference and Product Moment Methed;

Momma!l Probability curve - Propertics and Uses.

Inferential Statistics :Graphical Representation of Data, Histogram, Bar Diagram, Pie Chart, Ogive, Testing of
Diflerences: t-test, Median Test.

o g

Unit - TTI: Writing Rescarch Report Format, Stylc,
Typing, Bibliography, Pagination, Tables, Figures, Graphs, difference between Reference and Bibliography.
Appendices.

Assignments: Jdentify problem and exccuie Action Research in any one of the following areas:

(1) S1afT(2) Students (3) Discipline {4) Teaching strategies (5) Community Participation (6} Parental Attitudes
(7) Children with Special Needs (8) Facilities.
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Shiksha Aur Manovigyan Mein Sankhyiki. Kalyani Prakshan, Luwdhiana, 1975, ,

7. Good, C.V.: Fssentials of Educational Research; Methadology and Designs. Appleton Contury Crofts.
Mew York, 104).
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pal, H: i P.: Shiksha Mein Kriyatmak Anusanditan. Vinod Pustak Mandir, Ata, 1965, 12.Rai. (1N

:!1] pan? ' ihan Parichay- Laxmi Naryan Aggrawal, Agra, 1988, )
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5 Sukh“}*ﬁ gukhiya, S.P-! Shikshik Anusandha'n KE'MDDI Talva, Vinod Pusiak Mandir, Agra, 1979, ' ‘
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7. S |
GENDER, SCHOOL AND SOCIETY
. 60 Marks: TiH
HCI ]-]ﬂ'lll's FRALKS.
cont Credits : 4
4 [; Key Constructs i Gendce " e

Um-m;h}g‘pﬂwﬂv resources and opportunitics, sex, A brief introduction 1o feminist theories: radical, liberal.
Patt noanalyst, socialist and Marxist,
it 1: Social Construction ohic oy : _
;1S ocialization in the family and at school, occupation and identity (identitics largely unavailable to women

_such as famner, scientist ete.) stercotypes about girls and women prevalent iu the socicty, media and
litgratur®: ) ) . .,

97 Gender and its intersection with poverty, caste, class, religion, disability, and region {rural, urban and
mibal areas); essentialised male and female identities and the introduction to third gender; discourse of
LGBT ' )

pait IF: Gender and School

1] Girls a5 learners, hidden curriculum{teacher attitudes, expectations and peer culture), Epistemological
issues in mathematics, social sciences and iife sciences using gender as a lens, subject cholce made in
Grade X1 and jts relation with gender ;

32 Gendered representations in texthooks (illustrations and text), policy interventions in school cducation,
construct of gender in national curriculum frameworks, teacher in India: an analysis vsing gender as a
lems. ’

Unit IV:

Constitutional provision for gir! child education.Legal support and provision in various acts and Govt
suppert Govt aud other agencies for girl child uplit.

Important legal decisions reiated 1o the women protection
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Siate aud Girls: An Educational Perspettive’ Economic uid Pﬁﬁﬁm’

EDUCATIONAL ADMINISTRATION AND MANAGEMENT y
Contact Hours: 60 (; rks: 3oy
redity t4

Objectives:

Upon the completion of the course, the shudeut-

Understand the concept and concerns of Educationa

Undarstand the Educalional Administration and mana

Understand the role of headmaster and the teachers in school manag

Acquaint the quality control measures in school management

Develop the skills in preparing and maintaining the school records.

Develop the practical skills in organizing the school programmers

school climate in the fstitution.

Unit I;: Edncational Administration and Manngement: Cnncep_tllll

1. The concept and importance of Educational organization, Administration and management,

2. Distinction between Educational Administration and mansgement.

3. The objectives, nature and scope of Educational management

4, Edueatignal management as a Systern: Coucept and impottance, Educational institution as a system, human
resources &nd other resources. - _

Unit I1: Administration and Management of Education at Centre and State Periods

1. Centre-State relationship in educationa] administration and management _
Administratiou and management of Education at Cenire Ministry of Human Resource Deveiopment

-

{MHRD)
Advisery bodics to the Centra! Governmeat on Education: UGC, CABE, NUEPA, NCTE, NCERT. 2

Administration and Management of Educatiou at State.
The Administralive structure of education in the State: KXSHEC, Department of Public instruction, DSERT.
Management of Primary, Secondary and Higher Education and Grant-in-Aid Policy:.
The School Development and Monitoring Committes (SDMC) and Parent-Teacher Association Committee
Unit IIT: Management of Schoal and Supervision Perieds '
I Basic componenis of the Management : Planning, Organizing, Directing, Controlling, Decision Making,
Communication and Resource managemsent. '
2 Supervision and Monitoring(Inspection): Concept, objectives, scope, types, functions, challenges and
suggestions for the improvement of supervision '
3 Institutional Planning: Concept, objectives, importance, preparation and problems .
4 Staff meeling, Time-Table and Management of Resources: Human, Finance and other infrastaicturcs
5 ‘Total Quality Mansgement: Role of the Head master and teachers in promoting the TQM in leaching.
examination, promotion, library and iabs and co-curteular activities and Time Management. Katnatakd
State Quality Assessment Organisation: Nature, Role and Function
Unlt FV: Maintaining Healthy Edueation Institutional Climate Perlog :
1 Institutional organization climate{school):Himon resources and sehool coinponents. 2 The Instituriunstl
¥ ! g

{eachers will be able to: ‘
| organization, administration and managenen.

gement at different levels and their functioning,
ement: Supervision and inspectign

*

and activities 7 Acquaint the healthy

L

Framework. Periods

-

—




.} Surrounding anl maintcnance

L : » Sehool Exhibition, Subject Clubs, T :

fivitics of the school nr ) ubs, formal and informai Fim (=

3. Crea! os. Neod and mainlenanee. vents, ele. 4 School

ards: LYPess Lo ; h
g orels: nature, Need and applications. Assignment/Practicun (Any Onc)write a profile on: | Preparation

£ Sehool Academic Plan
;rc]mmlinn of Time-Table . | |
oldine Saff Meeting and recording the minutes and Procedings. 4 School reeards and their maintenance

cgrcurricula-: qctivitics in the school
Dmrclapment of Appraisal Pro-forma
¢chool Plant naintenance

gchool Library Maintenance

Time management and School activities
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Note: This paper applies to all the pedagogic courses. The student teacher has to dg in two pedagogic subject

that arc opted by him for study part two specifically refers to higher secondary class subjects.

ADVANCED PEADGOGY ON SPECIFIC SUBJIECT OF STUDY
{Common format for all pedngogies) S——

' : Credits:

= L

Contact Hours; 30

Tbenry to Practice: _ |
i Ei_a;ch ofthe following assignment will have the introduetory theoretical presentation by the _:mbjet;'f TECI::&
i:xa;m]el also provide some exemplar, Based ori the presentation the student teacher will visil the fie 1:411
: the design, The student teacher will complete the work and submit the assignment for nssesstcnt.

Bach g,
assignment should be given fifteen days for completion. b



Part-A ( On the Snbject of Secondnry Schinol)
Any four ef the follawing assipnment

N Development of o conlent specific TLM and using in il ; ia} teachi i

1 Development of 3 dingmsiilc test on g Unit idemify the required rcmﬂd:;ll lef;il:lg ‘F; fl“l-::.m-hmmi"

BD Evolving resource to feach o upit [ront collecting digital 1esources n;I W'; and c;:e: 111 e
leamy on hig own, if required improvise and develop stealcey m‘n.d or 8 lén tify (het : ?:d ¥

V) Twe students ol high achivvers, low achicvers and sverige nehievers to J0NUy thetr needs in iy, ol
. Leanting resonree required,
b, Facilitics to be extended by schoal,
<. Guidanee to be provided to the parents,
d. 3pecific guidance to leamer,
¢. Teacher empoweiment, :

V) Selecting any one of' the specific format of teaching ( Models of teat:‘-hlﬂg, approaches, modules ele) ang
design a instractional material for a content of secondary school subject.

Y1) Resource unit

VI Test Materinls

V1Y) Content analysis for an unit

IX) Making Album

X) Visiting place of Historical/Scientific significance and Reporting.

Part B: Any foiir of the following assignment :

D Use of any one digital soft ware available on the pedagogic subject, try out on XXl class studepts,
validate the use in terms of 1} usability, ii) Achievement performance [1T) learners performance and i)
Ambiance requirement for the effective use, '

M) Analyses a topic from Xi/XII class in ferms of information , concepts, theories, application and cvolve s
design to ptovide self ;earning material. ¢lass room transaction for higher level content, individual
essignment . Try out, reflect and report.

I} Analyze performance of any five Jow achievers of XI/Xii class based on your pedagogic subjeet, dentify
the egnstraints provide remedisl measures.

IV} Video record presentation on any one topie of your subject for the benefit of XI/XiI students for aboul an
hour episode. Find out the its usefulness (o the learner by try out and report,

V) Analyze a class result of XTI std of any one institute and cyolve 2 report of their performance. inputs,
learner study habit , and processes. :

V1) Identify the mismatch between the expectations of leamer parents, national policy, social needs, your
needs, of Xi/XK students in terms of secondary education based on the opinions of parents, students.
teachers, other stake holders with handful of sample and report ( The scope may be reshaped by sharicning
or widening ) ( Any other similar activity designed by BOS of respective University)

1c class room to find out its Effﬂ{t'li?ﬂnﬂssr

£ lear)g B

REFLECTIVE READING AND WRITING

Contact Hours: 30 Marks: 50
| Credis: 2

Unit 1 Expressive Reflections

i. Reflective and exposltory writings - reflective jourmaling,
contrast

2. Critical Apprecigtion of the fext- Nofe taking, eriticolly reviewin L the texi

3. Revisiting the tex(- impact of the text on the reader,
Exnlore different reflecting journal wrilings, develo
Write based on the text - ¢.g, Summary of a scene
dizlogue cic. {(individual task)

crealing visual and word texfs, compare and

recrealing from the texl new perspectives, ASlvItes:
PIME & common refieetive journal '
+ EXirapolation of story, converting a situation At 4

5



 rovicw ov 0 smimary of the (ext, with coumtients aud opisiions (Individual task
L + 1 ' G I'
o pentler's perspeelive, getting o the role of the eharmeters or )

the wriler, ¢ .
. H v (LI o i « LY H [Nt
he lext Preseitndions of selected papers, questions end answers (large group) clopiig 2 ne,

wrile
wrile foo
angle te t
7 Rending heyand Tl::fi 1 |
e {aking cosmections with the text- Text with Self, Fext with Text and Text with Work
R g, for Change = Multicultiral Perspective { replonial, folk | it

i iterature and e |
readi . ) ; and he fikey
fclusive 1’“‘““"“"""mﬂ“““"""“““"’"*“c* differently ublked and thie like) Edueationa Perspectives { Polic

] g . olicies
dma.mmm‘wumuIh] cies.

vitles: b . '
At wiite in journal about all the three types of connections with the text Reag texls [rom diverse arcea
s Grom discrssion on texts [rom differcnl cultures, marginalised sections Atiend Seminars p“ﬁﬂrlmclni' and
1 v 0 Ll Iy P 1N "':gs_

workshop on .n:miilllg skills H“iﬁi P'-"hlilc r:!:..'xding.uvcuts by inviling Stakuhctldﬂrs le the evem Atlend release of
o baoks. 11515:1?11“;, lo the writer's repding of the books fll'ld book festivals. Conduct debates/discussions
cducational palicies and d_m:umcnts on them, Convert texT into a mono-act, play or musical drama Mainkain
eflective i suemal and rub Flc when writing about the reflections of the text Publish Critteal essays and creative
cesays on reflected texts in college newslelter and/or magazine
gupaested tasks and Agszgnments ol
" Home reading assignments, maintaining reading log Discussions on intetpretation of the texts

Be the Text, Experience the Text: Converting text to a dialogue, story, play and mono-act. Anafyzing texts and
ext stractures and connecting to the curticulum.

Writing an exploratory essay on a text and presenting in the class Wriling & critical reffection from 2
diversc 1SS,

Nate - face to face and if possible enline discussions through synchronous or asynchronovs modes, Students
should have an opportunity to read and reflect both individually as well as in groups Suggestions for the
develepment and transaction of the paper.

1. Workshops on refiective thinking and jeurnaling for student teachers and teacher educators for shared
understanding. :

2. Develop 2 booklet of activities for reading and reflecting on texts.

3. Develop o format for reflective reading journal

Sample Recommended Headings for Reading Material Ethnographies —

Meenakshi Thapan‘s Lifc at school: an ethnographic study' & Ethnographies of schooling in contemporary

india* & other rescarch studies Extracts- Teacher Man‘ by Frank MeCourt & cxtraets from The Prophet®

by Kahlil Gibran Macaulay's Minutes Extracls from Rousseau's Emile', Dewey's writings, Plato's

Dialopues, books of Krishnamurthi, Aurobindo, Tagore, Vivekananda, Gandhi and like.

BooksLetter to a Teacher DE schooling Society Silenced Dialogue
Para Teachers Plays Autobiographies/biographiesJeumalsDocumentartes Fiction-
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B. Ed INTERNSHIF PROGRAMME DETATLS . -
Following is the suggestive mode; hat has been evolved keeping in the context the importance oFthe activiy ay

snvisaged by the NCTE. The institute should abide to the procedure 1o the best of ils cffort.

There are 3 siages in the internship programme, They are

i Pre-internship stage

H.  Actual internship stape &

ni. Post-internship stage

i Pre-internship Stage

SL | Activity/ Mede Beoeliciary Reqairements Outcome Prohable
ND. muonth
1. Meeting Faculty Curriculim: finalized,
Membess of Roles and
GCTEM Responsibililics sheets
1 Meeting BEQs, Two Years B. Ed
Principals of B. | Curriculum, Roles
Ed Colleges, ang Responsibilities
DDPI{Admin),
DIET Principal
& DOPIPU
3. Workshop mode. Production | All B. CEE faculty and Develop the
of Observation Ed Experts fromthe DOE, | neguired
Schedule/Check list/Class teacher B. B4 Colleges of MU, | materials for
observation trainees the whole of
SchedulefTentative time table the intemship
session
4, Training of Supervisory stalf | All Head Developed materials for | Praclice to usc
Teachess of the | intemship, B, Bd the Entcmship
ﬁﬂ:]bﬂlfd y Corriculum, Roles and | materiats
5Cl00’ 2 Responsibilitics i
Principals of elfectively
selected PU
Colleges,
Mentor
Teachers and
GCTEM Faculy
and DIET ficulty _’J




o

tun] Internship Stage (I Ihase)

i 1) AC
= Place P'rocess No of Welghtage Monitor]
.T.:"-I.-’-r Activily Days/week 5"‘?{; ;rH:rn.w
no. --‘Wmd Allolted Farmal ! [lﬂ}-' Mentar/ =
..1'..-—-‘ :E[_?it[lfl s SCIlﬂﬂL‘r intErﬂCliBﬂ Wi.l'l-! GCTEM
Secondary/Senior College sc}&m:il;u:‘htzrmes Faculty
—-—"| Sehool Planting process g;k]:“g- SAP & 1 day 2 Marks ﬁc:td Teacher
2 entor
" Scool Inleraction with 2 day 2 Marks Heud
3 ‘scadenic :{aaq Teaﬁher and Teacher!
Records ooking a Mentor
academic records
maintained
| Observing various Observation by 2 day 5 Marks Head
' Progranunes of the invelving student Teacher/
GOK and Department of teacher trainges GCTEM
Education In various faculiy/DIET
programmes Jike faculty
.| MMS, Mitk
supply,
5. Attending SDMC/PTA SDMC/FTA 1 day 5 Marks Head Teacher
Meating constilation and
meeting
procezdings
. Observing at least two Actual Class I day Head
Mentor's Classes Cbservation by Teacher/
the trainces and GCTEM
followed by faculte/DIET
discussion faculry
7. | Observing at least two Actual Class 2 day 10 Marks GCTEM
Mentor's Classes Chservation by faculoy/DIET
the traintes and faculty/Mentar
followed by
. discussion
8. Observing at least one Actual Class 1 day GCTEM
class of Head Teacher Chservation by faculty/DIET
the trainees and facultyfvlentor
followad by
D diseussion
. WVisit to nearby HPS Alloted Actual Class 5 day 10 Marks, GCTEM
or Elementary School HPS/ Chservation by faculty DIET
to bserve the various Elementar | the frainees and faculty Menior
academic activities y Schoo! | followed hy
ircluding class discussion
observation and
ﬂ':&ldemic records
__I_u___- Mzintained
Visit to Special School Observation 1 day 2 Marks GCTEM
fculty/DIET
L\ G hreed oy ity /Alenlot
—_— discussion Faculty Mol

P




il. a} Actual Inteenslilp Stage (1 Phase)

c Noof Weightape }Tnﬂ_]l:'.l_r‘i:;?
:'*':_l; Aclivily Place T'mgest Daysiweck Stafny Agengy
s - . 3 duy 7 Marks GETEAT
. Wisit o Ohservation = Faculty MR T
Rezidential sehop) folfawygd by Faculiyihf 1'“ |
i Kiom S ICgr
_= ety : T day 2 Marks GCTEM
Iz Visit to BED uiljee Obsartion faculteimy |
followcd by ; uni' . T 4
" - ACU Iy, Chlar
sion —rtm
. - i T 2 Marks GCTEM
13, | Visiiwo BRC office Observation ¥ e
Followed by r“"t“"‘ﬁ’ ET
Tsesiian atuby Montge 1
I . T 5 Marks GCTEM |
14, Wizt te DIET Obazrvation ¥ ,
followed by faculy/DIET
discussian Faculbyhtento |
ii b.) Actwal Internship Stage (1T Phose) v —-_—
SLNe. | Activier Flace 2 n?l"ru-l:esi Mo of Monitoring Stafff Agency
* Doys/week
i Practice Alloncd | Actual wainee takes e chass | 10 weeks Heud ]
Teaching | Schoolt | wwith regular attotment and T““h”‘”““-”f‘“fliﬁcl”'—’"‘
College | gatting foedback after each Paculty / DIET Fecyfny
clags — ]
s Insovative Traince with hiz/her aam 4 day (4 Head
clags snavaons ik the elis Classes Tmhchcniurff.E[.TEH
arnd gecting feedback afier ) Faculty / DIET Faeulty
each class —_
3 Conducting Ttaince conducts the Linit 2ot | 1 day Head TezcherMenorfGOTER
Linir best Faculty / DIET Faculy
4 Declarinp the 1 day Head
Tesults of the Teacher Moo GCTEM
Limit test and Faculty / DIET Faculty
prepare for
nexat ernedial
sessing
5 Remzdiel Trainez organises the t week Head ]
clacses Bemedial classes to the below TeacherMenorGCTEM
average students gad Facully / DIET Faculty
eondaels it sl
G Ltun&umi:_:g :rminnn 5ng computer with 1 week Bead
classas writh indernet eonducts classes Teacher™Memon/ GCTEM
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momnitoning anthorities
1. 'Drgznisingr TTnE:ﬁ u_lgmﬂ'lu;m val}q;:z 4 days Head
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the stdents HE
B Condneting Trainee during his pm:Eci'ng 19 ays
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research echievers and condyces dction
research
il, Past Iniernship Stage o GCTEM {TI Phase)
5L No. [ Aciviey No, of days =
- : : Muoniloring Apzecy
I. rescotalion by the toadines —— %
Lo e 2 day Frincipal, Reader &
Leciurer of GCTEM
r Viva vooo
e 2 day Render & Leclarer of
1 Submicsion of Reporis on Visits organizer, 2 day L,
Unit wests with analysis, Case sudy, Action PST Reader &
Reseerch, Co-Scholastie aren  repan, Lecturer of GCTEM
Le1snn
Plag, Unie Plan,
£ Brgons by the Suptrvising suthorily. Princi
BEC, FRC 51, E0), DIET facutiy, e ey
DOPIPU, B, GOTEM
Menter, GCTEM Faculey
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ficatl public | Description
. ﬂlli:" ‘ea  Softwaro |
|on Ratdum | THIs shinvs gt qecinddle bl and e progectles af eements 3 pes g oan
. . | encyclopedia, exphining sialos ol maltes, evolution ol clemonts, Bacie CEUALE NS Can
i SC‘ENC Toe ha bl vsing thl\ Il
KStrs | Desktop plancriom-Astronory with over 130000 stars, al! planess, i,
smlhrlu- Thig Is 3 tosktop plinekirinm sﬂllwuru tlmt s:lmw; exactly what voo seo whon y s
- i| bok np at the stav's.
PRET Fun, Inte mtﬂvn slmuhl:i nns of plyysical phl.nummmn
KTechLa | This teol can be ased ta bulkd your oven elrcuits and expliin is varivus componen s
b
Geopebra | Angehra anih peamelry pickage providing for bavh graphival and algebrale wpoe
MATHS -« Math |- A lun game through which chiliren can prachce thew additipn, subiractiun,
mullipttcation and divislin, -
Kdruch This wol tan be u:.eii to exphin I'rartiuns as wr.-,ll as lor the chifren to practice
arithmelic prnhh:-m-:
LOGLC The urtk will follbow w'lmtcvm dlrectiens you glve i Can be used 1o diaw vasious
KTurtk symmetrical
figures and ls a good exerclse of bgic.
SOCIAL  KGeegrap | Qulxz on different stotos ord capitak across the gobe
STUDES  hy
Marble This acts as o desktop uths,
¥Hangm | Guessthe correct work whib & certoln number of guesses albered
H |
! ERGLISH KAnagra | Unscramble the word
m :
Klettres | Jdentiy the alphabets by recognizing the sound
Tux Tux Typing" {s an edecational typing wtor for chikdren,
_ Typing




Albrevations

R.Ed Bachelor of Bducation ____:_
BOS Bodrd of Studics o

CAC Common Admission Cell

D.Ed Diploma in Education

Dept Depastment

DIET District Ingtitute of Educaticn tnd Training
DSERT Directorate of State Educational Research and Training
Ext.Marks External Marks

Gowvt Govemment

ICT Information and Communication Teclinoiogy
IntMatks | Internal Marks

KSHEC Karnataka Sate Higher Education Council
M.Ed Master of Education

Max Maximum

MHRD Ministry of Hizman Rescurce Development
Min Minimumn

-MOTA Modalities of Transaction and Assessment
NCTE National Council for Teacher Education

PG Post Graduate i

STEM.-B State Teacher Education Monitoring Boasd
TEI] Teacher Education nstitte _
TERM Teacher Education Regulatery and Monitoring Ceil
Tg Teaching

TLM- Teaching Leaming Material

UG Linder Graduation

POSS Pedagogy of School Subject

APOSS Advanced Pedagogy of School Subject

EWF Engagement with Field Assigmment

UDAE Understanding Dirama and Arts in Fducation _
RRW Reflective reading and Writing

TP & CET | Teacher Placement and Commen Entraiice Teat
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Circular

Sindents Induction Programme (SIP) for the
Academic Year 201819

& Srudents Tnduedon Programime (S1P) will be conducted for the 15
comester siudients from 06<12-2018 1o 08-12-2015.

The students will be introduced with curricuinr, co-curricular and extra-

curricular netivities that will be argsnised during the present actidemiv vear.

The Principal will introduce @l the teachers and orient on how they
suppert studénts te aehleve aeadenie exeallence in their conrse. Students
pre alsy enlightenced about the need for purticipsting in the youth welfirs
activities und aléo are encoursged 1o invalve themselves in sports and

cultioral setivities thar the coliege conducts regitiily

Furher, the principal will introdice students 1o the vorions amenitiés
(e collese campus has like Lilrary, Cantesn, Labosutory, Anditorium, ICT
Lab, Psychology Lab, ete,

Henee it 15 informed to all students to use this opportunity ant guin 4

insight throypd thels relive participation.
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INDUCTION PROGRAMME FOR STUDENTS OF FIRST SEMESTER
TIME-TABLE. [ YEAR. | SEMESTER. 2018-19
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Circular

Students Induction Programme (SIP) for the
Academic Year 2019-24

A Students Induction Progmmme (SIP) will b conducted for the st
semester students from 26-11-2019 to 27-11-2015.

The Principal will mtroduce all the whehe and Grient on how they
support students o achieve nendamie excellenc. i their conrse. Students
are also enlighiened ibow the nead for pasticipating i tha vouth welfare
activities and ol are encournged 1o involye themselyes in sports and

culiural netivities that the college conduets regularly.

I'he students will be introduced with currieelar, co-curmeular and extra-

currleutar activities that will be organised diring the present uendemic year.

Further, the principal will introduce studens to the various amenilies
thie college campus has like Library, Cunteen, LoDoratory, Auditorivm, ICT
Lab, Psychology Lab, ete.  Hence it s informyid 1o all students to use this
gppartinity and pain an msight through their pctive participution.

Sarade Yilus Taochers Colle
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Circular

Students Induction Programme (SIP) for the
Academic Year 2020-21

A Students Induction Programme (SIP) will be conducted fur (e st
semester students from 24-02-2021 to 26-02-2021.

The students will be fntroduced with curricular, co-gurricular and extr-
curricular activities that will be orranised during the present academic year,

The Principal will inroduse all the teachers and orient on how they
support studenis to achieyve academic excelletics in their course. Students
are also enlightened abowt the need for pantivipating in the youth welfare
activities and alio are encournged 1o involve temsslves In sports and
cultural activities that the college conducts reailaty.

Further, the principal will introduce studersts 10 the varioes amenities
the college campus has like Librry. Canteen, 1. akoratory, Auditodum, 1CT
Tk, Psvehology Lab, e1e.

Hence it iz informed 1o all students fa use s apportunity and gain an
insight through their active participation.
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Circular

Students Induction Programme (SIP) for the
Academic Year 2021-22

A Students Induction Progrirmme (SIP) will be conducted for the Tst
semester studeants from 01-02-2022 (o 03-02-2022.

The Principul will intioduce wll the teachiers and orient on how they
support students w ochieve academic execllense in their course. Students
are nlso enlightencd obout the ticed for particlpating in the youth welfare
activities nod also are encournged to uvolve themselves in sports and

cultiral activities that the college conducts regulary,

The students will be intreduced with curricular, co-curricular and extra-

curricular activities that will be organised during the present scademic year,

Further, the principal will introduge students to the various amenitiss
the-colicge campus has like Library, Canteen, Labomtory, Auditerium, 1CT
Lab, Psychology Lab, elc.

Henee it Is informed 1o all students to use this opportunity and gain an

insight through (heir active participation.

I?;:.t_,.'_ LI:.I_ i]l‘:—- !l
Jutada Vi i
a3 Teachers Colloge.
N Pliram, Myaare:570 ﬂ?;l!'



IMTIET IO IR AN Fr =1 THESTS OF FIRST AEMERITER

SARAITA VILAS TEACHERS COLLEGE

TIMETARLE. | VEAR | SEMESTER, M128.3]

DATE  [I015aM] IEdeile | Tl TR R EEEETE [EE=NE [T
Teicher e JEvieniln) bt Skiliy | Goremiiinim i Taiemmzty il = Cogial z=tiros] Fradslicp s
[ETT11 ki e =iy Blikar finr awmmibal  funpoipsd i il oyt iy [Clpmss i LW M,
[P BRI S Ti==hai Tanadliee 5=y il
TEA 1] Chmin
_{:I_ ST R | I % | LLNCT 3 * ¢ & o o £ Ee watiial |'lﬂ’|.ﬁ
allate Tk B i ARt | M) Ve Y AREA Sl o fon | [ibenry & plaos T iy, it _
(LR} E ot : el LARALY fhimsiicnd Pl For Teathwrd siof | (Chimre, Tilwmtand | woee Tl ool in
PRAYEN I...HI & Tenile wliiniel I.'Ill!:_l.l..
e [ n [ iy, LR
i KL
NEE nie uf| v Cyyormmiy | DAL | Timi Tetwint Bigquinn | i i
TR 1115 b Tempr i g Ausilyain fiw Sy il (LA UKl
g | R TiEwdmem il
AT
‘ﬁ i doela .t
dzodrlimnir s \.w
um 'uu“ l.'-'ﬂl'l:m
AL P Elprwre-£5/0 g



e

. Fiuel, | 00
“aradn Vilas Eduentions] Institutions (1. b

SARADA VILAS TEACHERS COLLEGE

Shubuaby Vilas Huod, KA P, 3 vsiiri=5 X

- . - ¥ =S T, I bl

Premumvinti 1;".|".l‘i'tml'm C iy Wevisres Wi, Kieesnadoihvr Siie. Coviii fin) it ©ilioge
AAL He-Acervdited s 2006 <" Graile, C0FA2, 710y

Envadl 0¥ » fomiy so re 0 e lenmg
Webeitpd L P PRI EETIT N i il o i

Slah o 2 TP REDT R0
N :

Date: 2 )0/ 3042

Circular

Siudents Induction Programme (S1P) for the
Academic Year 2022-23

A Studenis Induction Programme (SIF) will be conducted for the 15t
dermcster studients from 02-02-2023 o 04-02-2023,

The students will be introduced with curricuar, co-gurricilar and exima-

curricular activities that will be organised during the presem acidemie year.

The Principal will introduce afl the teachers and orent on how they
support studemis 10 achieve neademic excellence in thewr course. Students
are ulso enlightened about (he need for participating in the youth welfare
netivities and also are encourssed to invalve themselves in sports aml

cultural activities that the college conducts regularly.

Furthar, the principal will introduce students to the virious amenities
the college camnuls has like Fibrary, Cantetn, Laboratary. Auditorium, 1CT
Lab, Psychology Lab, ete.  Hence it is informed to all siudents 1o use this
appartunity and gain an insight through their sctive panticipation,
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Students Induction Program (SIP) (2018-19)
6.12.2018 — 8.12.2018

REPORT
A three-dav Student Induction Program (S was organised 1or the stderis of T semester of the aoademic
vear 201519 from 6™ tu B December 2018, so ap 1) belp new entrmis fo wlapt theniaelves with the new
Jemminig ventie, swimnmenl. siaff members. course subjects and infrastruerure, The Principal, Dr. .S
Suresh was the prozrom divector ond Dre S, Suresh, o semior aculty wias (he program coordinnton. A
meeting was hebd 1o dissuss aboul the planiing dnd execution of the progoum on S AZINN and n vargular
was 5-:.111: 1ol the saft memsbers regurding the same g0 that they prepuee well in advance {or an effective

execlition. A tentstive prosmm schedule was developed with (e conseni of oll the st members my poer
(hetr dhotee of the tope pnd ot

Students witne given an erfentation obout the Gorepl. imporninee mid the wicdnlities of the lodugiion
progim, They were made aware of the nime wnd objectives of the proprim and their role i minking wse of
e progrmm o U fullest extent.

Everydny thess were six sesyions ol une hour each in which six different topics were dealr by six cifferent
<Ll iticinbers. [ eich sesdon, there was 45 minuies of imemctive lecture suppartes] by audio-visuals
tallowed by o L0 minutes” discusston and Pewdback, There was i break of § minutes betwest the sesions

forr pelasilivg

Ihe following topics wiere tmnsseted Dy suff mombers asing a variety of methods and sppreaches which
included intemetive lecture, brist briln stomting, group disoussion etc. Conlentigpeciiio videos and potwer

W

Principal
Sarad Vilas Teachers College.
WM. Puram. Mysore-ST0 204

painl presentation slided ware ol dsed.
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Ailisted o Umvarsiny of Manore, My, Kaonataka State, Geas in Al G whloge
oA Aeorval il Iu..!.lllu, *N* Grsle. TP A-27005

Fomamil T sy Tty sovtwsin g i e CHTher Noo N | 202147
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Wehsite: wanosviemysire arne

I, Teacher- The Destiny maker, 2, Essentinl Life Skills far « Lammitted teucher, 3 Cammunicatian Skilly.
3. Perspnalizy Development, §, Use of Digitl resotirees for Clanstoon ranagement, &, Stadents Etlguene,
1o Classroom Motngoment, & Wk Lifa bslarce, @ Meatal Health and Hygiens for teachers; 10, Sl
CaureImporiance for teschers, | 1. Libeary-Lesrmers Parndise, 12 Da's und Den'ts in college. 13, Mutltiple
e of teschers and 14.Chreer opportunities i Teaching15. SWOT analysis for teickers. 16, efMeotive
Study Skills, and 17, Tencher Exiguerte {Pais-1 and 2)

Students were sked 10 give ol feedboek 51 the end of eich sestion. They expressed their pasitive opinion
suying that ir was verv usefill for their persomslity development and nndemsténding of the dynamiés of the

priifession of teaching,
Priticipal

Vilgn Tean Collegn,
S Piram, Wyso(e-570 004
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Students Induction Program (SIP)
Lyear /I semester / 2019-20
26.11.2019 - 27.11.2019

REPORT

Stadent Induction Program (SIP) flar tis dais wiis organised for the miudents of | year 1 wemewier of 1he
academic vear 2009-20fmm on 26™ and 27 of November 2019, =0 14 16 help student-teschers 1o adag
themschvies with the new lenfuing Yenue, envirmment, staf] members, course subjects and infrastruetime,
The Principal, Dr. P, § Suresh wos the progrum ditscior aid Dr. K. S. Lecla, o senior feiity was the
program codndinator. A meeting Was held 10 discisy about the planning and execution of the PECIEIITE G
25012019 and a circular was sent 10 alf the sl members teganding the same e that they prepure well in
uclvimee for an effeetive execution, A tantative progim schedule was developed wiily the consent of all (he
#alf members &5 per their cboree of the topie and st

Atudents wene fiven ar origniation’ shoul the concept. lmporiance nnd the modalities of the Induction
progeam, They were madke aware of theims wnd ohjectives of i prograrm and dici Jile in niaklng ke ol
hie program 10 the (llest extent

Everyday fhere were als sesilons of one hotr euch in which sis different omes were denlt by six differen
stall members. Tn coch session, theve wis 45 milites of inbersctive leClure supported by slidiovisimls
foliowed by & 10 mires distussion and feedhock. There was a break of $ minutes betwsen e seogicin

for rebaxation.

Thee Teliowing twelve topics were fransacted by sufT members using » variety of methods and approaches
which included interoctive lectare, brief’ bin storming, sroup discussion ete. Content-specific videos and

power point pressitation sHdes weve nlst used, ||
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1 Tesching SLills in 21% centuiy, 2, Mental Hygiene, 3, Communication skills, 4. Changing role of
tcichers in the pr&smr seenario. 5. Use of Digital sesouress Hy the Classroom management, 6.  lassmoom
management.7. Students Etiquette, 8, Work-Life balance. % Mentnl Haslih & Physical Health, 10,
Wielcome vo Clitsraainn, |1 Libav-Lenrners Puradise und 12 Do's aed Don'ts in college

Allthe. students expresssd thelr huppiness and positive opinion shout the e days Inducticn program.
Phwy maiel that the induction program was very etfective mnd useful for theli life and profiesshin
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Students Induction Program (SIP)
I year / I semester / 2020-21
24.02.2021 10 26.02.2021

REPORT

A& much needed Thﬁ:ﬁ-du] 'Sn.u.l:.gl Indesetion Fn]ﬁmm r_H[T"} {or wus |_1_rl|._J,Lu'li'n:|J for the shsdents of ] year |
semester of the scademie yiear 2020-21froni 24" to 26™ of February 2021, in onder o enabile student-

teuchers W get themselyves used io the new learning enviropment, s1aff members, friends, course: subjects
wid mfrastructure, The Forcipal, Dr. K, 8. Leelw was the proerm direvtor and Dr. H. NoVishwanath. »
sentor fuculty wis: the progrom coordinomor A meeting was held w discuss abowr the plonning nnd
executivn of the progrum on 23022021 und b circular was sent 35 all the sl members weganding the s
s¢ thay they prepare well noadvimes for an effecuve execution. A lentatve prgram schedole wis
duvelopid with the congent oF all the stalT members as per their ehaice ol e topie and slot

An erigniation abou e comeept, portamee md the modalities af the Induction program was given (o
tucdents belons they were exposcd to the Induedon Progean. ' They were made aware of the aims and
objectives of the program and thelr role in-making mse of e program o the follest exen

Evervilay there were s12 sesstimi of ane hour ench n which six-different topics wero denly by see differemt
stafT members, Inoench wission, (bere was 45 minules of iut::r_l_l:lll-: b L 51.||.'rrr;|rtud (IO T T TR
tallowed by & 10 minues” discussion god feedinck. There was & break of 3 minutes between the sessions

firr relnvntion,

The fllowing cighteen topies were traomsacted by siaff meémbers using & visriety oF methids and approachies
wlhich included internctive lecturg. briel” brain storming, froop discisiion dle. Content-specilic vidoos Al
power pirlnt presenbition slides waere also used

aata 353
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I Teaching Skiils in 217 contury, 2. Mental Hywlene, 3.V bal Communication Skills, 4. Changling rule af
teachors i the present scenario, £ Use of Digital resources m the Classmoom mirizement, 6. Clossooim
munngenent. 7 Students Etiquete, 8 Work-Life balinee. O Memal Health & Physionl Health, 10,
Weleome o Classroom, ||, Library-Learners Pusadise and 12, Do's and Don™s i college, 13, Mlacement
Cell, 14, Edfective Swuly Shills, 15, Core Vulues imponates o teachers, 16, SWOTALOC anulysis 17,
Mon-Verhal Communication Skills and 18, Diginl 1ineey for teachers.

Stndents wera asked o give ornl feedbacko ot e end of each session. Iy expressad their positive oplalon
niing thal i owos very wseful for their personality develppment end undersianding of the drnamics of the

aoelc. kL
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Report on a
Three-Day Students Induction Program (SIP)
I year /1 semester / 2021-22
1.2.2022 - 3.2.2022

An Induction Progenm for the sudents of | vesr | semeater of the academic year Iﬁll-ll Wik
organisediom 1-3, Februsry 2022, 50 as 10 ennhle student-teacheri -t get thermsilves used 10 the aew
learning environment, stull meinbery, frisnds, course subljects and mlmstroctare.  The progmm divector
wasPrincipal, Dr, K. S. Leela was aud. DeSumithramma, o sonioe feuliy wis the progenm costdintion, A
meeling was held s diseuss ahow the planning nod exeeution of the progmm on 31.1.26322 hm;]..q ircil
s seal iy all tie sl members regarding the sione g0 that ey peepare well in advarce for s offiective
exeentinn. A dentative program athedule wirs developed with the consent of all the staff membeis es por
Uhiedr ehwriee of the tople and sl

An onicmation about the conbepl, mmprtance ind the modalities of the Induction Progrunt Wk given to
students before they were exposed (v the Tnduetion Progmm.  They were made avare of the dims md
objectives of the program aid disir mle in making use of the progrom o the fulles oxment

Everyduy there wete six scuvions of one hier vach in wiich six diffesent 1opies were dealt by shy different
Naff metnhers. In euch session, there wasl 45 fitrites of Itteractive lestore supponied by sud|o-visuals
followied by o 10 minwes™ didetsshon and feedback. There wis o brenk of 5 mimimtes betwein the sessduns
Ror relaxation

Thi.: lollowing 2iglitcen topics wete Irnsncisd by utafl members using & variely of methods and spprosche
w fiict Jw._'lu-.lul.l inl2rsetive lecture, briel’ bradn storming, group discussion efe. Content.spacific videos and
porver poim presemanaon slides weee afao used,
'E‘-lu.i-ﬁi'é" .l"la'
Princips
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| Teachier- The Deminy muker, 2 Essential Lite Skills fors Comimitied teacher, 3. Commutiestion Skills,
4. Petsonality Dévelopmient, §. LUee u!'IHg]inJ resoirees for Clissroom management. 6, Students Etiguite,
7. Clussronm Management, X, Work-Life hulonice. § Mental Heshh iind Hygivne for teachers, 10, Seli
Cane-Importanee fot ieachers, 11, Libouy-Leimers Paradise, 12 Do’s and Dons In college, 13 Mulsiple
mile of teachers and 14 Career apparmitios i Teaching 1% SWOT analysis for wachers, 16. Effcctive
Stiely Skills, and 17, Tencher Ethquette and | K. Studdents Eriguers,

Sttdents were asked 1o give oral feedback at the end of each sesmon. They expresied thels pessitive aplnlon
sayma that 31 wes very useful for thelr pursonality. development g uniderstanding of the dynamics of the
prifession ol lenching.
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Report on a

Three-Day Students Induction Program (SIP)
I year / | semester / 2022-23

An Indiction Progmam for the stodents of | vedr | semester of the academic year 2022-23 was
organisediom 2-4 Febraary 2023, (o0 help student-ieachers o get themselves used 1o the new [eorning
environment. stafl members, friends course subjerts and lnfmutructuse,  The pmpmm diretlor v
Prineipal, De K. 5. Leela win aod The, H N Vishwanath, o senior facilty wis the progrm coordinntor. A
meetiniz wis held 1o disenss about the plun-rring i exscution of the program o 3102023 and I circular
was senl Wl the siaff members egarding e Same o that they plepaie well i adviance Tor'ab e leclive
exeunifion. A tentstive proprain sehedole was deévelope! with the consent of all the naff members a8 per

thielr chules ol the Wopie and Slot

An erfeatathion abuit ibe coteep, nporanee aod e modabities of the lnduction program was glven to

students betors they were expossd 10 the Induction Program.  They were made wwiire of the aiima and

uhjeelbves of the pragrom aid 1héir role i making wse of the program 1o the falles extent.

Everydoy there were six sessions of one hour ench in which six different topies ware dealt by six different
staff members. In cach sesplon, there wos 45 mipuied of interaetive lecture supporiéd by audio-visuals
tollowad by o 10 minuges’ discuscion and feedbock. There was o break of 5 minutes between the sossions
lar relaxataian,

The following twelve topics were tiunsacted by aaff embers uging a variety of metliods and anprosches
whigh included interactive lecumre; briel brain sweming, group disoussion ew. Contepr-specilic videos and
power point presestolion slides were also weed,

| Futumstie Challenges In Teaghing Prolession, . How o complete BEd eobse ssecessfully? 3
Expeetations of Educational institutions in the ¢honged contexe, 4. Career uppmmnrlin andd Ermplenabiling:

Pﬂmlm
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BKillg In Educstion Sector. 5. Tebeher Education: Vision-Objectives’ =Noature & Scope. 6. Funétional
Cammitiees in the Collegz, 7. Functional Cells in the college, 8. Cotime strucitire. Subjects — Assessmen
& Evaillumtion 9, Code of Conduet, 100 Codiese Structiire - Progroms, Sctivities and Innevitive proctices, | 1.
lefrastructure & Student f:u'nppwt services and 12 Eltective usnge of Librory Resourges,

Souderts wiere pskecl o give oml fesdhack af the esd of each wession. They expressed lI]!Ei:r pasitive opinion
soving that Bowas very uselul for thelr persoaality development and underssunding of the dynamics of the

profession of reaching.
o el 5
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Sarada Vilas Teachers College, Mysare
Students Induction Program {S1P): 2018-19
© |Date: 05-12-7018 1o 08-12-2018)

ATTENDANCE
sin | Name Deate 6-12-2018 Date 7-12-2018 | Dats 8-12-2018
1 T y A
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18 | RAVIK p\ b | @oanh ®
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5/N Date 6-12-2018 | Date 7-12.2018 | Date 8-12-2018
IR | .
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(-
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AL
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38 SUMITHRA M O nctlog. M | Suratbnamt Sovasthuon

gy ypo! Tl
T e e g

M T



] ey oA
30 | KAVYASHREE K C A || \‘ﬁ;ﬂ‘ "x"ﬂ*‘;,'ir
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43 | RANJITHA IS ' Q w b
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Name

Date 6-12-2018

Date 7-12-2018
1

Date 8-12-2018

o
-

CHAMPAKA P

PALLAVI M

ol
g
D

s

. 9.
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SHOBHA K M

RANI K

3| 8 8 3 & & 2 8 R
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=
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PALLAVI K §
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TASMIYA KHANAM

ASHWINI M

REVATHI M

SOWBHAGYA S

RAMNIITHA M

L

AMUSHREE K B

AMULYA K S
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S/ Name Date 6-12-2018 | Date 7-12-2018 | Date 8-12-2018
82 | MONICAD f_,:]’{. i '“-‘Iﬁ__.m L2, :]k losan & .
83 | KAVITHA S ¥, H y | ]
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94 | SRIVIDYA NS ; T LE g (93“}4'_3
95 | NIKHILCHOWDAYYA %M. rg_ LL [ R&l&,p_
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Sarada Vilas Teachers College, Mysore

Students induction Pragram [SiP): 2019-20
{Date: 26-11-2019 to 27-11-2019)

ATTENDANCE
SN " Name Date 26-11-2019 Date 27-11-2018
1 | RAIMA
BHA | =
2 NALAKSHMI.N
: Hi | A
3 | RAGINLM.N. -~ 4
L ...;:1;L----+ . T"h M'M-“-M
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lﬁh"""— LL" i““‘\
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11 | PRIYANKA By
12 | YAMANAFPPA MEGUR [
Cha— ol
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/N Name Date 26-11-2019 Date 27.11-2019
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|' il & 3
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8 [PIVAKS [ seye 2= Dray s je -Gy |
A0 | GIRUATB | o

&:"‘Tﬂ e '!' 'H
|

Samda Ve T

Callpae
Y Enram, MytarsST0 0



5N Name

41 | SHWETHATD

a2 | SHARANABASAVA

ASHWINI

- 44 | SHRUTHIK S

45 | VIAYAKUMARA D K

46 | SHARATH B K

47 | ROOPAN — — =
[ F ) |

48 | APPASABADUNDAPPA
:mﬂﬂﬁ.nﬁ. " P & Ih S

45 | PREETHIM

‘50 | BHYRESHHR

51  GOVINDARAJU

52 | CHAITHRACM

| 531 | PAVITHRAKS

54  HEMAKM

55 | SIDDARAILIS P

SABAYYA

PRAMODA 8

ASHA K

56

57

58 | YADHUNANDAD N
58

&0

SHIVAKUMAR

&1 |ROJAS

g..r " “_11:! ._-."‘HF""l.



5/N Name Date 26-11-2019 Date 27-11-2019

62 | HEENAKAUSER R {/@! g

63 | HASENASAB .H""" PROWEE ¢ 1.'.%' i
54 | ALKSAR BANU M : . A

&5 | SIDDAPPA Srddipha | Sioleippe
56 | ROOPA

&7 | DIVYAD

68 | NISHANTH K S

69 | TEIASHWINIH M

70 | AISHWARYA R

T1 | KEERTHI SANJANA N
72 | PODIAS

73 | ASHWINI S

T4 | ANITHAB

75 | KAVANA KN === vf T _
76 | MAHESHWARI C P . ),;, e ? ’

77 KAVYAN !-'f.:tu%fﬂ'ﬂw '},r{ﬂu\fn o

78 PARINITHA KD @ @

79 NAGESHHM __,_,;_,,.-:‘—— s B
e R < = T
81 | MANUKUMAR A B TLlﬁ st | (Wedferess 12
B2 | SHILFA ™




s/N MName Date 26-11-2019 Date 27-11-2019
83 | MALINI D M Melin? p Molinld-D. M
24  SPOORTHY D 8 EI\ ﬁ—
85 | MEGHASHREEH G il ;
4" M*ﬂ["ﬂ-"t Hq
; =
86 | VINUTHA H .utﬂr%‘ul‘!!ﬂ.ﬂ-‘ W g tha H
87 | CHANDRASHEKARA B \ g]
83 | KAVYAAR ' e
89 | AMBIKA BA| 5
90 | SAMANTHA KUMARI = fio b 1_“_:,-.{1“ B
SE | GHANPAIYA Bhoro Yo | Bhandpyye
i
92 | NANDHINI DK ,\}a’ g - \
a3 | AUKMINI / g
;‘i—@' =4 L
94 | POCJA M P f 4
ale B Jlﬂm oLl
95 | SHASHIKALA R K % & u‘__g}l
Coordinator:
0. K.5 Lowla)




Sarada Vilas Teachers College, Mysore
Students Induction Program (51F): 2020-21

|Cate: 24-02-2021 to 26-02-2021)
ATTENDAN
S/N Name Date 24-02-2021  Date 25-02-2021 Datz 26-02-2021
1| Amrutha D R{ A_F W ﬂ_-m}
2 | Amrutha D
g i et L Bonag) 7S L Ddboy gl
& | Anushree G K HparBhet fafind A-wiLT#ﬂ ud  Pooshye Enf
S §ijponccesy hase G L LConsd {;’,ﬂ---ﬁ:ﬁfﬁ E:;f.r. _
§ | Archana A R ﬁi.,_L_,.»-.u ) ,ﬁ*.d...wm?_ flvelona Al
7 | Arpitha M K e g A Jomn | A
& | Arunkumar H
5 T ﬁ—q ﬁ
10 | Ashwini M T Pehtnd prEl Frsheotrs pl Asheteni T
11 | Bhagyalakshm Y (0 ; %;WEM E(ﬂj o
: 1 ] Ii-i
12 | Bharath ¥ e %- B
| 13 | Bhavana TP ' !%h ok $ ﬁ_ﬁ’ g"“"‘“ f'i_ﬂ'? :
14 | Bhumika C | plaska € | ® ay & M e b
15 | Bindu ¥ N Hﬁil-'“H H‘:T‘dk?“ E‘Jrudu‘fr‘-!l_r
1
16 | Cauvery CC &/‘m‘ﬂﬂ_ﬂf_ /ﬂ;u—f"""r e Cq-t'-r-:_j..f.‘i
FH ] ity g *;! Ry liﬁ«’i’-—-ﬁ#
L M 4 3 4
Ph
Principal
Sanda Vilss T Cotlens,

WAL Puram, Mysors:5T0 06



5/N Name [ Daie 24-02.2021 | Date 25:02-2021 | Date 26-02-2021 |
18 | Dhinushres BR ,@ (’ﬁ‘ @
o S (Do D v
20 | Ganesh Hogde %_, (_%_’4 %'
21 Gayathri A gt &.I&wn L fﬁ_uthtﬁr’;
22 | Harshitha TN il 12 e T _E(&@ﬂ_rf
23 | Hemalatha }-[ Erﬂr‘. -xmi‘.jﬂfn._. ﬁ- 1 ! 1
24 | tyothi P I T RETF [
_ (lrvﬁ BET RTS8
G Lo G- (a ey
26 Kawya N kﬁl}‘#ﬂj” . Hﬁfﬂ. EJ ka:;n. Mo
27 | Mawya s Wy < | ‘L iy -d@ g
28 | KavyaSP W‘.{ ar5 lu..u-in 5 Fl B’*"—'E"’
29 | Keerthana.M.5 ’&\
. P )
30 | Kesabaina Ganabhaiani fPf- B g <
31 | Kruthika € Lo d A suAd ’*Lﬁiv-l'w‘
32 | Madhusudan hJUE 1 i
33 | Mahadeva.G .r-lp_]_,;_u_l_:u“.f-_“ }"I-tllu_:‘-r-{: E H-ﬁjh-lﬂciruﬂ{'
34 | Mangslamma KM l-.--r,{- o | ;-L“'rﬁ-'—“_xm' .im?‘.-:."*'"-t.rm
35 | Manjula DM 0 AL
! | ARkt~ D\ bl 'J**ﬂr..:_—i— .
36 | Manoj kumar | MEF#"’{' ?,] ..ié;a.-"
IJIIWEH | \J §u§ !F ' JE/EV ‘Gl

e 8 5
Principal

Sarada Vilas Teaghars Ca% =

W M. Poram, Wysarie.




S/N | Nama Date 24-02-2021 | Date 25-02-2021 | Date 26-02-2021
\ |
38 | Megha N N\-’—’ HI :

39 | Mahanz Kumari D i s oihers ol P “%%y.“._: D
T il P SR [ VR P T P
A | bomaa: LR I [u P -’ Vo Meervoe P4 Meavra pa P
4 [ Nagarathna WA i [RCelE IiG ; .

43 | MNagashree V. J ,FD
an | Mamratha N -....?‘-f m‘?_\r 'M_ lE.:}L
45 | Nandini HV Y M.,j_h_, el B | o dafs
46 | Nandini K T M G —
47 | p.Madhaveelatha P il J:E_-;-.j' ™ [‘) g'ﬁii"“['lr H ? ﬂh&ﬂ_m
ag | Pallavio r»ﬁu,p.u.ﬁ.ig fﬂ_l,{‘u: it j*"‘-i%m R
49 | Pavana.H.D
50 | Phaneendra.G.R : '-*LFI}"' = fﬂ@ p_ﬁ
| Drmnchre G R| JoouwaduGH Yavua-bigh
61 | Prajwal Kumar.).M 1‘:__!_1 fawah g T '%.ur-r"i A P' J: t*—‘*"'ﬂh
52 | Prakacha 1;:_." » .
== Bt | g~y | s
53 | Prathibha.T Pﬁfﬂé'l*"& 28 -,#W,.,_I}L W _
54 | Prathibharani AS :]).qﬂzb-hrﬂ jfpjmﬂt-faohi uﬁ‘ﬁfﬂg |
55 | Prathima M ! X >
S P Privockan |pvenvat] | Rogaian
57 | Pushpaiatha HE € 1 __J,g ) BE: -!"Cr
i f
ealaik b
Sarmd Vi Tosur
Rl Potam, Mysare-ST) (.,



Name

Date 24-02-2021

Date 26-02-2021

Rachana Patel C

59

Rangappa

" Ranjitha C5

Bl

Ranjithan

‘Roopa BC

Ruchitha BG

Rukmmini

Rubeeya Khanum

Sahana SD

Sahebgouda

Sandhyashrae KN

Shatireen Taj

Sharadambika L

sharanappa T

Shilpa

73 | Shilpa KW

74

Shilpa kP

75

Shilpa.R

76

Shivakumar 5%

Shreenivasa G
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5/N Name Date 24-02-2021 | Date 25-02-2021 = Date 26-02-2071
78 | Shruthi b1 afaull- ™ | o, .,E}I; i .-*_.';ﬂ‘utL e
79 | Shwath € {Iél:! ! ‘

i I a7 | Shuellis o] Houlbe m

| &L SmmnTal tr"r"n"-ﬂr-. -El'j -C;flﬂ'\ﬂ.il. [ﬂ_l -{‘::-Tn‘b-wn.r"t-ﬂ_;
82 | Sindhuja B

1B Q*\AJ; L—-L:j.-l S5 ii'f*'-E' Su"-_l-._j;[})

) S rettha HA [Qogpho f 1 | Soiha WD
84 | Sowbhagya H S @ _‘-_.,] H";., ":

85 sowmmyi I L ,_-;-Li_-_ B sl - .

E sn {;JJI*IT?JT k_L .-"EIT}-",...MJn .I—’{ 't:-t_"l"'-"‘"'l'.lh' k'{"

wmya 3 {
e

87 | Spandana M <

88 | Subkasinl.R.E d ﬂuﬁ T
" = “ 1 )

B9 | Sumaiya Ghouse Gy —

90 mn}ﬂrﬂh‘l i‘ﬁl‘ﬂi}ﬁ"‘—u "

91 | Suresh 5M Q-;L[_ e
92 | Syesda Afror Mahdi - ﬁ

_a SSNS—

93 | Tejaswini BY Teragusind By [Téras wivl gy TEf 5 seionl gy
93 | U. shreenivasa o R [ ) S AR [ TR S
i el (9 g 1\ Lﬂj,_
96 | Veena S \ 5! ‘\./lli I}

! - .-""
elekE
= h-lndﬁ"
!Jni.l,‘hﬂﬂ‘wmﬂkn:



sin

98

Vindhya
s U

Date 25-02-2021 | Date 26-02-2021
Yorwnal3m| Yo §im

Coordinntor)

(D, H N Vishwanath)
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Sarada Vilas Teachers College, Mysore
Students Induction Program (S1P): 2021-22
(Chate: 01-02-2032 mﬂl—ﬂl—lﬂl;l

ATTENDANCE

SN

Name

Date ?E*III-HEI

Date r3~EI»IDH

IYSHWARYAH.L

ANITHA.N

SOWMYA.N.G

SHANTHARAJU.B

SOWMYAS

MNAGAMANIC

MEGHAK.P

| NIRMALA.C

KAVYAK

VAIRAKUMARI

RAIUK

KLISLIVIA, N

THIPPERUDRAPPAK

AMBIKAR

TEIASWINLS

AMRUTHAS

DIVYAS

SHEKHARA.T




Mama

KUMUDA.H.T

SUPRIVA

THIPPANNA. |

LUNGESHA U R

WADHUSHREE.G

MAHADEVASWAMY H M

HARSHITHA M.N

PAVAN C.5

| MSHWARYA 5.V

MISBA MLF

29

VASUR DHARA.S

in

MAHESHWARI M

31

ASHA.C

BHAVANLE

SPOORTHI

S

SANDESH,.BJ

MAMATHA.A

36

FRATHIMAR

37

ARPITHA

33

MAMRATHA PATEL LLP

PUSHPALATHA.C

1
o dal ..
Principal
= aras Vilas Teachers Coller,
", Pricam, Wysore ST DRe



SN | Namse | Date01-02-2022 | Date02-02-2022 | Date 03-02-2022
40 | NISARGA.S.K 1\{@;__]{_ "I\[,J' .';-T-L Mﬁ‘(“ c
41 | AFRIN TAJ E}a J : rﬂ
42 | BALAKRISHNA.V mf Er‘ = @);U,a#"*(
43 | INDRAKUMAR _r:*,fr“' = . __:_ ; _—
43 | SANIAYBM T B, A~ J'é; 7
| Sl e\~ Gk
45 | SANGEETHA.B.C ' @ﬁ
{ <§“" s
46 | SURYA.SR y
b MAT A : )S]\“W"‘ &
47 | THEJASWINLH.L :E > : %" =
38 | RAVEENAKL * P"‘" L Ggé,:kg,ﬂ pnes P
49 NANDINLS "
50 | BHARATHLK.M a‘U- ¥ Al -'t' .E'L'-‘.;: N ; / 1 kN
VAR Nyt | Poscad U |Vesdif
52 | G.HANUMANTAPPA _ - R g ke
Iﬁ; H._ ﬂu- &%..lp__-t fo"S, _ E“"'"‘j
R e R PN O P i - A
I - =
54 | MANIKANTA.H.P Meorcndode | houdeid d forande-dh
55 | DHAKSHAYINLR ' ﬁ\l @ '@
56 | ANJALLH.D ‘;\ .ﬁt\ | AE{QL. [ ?i-.-{h.h I”
7 SHIVAKUMARA. M.V _;I-h-: A A E,{:?JILHH [y .i—‘.{“l A
58 | PRIYANKAK.C ﬂj ‘5}
59 | MANASA.R il ! ]H =0 1
60 | SHANMUKHASWAMY.BF g /ﬁ, %/
ol ke ek
Principal
Ssrada Viies Teachers Coliage



o1 SR g
VISHWAKARMALB.G -%‘EI"'
L]

5/N Name Date 01-02-2022 | Date 02-02-2022
B1 | SINDHU.K.N ‘*."] L§)
62 | SOWBHAGYA e )
= £
63 | MAHALAKSHMIN .
Pabded ok r-‘(j (
64 | BHAGYA.B.S . ; jﬁ :
65 | SHILPA.D KL“
= : { J‘-I N
66 | JAGADEESHALR W |
67 | SHAHANA BANU
68 | BI BI AYESHAS .E)-
69 | PAVANAK.M
70 | BINDUSHREE.C :
ﬂﬂi,’;ﬂ.\db L
71 | VANDITHA SHASHIKUMAR
’ —'rl'llhfr'l' — F"'l :
72 | LIKHITHA.N.S o
73 | SANIYA MOHAMMADI '
i oo
74 | : |
SHALINLMW e\ P =N [f‘r;}u__l_iﬁ
BINDUSHREE
ég !I _@I—z

76

ASHWINLS

PRAVEEN MAIKA.H

Al ¥

78

PREETHI.H.M

ANUSHALA

OMEARA.O.N




/N Mame Date 01-02-2022 | Date n:ﬂ-:!in;; nateus-ﬂi-mu_
_ﬁ ETHA | — a I
i el | Yooslth [l
B2 | RANLG i T ﬁ 5 “:
| - (! III
83 | PRAKASHA M 4@7“ = T
Rlde v | e | Pamntm
a1 K x ]
SWATHILK.M ;;:L\_---.Jiif_ldm_.'ll"'-—r" H?LJJL'iﬁ L-B—J""Ih . -\_-:d:e-rl..__
_ﬂs wn'fnsum-:.u..n %/‘ \_;;E
86 | APARNA GEORGE “EE
87 | HARSHITHAK.D Z=— e ee— =
Togss 4 [T dy
88 | SUHANA
B9 NAVVAK.A :
90 | PRIYANKA TG
91 | BHAVYASHREE
92 | KAVYASHHEE T
53 | NIKITHAV G
Coordinator
(D, Sumitamimal C “‘i:



Sarada Vilas Teachers Coliege, Mysore
students induction Program [5IP): 2022-23
(Chate: 02-02-2023 vo 04.02-2023)

ATTENDANCE
SIN Name Date 02-02-2023 | Date 02-02-2023 | Date 02:02:2023 |
5 i i~
" - !
T2 | NEHA KHANUM.R o i (. AR (g 1o A
P 1 i T“ i 7§
3 | SUPRIYAAP L/ ‘: | §
AT = _
T4 | GRISHKR % 3 #
f— - J-—-—" S
5 | CHANDRASHEKHARA.K 7 ,k'_ ; 1
N I“E ..11_— L L™ t'_ t-"_ A k.
6 | SACHIN.G.D [ LD A | ‘;_ l-_ﬂ
7 | MANJUNATHA |P4“:‘t et | )
8 | NAYANA S~
9 | K.NAGARAIJ

10 | SOWIANYAD

11 | PRAGATHLB.S

12 | TEIAS GOWDA.R

13 | NAMRATHA.M

14  SOWMYAS

15 | SAVITHA.C

16 | PREETHLK.V

17 | BI BI AYESHA

Principal
Sarada VTias T l:uﬂr;lz.
HOML Puram, Mysons-570 G-



s/N Name Date (2-02-2023 | Date 02-02-2021 | Date 02-02-2023
I [t Nk R | Mottt R | Mol £
19 | PRIYANKA %{“hi‘l | }.Ll,f,i,l. ‘:R_.-_H,I-.Et.r
20 | NEELA e lo = I'!'H:-'"Jffjh reel i
21 | NAGARAILLA _:ﬂ_ NF,L i T A
A —
22 | CHIKKANKANAYAKA | Lrs’h:’_.-}""_ il {-_?:%
23 | SOWNDARYAR G @ Shn - A <fep f
26 | LIKHITHAR.L %) a A Vi
| YN
5[ PMATASAN ?&d‘»dﬂ *ﬁ ’ﬂ:»an Mm ri ﬁ:“-ﬂ Ml
267 RN | cvnos ol Mﬂ._*f'{—"l 'n..ﬂ_,.-ﬂ'l-ﬂl‘
27 | RASESHWARLE.N Q’ﬁ ﬁ 'hk- o ﬁd:é”(‘r._- k ol l’ifi““ﬁﬁ iad
| VINCDEALLS L{Jin l.-r '\!w.ﬂ ‘\}: -+
| 29 | NALINLB | ji:'}‘ = —- !_"‘__]_ — = — wa
30 | POQJAP pj; w E
31 | C.VUAYKUMAR 7 — Et = ﬂ
i 5 i rl_._
32 | RAGHAVENDRA.SK ﬁﬂﬁﬂ;P“H £ ,ﬁ)}f\ %
33 | RAMYAP ¥ 1y ,%b DU I 7
i T~ P e, O AN = TV
15 GANAVI.CL (éwl,* ﬁﬁg‘lﬁ" H’l
35 | MANUSHREE.C.R i]ﬁ '-‘ e P" Hp“"'ﬂ"“c*ﬁ - ﬁ,‘{g
36 | JILAN.M rij N 35 j
L = &
37 | BHAGYA j]_




s/N Narme nmu:-u: 2023 nigmmm—mu Date 02-02-2023
38 | CHANNAIAMMA S s M,_,.J- MQ
¥ k 7a T1sé el
40 | KEERTHIKUMAR.B.I k )\'L : Xy T‘.!*”'f‘? 1
41 | PRAKRUTHLK a'rr"-[L e _rﬂmi-uu“?* :Jﬂ___hu“_ k
2 W"SHMLF | rﬁf&_{ ba Eﬁ..,..-ﬂhti.-:{’ EL;LE‘* /
43 | BUDDAR [ﬂ.aL;L-n-ﬁ,i, _ qlﬁ E‘{.J_Jaﬁ
a4 DJH&HUEH-N E}‘L...,E ?\F 5{_‘ 1|n.~---li"1?""r %ﬂ;ﬁi\ N
45 | SATHYA.D Qil_

46 | KIRANAKUMAR

I'
@ [N | ‘MLCTLJ{; \. o S0 th_ﬁl PP
48 | RAKSHITHA.M.N ‘% N e | [ ,a}‘

42 : ANITHA.B P J h:-— ] ET_
e N W v v

51 | PRIYANKA.A A Lo p D’ﬁL"‘R-{""‘E' A %gﬂhk . {'\i
57 SOWNMYAB ] j I QB)

Ti'mivmn. 3 o i A
54 | HUSEN BASHA }’PMV'A ! |
55 | DHAMUSH.H.R | FII‘»’-E-"!“'- J,_h_yf;_ﬂ.t' ﬁ;‘,.dl. WP
56 LATHA.B.E. = L:'.‘LM‘@\—« L . "
57 | MAHADEVA H.K ﬂh!-.':-‘;x-“'n"l" ?1?!-.{-‘1""';' LH‘ [h.ku';u Wt

f}.ll.--ii
Principal

duratia Viias Teachors Tt oe

M. Puram,

Mysore4ip vow



L s/N Name Date 02-02.2023 | Date 02-02-2023 | Date 02-02-2023
S v TR T [ /TS
59 | SHIVARAJAKUMARA W fli*d . ‘-5{1 _,,_,ljlf.l-.ﬂj.:.l" |
60 | HULIGERMMA i&ﬁuﬁk"‘ n '.LU{}'T j : =
81 | SHASHIDHARA.B f o fedlose & | o, *‘;’A.m v -t ..
62 | MADHUMITHAN Wﬂt{ M ﬁf fe m-ﬁ:" wl
G| SN ARR 9--::*1"- PIL| Sesonga DI Senervfon AL
o o | Yhdpoy Adalries LL'-J{}F
| &5 | KAVYAMS Vo .ﬁ;_,‘/ @:‘&’/_1‘,- ‘.%mi/A
66 | RAKSHITHA.S.M M‘&Lm Wh.in #&ﬁ;_“&_g"ﬁ
67 | SHIVARUDRA.V S‘L;u.';"’m‘l . g{_ ‘5’“"““}’ v ‘g(‘:#ﬁlfl v
68 | DDDDAMMATHALS I\ AN
69 | SUIANAKOTES /éﬁ Su:};_lzfca Ej‘*'T'“"; a1t
70 | ANUSHREE.C _-_{-, - _rll}_. —
71 | BHODMIKAN | Bl Rlowontnd
71 | PRATHIMA.H.S }'}_!:[1..- <
73 | KAVYAG - 2 E\.})
74 | AMRUTHAHS TM” & |
75 | MANASA.M.M ; | Mﬁ-‘w
76 | YADUNANDAN .7/‘ M %J‘L@.J?m Zﬁiﬁw«éﬁ
77 | ARUNRALS dl" ft'%ﬁ -

e

Saeads Viiz: LT R Sattann,

—_—

S P T 4
Principal

KM Param Mysore.s ) o



5N Name Date 02-02-2023 | Date 02-02-2023 | Date 02-02-2023
78 | BRUSHAN ALPANA ASHOK _ﬁh | !E
| 70 | SIDHARTHSOMAN fz i J i
B0 | AITHKUMAR.M . st ﬂ‘ﬁuﬂif A J::‘,H':fb-ﬂst ()
81 | ANAMIKAPR ['g o | Ao | ol
2| ARGHANAS N ] e Y e
83 | BHANUPRIYA.M fﬁml?’-?jﬁ N\ Ei““ i w) #}L__ WT‘LT ™
84 | KARTHIK.V 1’{‘"4‘::_ L) k‘ﬂ:»t_——l\f i‘--*—’;'L‘—"‘V
85 | NIMMI MARIA THOMAS }iﬂ ﬁ"‘ L I‘L" ;%U l'pij fi# %t"_‘ﬁ |
86 | SREELAKSHMIR
87 | K.VJEENA ﬁ) o "'L;_ ;,

e O e .l(‘f £ S
88 | NAGMA EE‘ ‘
89 | POCUAS fa~q 0

_ foby [P

50 | MAHESHWARLS Mabesheors  ebuslies
a1 | BHOOMIKA,K.R e K-
81 | TEJIAS.AS
53 | SHIVAKUMARA.B.X
Cag | ABMIRAMLCV
95 | NANDINLG.K
96  RAVLS
97 | ANUSHABS

“ Fll'ﬂlq_ Hrlﬂ"l-.!'ﬁﬁn

Coflgar
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s/N Name Date02-02-2023 | Date 02-02-2023 | Date 02-02-2023

b ; [ | — " L
88 | ANITHABE g ifﬁ_ UQ_“*,.F IL‘H"
99 | SUWATHA M H ] J
ot 4 - A

Coordinator
(Dr. H N Vishwanath] Oheede 32
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SARDA VILAS TEACHERS COLLEGE, MYSORE
STUDENTS INDUCTION PROGRAM (5IP) (2018-19)

FEED BACK
Dear student-teachers,

Hezre is what we want to lm:w_fmm_rm about the Students Induction Frdm-um {5P] conducted. You are fiven tén stafements,

Read them and mark voaur option with W

| 5. No, Descrigtion Strongly | Agree | Undecided | Disagree | Strongly |
Agree 3 1 Disagree
q 0
L. | The objectives of the SIPwere elearly stated and
communicated "
| 2| 1P was Systematically planned 2 per the objoctives —

3. | The SIP was organized syitamatically as planned N

4. | The topics salacted ware nesd-based and essential for TE W Il
= 5. | Sessions conducted mew-.r interesting | —

6. | The EHEHM-F:FETFE—&HHH}'BHH participative .

i The ru_nu:e pﬂrﬂ:n;s had an impact presentation L 3 '

. Theillustrations and ei;:pa'ian-:es provided were releyant -.u,.,r-"r N
|_ 3. | The transaction strategies and spproaches were affactive | " |
| 10. | The vision and objectives of the SIP were achieved o

Name of the Student teacher: _C'a",? wa, T ) ) lm
1 ';%.m Signature

Garnds Vilss Tesehers Callorrs,

KL Purain, Mysere-370 U4

i

L
|



SARDA VILAS TEACHERS COLLEGE, MYSORE

STUDENTS INDUCTION PROGRAM (SIP) (2018-19)

FEED BACK

Dear student-teachors,
Here is what we wont to know from you about the Students Induction Frogram (SiP) conducted, You are glean ten stotements.
Reod them and mark your option with

Sarada Vils Teachare Collan,
HOM. Pursm, Myscse-oi0

51, No. Destription Strongly | Agree | Undecided | Disagree | Strongly
Agree 3 2 1 Disagres
| _ _ 4 0
1. | The objectives of the SIP were clearl y stated and
communicated -~
2. | 1P was Systematically planned as per the objectives o I
3. | The SIP was organized systematically as planned L
4. | The topics selected were need-based and essontlal for TE e .
5. | Sessionsconducted wera very interesting . =
b. | The sessions were Interactive and pﬂ-ll'ﬂl'.ipiﬁhrﬂ .
7. |The resourcs persons had an impact presentation .
8. | Theillustrations and expariences provided were relevant G
8. [The transaction strategies and appronches were effective V2
10. | The visionand objectives of the SIP were achieved 0
Name of the Student teacher: Hhyashaed, K¢ ?:L\\:}:l‘_.]ﬁ _
Principal Sighature




SARDA VILAS TEACHERS COLLEGE, MYSORE

STUDENTS INDUCTION PROGRAM (SIP) (2018-19)

FEED BACK

Dear student-teochers,
MHere is what we want o know from you mhout the Students Induction Progrom [5iP) conducted. You are given ten statements,
Read them and mark your option with %"

| &) No. Pescription Strongly | Agree | U ndecided | Disagree | Strongly |
Agree 3 2 1 Disagres
4 o
1L | The objectives af the SIP were clearly stated and
communicated -
2. | P was Systematically planned as per the abjectives N
3. | The SIP was arganized systematically as planned
4. | The tophs selected wers nead-based and essential for TE -
5. | Sessions conducted were very intaresting i B ]
f. | The sessions were intaractive and participative L
i - The rescurce pm'.l-r.ini had =n impact presentation -
8. | The illustrations and experiences provided were relevant 3
g, | The transaction strategles and approaches were effective P
10, | The vision and objectives of the SIP were achioved 3
Name of the Student teacher: RRC PARNIA- B.S prclara B>
L Signature
Principal

Sarada Vilxs Teachers Collone,
M, Pugam, bywore-Sid aes




SARDA VILAS TEACHERS COLLEGE, MYSORE
STUDENTS INDUCTION PROGRAM (51P) (2019-20)

FEED BACK

Dear student-tenchers,
Here is what we wont to know fram mabpurﬂnimdm-ﬂﬂnﬂ&:ﬂm Program [SIP] conducted. You are given ten stotements.
Read them and mark your option with ¥

| §1. No. Description Strongly | Agree | Undecided | Disagree | Strongly
Arrps 3 2 1 Disazree
4 0
1. |'The objectives of the SIF ware clearly stated and
communicated W
2. | IP was Systematically planned as per the abjectives N
3. | TheSiP was arganized systematically as planned L
& | Thetopkeselkecied were nesd Based ang essential for TE ,_,;
5. | Sessions conducted were very interesting -
| 6. | The Sessions wWern Interactive and participative |
7. | The resource persons had an Impact presentation T
8. |The iMustrations and expericnces provided were relevant R |
2. | The transaction strategies and spproaches wire effective "
10. | The vision and objectives of the $I1P were achisved v 8 il
A
Name of the Student teacher: iﬂjﬁ_!m; '
\@Uu Signature

Principal

Sarnds Vitas Teacher Daflese,
M. Puram, Mysomesiy <




SARDA VILAS TEACHERS COLLEGE, MYSORE
STUDENTS INDUCTION PROGRAM (SIP) (2019-20)
FEED BACK
Depr student-tenchers,

Here is whot we want to know from youw about the Students Induction Progrom [51P) conducted. You ore given ten statements.
Read them and mark your option with

sl No. | Description Strongly | Agree | Undecided | Disagree | Strongly
Agree 3 2 1 Disagres
- — 5 — U ﬂ
1, | The objectives of the SIP were clearly stated and
communicated L
2. | IP was Systematically plannad as par the ohjsctives N
3. | The SIP was organized systematically as planned ! B
4. | The topics selected were noed-based and essential for TE T o |
5. | Sessions conducted were very interesting <
6. | The sessions were interactive and participathve - I
7. | The resource persons had an impact prosentation .
8 | The illustrations and experiences provided were relavant ' L
g The transaction strategies and approaches were effzctive e
10. | The vision and objectives of the SIF were achieved e
Name of the Student teacher: _rqallzu) [ _&J Lo
: = * Signature

Sarada Yilas Vesc! u‘n Callmgs,
KM, Puraim, Mysons-370 6o




SARDA VILAS TEACHERS COLLEGE, MYSORE
STUDENTS INDUCTION PROGRAM (5IP) (2019-20)
FEED BACK

Deor student-teachers,
Here i what we want te know from you nbout the Students Induction Program (SIP) conductad. You ars given ten statements.
Read them and mark your aption with v

5. Ne. Deseription | Strongly | Agree | Undecided | Disagres. Strongly
Agree 3 2 1 Disayres
a 0
1. | The objactives of the SIP were dearly stated and
communicated N
2| IP was Systematically planned a5 per the objactives -
3 | ThesIP was organirod systematically s planned |

& | The topics selected were need-based and essentinl for T _ -
5. | Sesslons conducted were very interesting 1
6. | The sessions were interactive and participative ‘L |
7. | Theresource persons had an impact presentation o
8 | The ilustrations and experiences provided were rnjqqiﬁt ' , L
2 The transaction strategies snd approaches were sffective N
10, | The vision and objectives of the SIP were achieved "

g 33 . pUN
Signature

Name of the Student teacher: F# Cilril - pa .1 35U
Principal

Sarada Vil:s Teachors College,
KM, Puram, Myscre-570 484




Here s what we wont to know from you about the

SARDA VILAS TEACHERS COLLEGE, MYSORE
STUDENTS INDUCTION PROGRAM (SIP) (2020-21)

FEED BACK

Dear student-teachers,
Students Induction Progrom [SIP) condueted. You ore given ten statements.

Fend them and mark your option with W

5l Nao.

Desgription

Strongly | Agree | Undecided | Disagres | Strongly
Agree 3 2 1

Dsagren
L 0

s

The objectives of the SIF were tlearly stated and

communicated

P was_E‘mulrntl':::Ihr planned as per the objectives

T mﬂ’_{vﬂs OFEanired systematically as planned

The topics .'.elnuqdrume need-based and essential for TE

Sessions conducted wers min‘terr.ﬂjng

The sessions were interactive and participative

The rescurce persons had an Impact pretentation

The lustrations and experiences provided were relevant

The transaction strategies and approaches ware effective

"

2.
3,
a,
L 4a

5
7
5
g
10.

The vision and objectives of the SIF were achieved

=

Name of the Student teacher: ﬂ:;g, IAAABee .

¥, Aasyu Wover £ e

i Signature
Principal

Sarada Yilas Teochars Calin=s,
KM Puram, Mysore-570 044




SARDA VILAS TEACHERS COLLEGE, MYSORE
STUDENTS INDUCTION PROGRAM (SIP) (2020-21)
FEED BACK

_ Dear student-teachers, _
Here is what we went to know from you about the Students Induction Program (SIF) conducted. You ore glven ten stotements,
Read them and mark your option with v

Sl Neo. Description Strongly _igree | Undecided | Disagree Strongly |
Agres 3 2 1 Disagren
. 0
1. | The objectives of the SIP were elearly stated and
communicoted
2. P was Systematically planned as pir the objoctives " H
3 The SIP was organized systermatically = planned . o
4. | The topics selected were neod-based and essantlal for TE i
5. | Sasslons conducted were very interesting | >
5 | The sessions ware interactive and participative: -
7. | Therescurce persans had an Impact presentation >
| B. | The illustrations and experiencas provided were relevant e
8. | The transaction strategies and approaches were effective Va N
T 10, | The vision and n'lijmmzs of the SIP were achieved - o |

‘Name of the Student teacher: Phamih A
1\?4__},_;-'

Princi pal -
Yaraca Vilna Teachors SONEG,
M, Puram, Nysere-3/0 004

ignature




- =

SARDA VILAS TEACHERS COLLEGE, MYSORE
STUDENTS INDUCTION PROGRAM (SIP) (2020-21)

FEED BACK

Herg Is what we want to know from you obout the Students Induction Program (51P) conducted, You are given ten statements.
Read them and mark your option with <
si. No. Deseription | Swongly | Agree | Undecided | Disagres Strongly |
Agreg 3 2 1 Disagree
4 0
= ‘_T;m objectives of the Sip were dearly stated and —
communicated 4
S L IP was Systomatically planned per the uhhﬂhum‘ c
3. [ TheSiPwaso rganizod systematically = plarneg ™
A The topics selected wers need-basad and essential for TE . =i
T -Sossions conducted wers vary interasting "
|H_ B, | The sowsions wers internctive aﬁplrﬁ:ipntlw L_;”
= The resource parsons had an impact presentation v
i 2. | The Mustrations and experiences provided were ru'lmmm o = " i
e The ﬁaniidTnn_ﬂnﬁqhs and approaches wers effective -
10. Ii Tha vision and objectives of the SIP were achlewed - i
Name of the Student teacher; AMVSHREFE 0k, 'ﬂ Wikgranre T rir,

e TAIFCT 54
Sarads Vil leachory Caollem,
WM, Prram, Mysorg-570 g

Signature




TEACHERS COLLEGE, MYSORE

SARDA viLAS
STUDENTS INDUCTION PROGRAM (SIP) (2021-22)
FEED BACK
Deer student-tonchers,
e & whot We want to know frm YU about the Students lnduction Program (5IP) conducted, You are given ten statements.
Heunfmmmdnm-}mnpﬁm with
ﬂ Hﬂ s T ___—nl'lcdpﬁﬂﬂ_ —: === Sﬂ'ﬂﬂgi? ﬂErEE [ I,Eﬂdﬂﬁd:a D-]'S:Iﬂﬂ-*ﬁ E-trnl'llhl'
3 ? 1 Bisagree
Aee 0
TR o e — '
! L[ The ebjactives of the SIP were cloar)y stated and I
e | Ommunicatey | W
T fi - i =
I.' ity _'Il_ P l-lmsmmaﬂuﬂr planned ag Perthe objectives N
= et > - L1 m
| e SIP ey g s systemuatically as plnned 7 L
| q M N ———
- ~ fl _T“il“npi:: selected werg nead basag and essential for TE W N
L ——E___L_s_!"“f_ﬁi“““ﬂ”ﬁ“" “'Ef_'!?ﬂll‘_'r'IﬁturEmnE = | Y N —
g i II The SESslons worp |nlhiﬂl:-lw_ﬂ_5|_|-rd particlpative Y T e
L | — =1 — i ———
S _._.J-Ir The Fesourea PErsons hag d#n fl'npﬁ:t Presentation "
-ﬂ; I—\—_______ = = —r
_'E"“ Th_ff'liﬂraﬂm:. and ERpErionras Provided were relevant L Ve
.(__ - - _T:he h"ﬂ_n!atﬂm strategies arlv_d—ilppr;:‘i—thls werpe effective "
I0, B T————— -
. ___qdll_'l_” fsion #nd objectives of the SIP were achipyed i | . —
Name
of the Stud S 0
ent teacher: LD Ldbnda §
¥ )
VP
Velncipal
Sarada Vits Teschers Gollarye,
B Batrnas e s 4




Here is

SARDA VILAS TEACHERS COLLEGE, MYSORE
STUDENTS INDUCTION PROGRAM (SIP) (2021-22)
FEED BACK
Dear student-teachers,

what we want to know from you about the Students induction Program (51P) condiicted, You are given ten statements.
Rewd them and mark your option with W

Bl Mo,

Description

| Strongly

Agree | Undecided | Disagree | Strongly
- : & 1 Disagree
- 0
1. | The cbjectives of the SIP wars claarly stated and i
communicated o
3. | I was Systamatically planned as per the objectives =
" 3. | TheSIPwas organized -swt-nrnlli:ah #t planned "
& | The topics selected were need-based and essential for TE o _l
5. | Sessions conducted were very interesting B T - |
& | The sessions were interactive and participative - - =
v | The resource persons had an Impact pre_luntntlun_ 3
8. | The illustrations and experiences provided were relevant
9. | The transaction strategies and approaches were affective

-

10.

The vision and objectives of the 5IP ware achieved
J :

Name of the Student teacher: Jogaroon’ @

r’“l.thmlgﬂ-ii

Q-
Principal

L, gradin VREE Teachers Gnﬂ;.g:,

1, Puram, Mysere-aT0

SIEH‘:EI'I:I.I}E




SARDA VILAS TEACHERS COLLEGE, MYSORE
STUDENTS INDUCTION PROGRAM (SIP) (2021-22)

FEED BACK

| Dear student-teachers,
Here is what we want to krow from you about the Students Induction Pregrom (SiP) conducted. You are given ten statemenis.
Reod them ond mark your option with v

| 5l No. Description Strorgly | Agree Undecided | Disagres | Strongly
Agree 3 2 1 Disagree
4 o
"1 | The objectives of the SIP were clearly stated and % :
communicated
2. | IP was Systematically planned as per the objectives s
3. | TheSiP was grganlzed systematically as planned e
4. | The topics selectad wers nesd-based and essential for TE Nz o
5. | Sessinns conducted were viEry intergsting ol
5. | The sessions were interactive and pm-trﬂpi_rtiw = i
7. | The resource persons had an impact presentation -
8. | Theillustrations and experiences provided were refovant s
9. | The transaction strategies and approaches were effective : i
10. | The vision and objectives of the SIP wers achieved 7 |
Name of the Student teacher; _"" """~ : Mk
;}mm w:l Signature

5 arada Vilas Teachars t‘-_nb-' =
KM, Purank Mygoneii d Uos




SARDA VILAS TEACHERS COLLEGE, MYSORE

STUDENTS INDUCTION PROGRAM (SIP) (2022-23)

FEED BACK
Dear student-teachers,

Here is what we want to know from you obout the Students Induction Program (SIP) conducted. You are given ten statements.

Rewd them ond mark ypour option with v

" sl. No. Description Strongly | Agrée | Undecded | Disagree | Strongly
AE;?I 3 2 1 msafg:
1. | The objectives of the 5IP were ciearly stated and
communicated ~

2 | 1P was Systematically planned as per the abjectives = -
3. | The5IP was organized systematically as planned <
4. | The topics salecied were nead-based and essential for TE i
5, | Sessions conducted were very interesting ' ~. -

6| The sessions ware Interactive and participative 7 i
1. | Theresource persons had an impact presentation 7
8. | Theillustrations and experiences provided were relevant o
9. | The h;mnﬂiun'slmmgi&: and approaches wore sffoctive \ d
10. | The vision and objectives of the SIP were achisved vl

Name of the Student teacher: __ UL Pl AP Q ;' ;
” .;,Cw,Lfdif‘li Signature
Saada Wll.::l‘}": :c"llfﬂ College,

l.LH PurEm, "Mltﬁiu Qe




SARDA VILAS TEACHERS COLLEGE, MYSORE

STUDENTS INDUCTION PROGRAM (SIP) (2022-23)

FEED BACK |
Dear student-teachers, _
Here is what we want fo kaow from you about the Studsnts fnduction Pragram f;IFJ conducted. You are given ten staterments.
Read them ond mark your option with
{_Elju. I Description Strongly | Agree | Undecided | Disagrea | Strongly
| Agres 3 2 1 Disagree
L_ | — 4 0
L | The objectives of the SIF were clearly stated and
communicated s
2. | IP was Systermatically planned a5 per the objectives " ol
{—E—‘ﬁ SIP was organtz=d systematiclly 25 plamscg 7 -
4 The topics Hlt_:tm need-based and essential for TE Iy i
5 | Sessiong md were uﬂ.m_Inrmﬂn: v
= _E:__TEE:M_M were interactive and participative o
— : Thrmsn_wg p!rs—nm_'hnd_an impa:t_pruennﬂ on v W i
Y muﬁs and exparignces provided were relevant <
— 9, Th?fram:tinn strategies and approaches were sffoctive v
' 10, | The vision and objectives of the SIP were achieved [ | v i
Name of the Student teacher: ~T¢~ 142 Gewela il pa=v
,g.,éaﬁ Signature
rri cobor=,
vilas Tea<M ) s
5ﬁlp pysern$




I

SARDA VILAS TEACHERS COLLEGE, MYSORE
STUDENTS INDUCTION PROGRAM (SIP) (2022-23)
FEED BACK

Herg fs what we warl to know from pou about the Students Induction Program (SIP] conducted. You are given ten stolements.
Reod them and mark your option with W

Si. Na. Description Strongly = Agree | Undecided Disagree | Strongly |
Apres 3 2 1 Disagres
a o
1 The objectives: of the 5Ip wurs clearly stated and
communicated N
A IP was Systamatically planned as per the abjectives i
3. | The 5IP was nrzm-ﬁiﬁﬂrnmmtlnll? =5 planned T
i The topics selected wers need-based and essantial for TE - ) ]
5. | Sesslens conducted were very interesting v
6. | The sessions were nteractive and participative Ve
7. | The resource persons had an impact presentation W
E The lllustrations and experiences provided ware releyant v - '
& The transzaction strategies and approaches were elfective .__;‘r |
10. | The vision and objectives of the SIP were achisved s
| fdua @
Name of the Student teacher: Fwui - S e

ealaXs

ﬂﬁfnf—f.ﬂ.!l » Signature
Sarads Vilns Teachern Colless,
KM, Puran, Mysor-570 00




——— =

Heére iswhar we want to know from you about the

SARDA VILAS TEACHERS COLLEGE, MYSORE

STUDENTS INDUCTION PROGRAM (SIP) (2018-19)

FEED BACK

Deer student-teachers,.

Students Induction Program (L3

Read ther and mark your option with

conducted. You are given ten stotements.

I

Prineip:

Yilgs §IiheTE

5l No. Description strongly | Agree | Undecided | Disagre | Strongry |
Agres 3 2 1 Dissgrea
L ‘ 4 1 1]
1 The objectives of the SIF were clearly stated and 48 30 16 0 D
cormmunicated
2 1P was Systematically plarmed as per the objectives 51 27 17 0 0|
3 [ ThesiPwas oreanied systematically o5 planned as 30 17 o o
a4, The topics selected were need-based and essentisl for TE 52 31 12 0 0
—= 1 Sessiond conducted wers vary interasting 439 35 11 o | o
6. The sessions were interactive and participative 53 34 08 o 0
T 7%, The resource persans had an impact presantation 55 3a 06 o o
8 | The Mustrations and experiencos provided wern relavant 52 2 11 o 0
- w The transaction sintegius and approachss were effective 51 24 20 o o |
10, The vision and objectives of the SIP were aschicved 45 | %0 16 0 0
Name of the Student teacher: Fawue : et
( Signature




SARDA VILAS TEACHERS COLLEGE, MYSORE
STUDENTS INDUCTION PROGRAM (SIP) (2018-19)
FEED BACK ANALYSIS

W RTONgE Agen
B Agnie

B Lindbcidad

DA e

= Strongly (rages

Frincipal
Surndy Vilas Teachers College,
K. M. Puram, 10800




Mere Is whot we want to know from you chout the Students Induction Program (SIP) conducted. You are given fen statemants.

Read them and mark youroption with V"

SARDA VILAS TEACHERS COLLEGE, MYSORE
STUDENTS INDUCTION PROGRAM (SIP] (2013-20)

FEED BACK

Dear student-teachers,

51, No. Description Sworgly | Asree | Undecided | Disagre | Strongly
Agree 3 2 (L Disagres
) 4 i 0
1= The objectives of the SIP were clearly stated and 45 32 12 [i] o
carmmunicated
3 IP was Systematically planned as per the objectives Al 31 17 0 0
=y The SIF was organized systematicaily as planned 16 30 13 0 o
4, The toplcs selected were need-based and sssential for TE a1 23 25 o ]
5. Sessions copducted were very Interesting a7 25 17 0 a
= b The sessions were interactive and participative 43 23 23 0 o
7. The resource persans had an impact presentation 44 6 13 0 [
8. The illustrations and experiences provided were relevant as 21 0 D 0
. The transaction ﬂﬂltE_[TEE and approaches were affective 41 29 19 0 0D
10. The vision and obigctives of the SIP were achieved FY 25 17 0 0
Name of the Student teacher: ;-,'ﬂ,-r., sl ¢ __
< Signature

Principid

gesadniliis 1 sachers Colleg®
® W Purmn,




SARDA VILAS TEACHERS COLLEGE, MYSORE
STUDENTS INDUCTION PROGRAM (SIP) (2019-20)
FEED BACKFEED BACK ANALYSIS

mErongly Disagres

o Lindeend
@ Difsigres

:

=] WSimogly Agree

[rAMILIE S @iy S
| AmATIa[g0 puE UopE Sy

3

~ i sEprouis pum

faiBareri Lnsaeeinng 54}

Lgjpeguzsa Joedwi
WE Pk S2hORIaE 30unEal aig

apnrtaied pue
A FHIE 302 JuomEsas 3y

s

Beiemimn Liay
AEM PEaNEING CURTEEaS
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_i 2IAM paia)as sxdol il

EAGUN|H T8 ARSI EREgERY
pdieactlin s ) il

w2l eyl kst
PRUNER AEHEWUMEAT SEM |

T EEE AT e
o715 &) |0 shandEgn sy

Taachors Collene,
Mysare 270 003
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Princi
KM foiam
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SARDA VILAS TEACHERS COLLEGE, MYSORE
STUDENTS INDUCTION PROGRAM (SIP) (2020-21)
FEED BACK
Dear student-teachers;

Here is what we want to know from you about the Students Induction Program (51P} conducted. You are given ten statements.
Read them and mark your option with V'

51, No, Description  Strongly | Apres | Undecided | Disagre | Strongly

Agree 3 Fd B Disagree
| 4 1 0

1. The abjectives of the SIP were dlearly siated and | 46 ) 3 0 CO
communicated
% P ;as_f;ﬂemﬁ?:ﬁﬁ plnmﬁ_:s purF the uhj_m 52 27 17 ) 8]
3. Thi SIP was organiznd systamaticaliy as plannad a7 38 i3 L 0
a. The topics selectad were need-based and essential for TE a5 2 cE] 0 0
5. | sassions conducted were very intoresting 51 25 20 a 0
I | B. The sessions werg interactive and participative 54 — i 12 _ﬂ 0
' | ﬁwﬁs_pun:e persons had an im pact prmnhﬁ:n a8 29 19 o a
| B The lllustrations and experiences provided were relevant 52 31 13 0 o
r 9. The transaction strategies and approaches wore effective 41 31 24 a 0
10. The vision and objectives of the SIP were achieved 47 25 20 0 0
Name of the Student teacher: lomen ﬁ,":l.m 7 . Dhides
J T.f'h":" Cotiege Signature




SARDA VILAS TEACHERS COLLEGE, MYSORE
STUDENTS INDUCTION PROGRAM (SIP) (2020-21)
FEED BACKFEED BACK ANALYSIS

i | hsdetiflied
o [Fagree
m Strongly Dosagee

&Aoo

PRAAIVICIE I |5
) o g0 U uiies 34|
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=

AMIEGE SR BT e
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e
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iy

s

|

TPUE PAJEE Apeel
| 7 ;
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_ EREgRRIO

Princi

dealek.
Zxrade Viis T‘ﬁﬁm
*LM, Poram, Mysore-570 004




SARDA VILAS TEACHERS COLLEGE, MYSORE

STUDENTS INDUCTION PROGRAM (SIP) (2021-22)

FEED BACK

Dear studen(-teachers,
Here is what wewant te know from you ebout the Students induction Program (5IP] conducted, You ore given ten stotements,
Read them end mork your aption with V'

5k No.

I-J_E,i:ﬁ'ptinn

Strangly | Agree | Undecided | Disagre | Strongly
Agrea 3 2 e Disagree
a4 1 o
1. . The -nhrecﬁvu of the 5I1P wera clearly stated and a9 30 iz 0 0
communicated
2. IF was Systematically planned as per the objectives 51 22 15 o [¥]
3 | The SIP was organizod systematically as plannad 57 | 2% a o 0
4. | Thetopics selocted wers noed-based and ossential for TE 50 | 29 12 o 0
5. Sessions conducted were very interasting as 5 20 0 o
6. The sassions were interactive and participative a3 18 10 o o
7- The resourde persons had an jmpact presentation 51 12 o 0
B. The illustrations and expeériences provided were relevant 53 26 12 0 0
a. The transaction strategies and approaches were effective a3 23 19 0 0
BET “The vision and objectivas of the SIP were achieved 51 7 19 0 0
Name of the Student teacher: s (ealaits D
Mﬂv?.-:i*w?ﬂl- -.ues, Signature

u i i

[




SARDA VILAS TEACHERS COLLEGE, MYSORE
STUDENTS INDUCTION PROGRAM (SIP) (2021-22)

FEED BACKFEED BACK ANALYSIS
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Prind
Sarade Viles T‘ﬂtﬂq-,
KM, Puram, Mysore-5T0 004




SARDA VILAS TEACHERS COLLEGE, MYSORE
STUDENTS INDUCTION PROGRAM (SIP) (2022-23)

FEED BACK
Dear student-teachers,

Mere is what we want to know from you ohout the Students Induction Program (5!P] conducted. You nra-gmaﬁ ten statements
Read them ond mark your eption with W

Sl, Now Description Strongly | Agree | Undecided | Disagre | Strongly |
Aprea 3 2 & Disagres
4 | 1 | 0
1. The objectives of the SIP were clearly stated and 43 23 20 0 o
tommunicatad

2 _IFTWﬂi Systematically planned as per tha objectives 53 32 1z I ] 0

| The SIF was organized systematically as planned 51 30 15 I o 0

{4 The toplcs selected were need-based and essential for TE 48 35 13 o o

5 Sessions conducted were very Interesting S0 2B i9 o o

(7 Tha sessions were intersctive and participative a3 43 is 0 0

7. “The resource persons had an impact presentation a7 28 2 0 0

" B | Theillustrations and experiences provid vd were relevant 51 34 12 0 0

g The transaction strategies and approaches were effective 53 27 17 0 o

10. The vision and objectives of the SIP were schisved 54 0 T [
Name of the Student teacher: . .. Laslait Ja

Principal Signature
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SARDA VILAS TEACHERS COLLEGE, MYSORE
STUDENTS INDUCTION PROGRAM (SIP) (2022-23)
FEED BACKANALYSIS
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